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Abstract. The main aim of learning language for the students is how they build up
interaction well with the classmate and the lecturers in the classroom. The researcher is
wondering whether questions are still required to invite the students speak up in the
classroom or not. The researcher applied a descriptive qualitative method to answer
research questions in this research. The participants of this research were two lecturers of
English Education program. The data was taken by conducting classroom observation
and interview. The findings of the research showed that the kinds of questions used by
the lecturers were divergent and convergent questions to help the students to think and to
get the students’ attention of the material. The using those questions are able to build up
interaction with the students. Two combinations of question were mentioned as leading
question.
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1. Introduction

As an English lecturer, teaching by questioning is a task to invite the students to get
understanding from the concept of material taught by the lecturer. The lecturer can involve the
students to recall the content of the topic by giving brainstorming, giving information, giving
explanations and giving questions by concept of teacher talk. It will influence students' target
language as a foreign language. It will practice the students to respond speaking loudly in the
classroom. White and Lightbown's (1984) found that lecturers asked nearly 200 questions per
class period. Thus, the lecturer has a reason to use the question to know whether the students
understand or not, whether the students follow her class or not.

Conducting teaching in the classroom to practice students speaking ability should be
based on questioning the students. That has stated by Al- Darwish (2012) EFL lecturers use
questions in the classroom to achieve these interconnected goals. Question-asking is a didactic
mode of instruction that can be described as "teaching by telling”. Learners' minds were
improved through the acquisition of organized knowledge by learning grammar and
vocabulary. It means that conducting teaching in the classroom should be based on
questioning the students. Asking the student is needed to be applied for understanding the
objectives of education attached in the lesson plan. Many reasons make the students passive in
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the classroom such as no interaction between the lecturer and the students. The lecturers do
not involve the students in learning to express their idea or opinion. This problem looks that
how the teacher solve this issue. When the researcher conducted preliminary study, the
researcher concluded that to solve those reasons, the lecturers must give questions starting
from simple questions and continued it with the types of inquiry which are assigned to
students to ask their reason, opinion and provide the perspectives of a new idea about
something related to the topic. Mahmud (2015) said that since lecturers and students are
essential actors in the class, the use of questions is believed to be crucial as a bridge in finding
the gap of mind in the learning and teaching process. The purpose of questions is supposed to
be a creative medium in encouraging students' activities in the class

Question will bring the students to learn as fun as possible because they can express their
thought such as idea, opinion, suggestion and comment. Some of students also need to solve in
learning process. Cotton (2001) said that questioning is second only to lecturing in popularity
as a teaching method and that classroom lecturers spend anywhere from thirty-five to fifty
percent of their instructional time conducting questioning sessions. Thus, lecturer must
provide some questions to 12brainstorm the students to predict outcomes and to invite learners
to argue opinions. Types of questions that can be used to invite students to active in the
classroom are such as divergent and3 convergent. Why the researcher directly focuses on
those questions? because those will help the students to express their main. There is type of
question that only needs students to say agreement “yes or no” and there is a question that
needs students to reveal their mind. Ozturk (2016) assumed that convergent questions mostly
require short answers or yes/no, and learners are not occupied with higher mental functions
than divergent questions are the opposite of convergent questions. They encourage students to
provide their own information rather than to recall previously presented information.

In this occasion, the researcher wanted to observe the lecturers’ perceptions when they
used questions in the classroom to build interaction by explaining the lesson. This research
focused to see the lecturers’ reason to raise questions in the classroom. Moreover, the
researcher intended to conduct this research because the researcher wanted to know whether
the students still required the questioning in teaching contemporary or not.

2. Literature Review

Erdogan and Campbell (2008) studied about “Teacher Questioning and Interaction
Patterns in Classrooms Facilitated with Differing Levels of Constructivist”. They compared
that teaching used HLCTP to ask open-ended question is more significant than teaching used
closed-ended questions and task-oriented questions. The student preferred closed-ended
question to complete investigations but to use open-ended question must be obligated for the
teacher to be used in teaching learning process.

Kim (2015) conducted a research about “an Analysis of Teacher Question Types in
Inquiry-Based Classroom and Traditional Classroom Settings”. In a traditional class, teachers

1 Brock (1986) contended that referential questions increase the amount of learner output
2 Erlinda and Dewi (2014) procedural, convergent, and divergent questions as suggested by Richards &

Lockhart (1996).



always use closed-ended question to engage with the students. Unfortunately the students feel
pressure because they want to express their idea but in this case the teacher just wants to ask
the specific answers. Hence, the lecturers must encourage the question that provides students’
opinion and reason in discussion. The advantage in using open-ended question is directly
related to the frequency of student higher-order thinking responses. Higher-order thinking
reflective to Bloom’s revised taxonomy and argumentation components.

Brock (1986) contended that referential questions increase the amount of learner output;
therefore, an increased use of referential questions by lecturers may create discourse which
can produce a flow of information from students to the teacher.

The research about “Questioning Powers of the Students in the Class” by Mahmud
(2015) stressed about the types of questions produced by the students and to describe their
perspectives on their questioning powers. Students mostly produced referential questions,
which need more explanation and clarification or judgments from the answerers. It can be
proved that questions have very important support in the classroom interaction as one way to
initiate the collaboration between lecturers and students.

2.1. Types of direct question

Erlinda and Dewi (2014) said that basically questions are grouped into three categories in
terms of the purpose of questions in classrooms. They include procedural, convergent, and
divergent questions as suggested by Richards & Lockhart (1996).

40zturk (2016) said that procedural questions are related to the procedures in the
classroom setting, and they have nothing to do with the content of the lesson. “Can you see
what I have written on the board?”, “How much time do you need to finish this task?” are the
examples included in this group. Procedural questions do not involve engaging the students,
making the students’ comprehension easier or promoting interaction in the classroom.
Convergent questions encourage similar student response or responses which focus on a
central theme. They do not usually require students to engage in higher-level thinking to come
up with an answer but often focus on the recall of previously presented information. Examples
of convergent questions contain “How many of you read books?”, “Do you read books every
day?”.

Anderson (2012) said that divergent questions encourage students to respond with a
longer and more complex answer. For example, if the teacher asks a student to analyze why a
character from a book behaves in a certain way Ozturk (2016) they encourage students to
provide their own information rather than to recall previously presented information.

2.2. Reason for Asking Questions

Floyd (1960) developed a study with 40 elementary lecturers and found that these
lecturers asked 93 percent of all classroom questions. Bearing in mind that lecturers spend a
large percentage of their communication time asking questions it is pertinent to ask: why do
lecturers ask questions? What are the functions of lecturers’ questions? Lecturers use
questioning fundamentally to check understanding and knowledge to aid teaching, to diagnose
students’ difficulties, to recall facts, to test knowledge, to direct attention and to maintain
control.

3 Swan (2008) asked questions for many possible reasons:



Albergeria-Almeida (2010) said other functions associated to lecturers’ questioning such
as encouraging students to think, arousing interest and curiosity, developing students’
reflection and stimulation students to ask questions of their own are not frequently found on
classroom questioning.

Vebriyanto in Richard and Lockhart (2015) stated that there are some reasons why
questions are widely used by lecturers as teaching technique. First, questions stimulate and
maintain students’ interest. Second, they encourage students to think and focus on the content
of the lesson. Third, they enable a teacher to clarify what a student has said. Fourth, they
enable a teacher to elicit particular structures or vocabulary items. Fifth, they enable lecturers
to check students’ understanding. Sixth, they (questions) encourage student participation in a
lesson.

The research from Long and Sato (1983) and Nunan (1987) found that lecturers ask more
display questions that require only short, restricted pupil response. The implications behind
display or closed questions are that such questions do not reflect genuine communication,
encourage only short, restricted responses and that their only purpose appears to be to get
students to display knowledge already known to the teacher and recently acquired (in the
classroom) by the students. Referential or open questions, on the other hand, are questions that
are not factual or text-embedded but those that invite students to draw answers from their own
experiences and viewpoints.

Swan (2008) asked questions for many possible reasons:
To interest, engage and challenge;
To assess prior knowledge and understanding;
To stimulate recall, in order to create new understanding and meaning;
To focus thinking on the most important concepts and issues;
To help students extend their thinking from the factual to the analytical;
To promote reasoning, problem solving, evaluation and the formation of hypotheses;
To promote students’ thinking about the way they have learned;
To help students to see connections.
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3. Research Design

This research was a descriptive qualitative design to investigate, to receive, and to
interpret the data to see the lecturers’ perception in applying divergent and convergent
questions in EFL classroom. Heigham & Croker (2009) said qualitative research entails
collecting primarily textual data and examining it using interpretive analysis. In this research,
the researcher applied discourse analysis as an approach to analyze the lecturers’ perceptions
in applying questions in the classroom to get the data description. The researcher applied the
purposive sampling technique in getting data because the subjects of data sources need special
consideration. The subjects of this research were two English lecturers to be interviewed to
answer in completing the issue. The instruments of this research were observation and
interview. The researcher used observation checklist, voice recording and video recording to
collect the data for classroom observation and interview. The researcher used qualitative to
analyze the data from Miles et al (2014) such as to collect, display, select and conclude the
data to reveal the students’ behavior in EFL classroom.



4. Findings And Discussion

4.1. Reason for Questions

Based on the issue above, this study aimed to find out the reasons for lecturers in using
convergent and divergent during the teaching process in the EFL classroom. Furthermore, the
data were taken by the researcher by interviewed two lecturers who taught in two places at
Graduate level of the State University of Makassar and Undergraduate level of the State
University of Makassar. During the interviewing, the researcher recorded the whole of the
explanation of the lecturers. The result of lecturers’ interview shows the use of the questions
in the classroom talks about classroom management. Classroom management includes how
the interaction happens between the lecturer and the students. Then, it is ordered to make the
students focus on the lecturers’ utterance. Moreover, types of question used by the lecturer in
the classroom indeed have the function itself. They are to help the students’ thinking so that
they can speak up to convey their ideas or answer the questions, to know the students’
cognitive development through stimulation, to make the classroom situation alive in term of
interaction and it is a part of lecturer talk.

Indeed, the use of convergent and divergent questions in the classroom is the point to see
or to check students’ understanding. To make the students understand, the lecturer would help
the students to think firstly through the questions that were used in the teaching process. The
data were shown in the following.

Extract 1: Asking the lecturers’ opinion about the learning process

The researcher asked about the lecturer’s opinion of students’ responding about their ability in

teaching in the classroom.

R : (...) what do you think about students responding toward your ability in using
English language when you teach them. Whether the students also get your
meaning or they still look confuse?

L1 : a(-) ok a(--) speaking when I used English most of the time the students especially
undergraduate students seem to be confused but it doesn’t matter because I can
help them by paraphrasing that connection and by checking their understanding by
asking question and that’s why I like to ask question because I can see whether the
students understand by answering the question. not only the question that “do you
understand?” because I am sure that such as kind the question will be answered
“yes mom,,”

The extract above indicates that teaching English in EFL classroom does not only reveal the
material but also make the students understand with the meaningful explanation. A way to
explain well to students’ understanding is by using questions to involve them to think and to
interact with the lecturers by answering the questions. The lecturer also used paraphrased in
giving direct questions to assess students’ understanding. Questions intended as the long
answer or their judgment and perceptive in responding the question. The short question is also
required, but it is just for exploratory of process learning itself.

Extract 2: Lecturers’ perception about students’ ability in understanding

R . .... here a(-) I want to know about your opinion how the students’ respond toward
your ability in using English language whether they feel difficult or not?
L2 : that’s very difficult question!!. Some students may respond quickly and some may

not respond quickly yet because they have different ability among them. For those



who respond quickly may be they have good understanding the question and

instruction and for those are not maybe they are not focus, they have problem for

example or perhaps they don’t understand instruction.
This extract above indicates the lecturer's perception of students' response to the lecturer’s
ability in using English in the teaching process. He said that it depended on students’
responses toward questions in teaching and learning process. Not all the students were the
same focusing on instruction. The students understanding on the lecturer’s utterance depended
on their ability in understanding instruction. Instruction in lecturer talk consists of giving
explanation, direction, correction, asking question and answering question. In this case, some
students did not focus on the lecturers’ questions in teaching process. That’s why some of
them preferred to choose group discussion than the direct questions in the classroom even the
students suggested to combine the strategy.

Extract 3: Lecturers’ way to check students’ understanding
The researcher asked the lecturer about the way to know the students’ understanding.

R . .... how do you know to measure students understanding? The last time you said
that you give question to them, is there another strategy?
L1 : a(--) ok asking confirmation, hmm no,no, ok asking comprehension, question yes

and sometimes I asked the students to restated what I have explained including
conclusion or just to ask them “ok would you say, what you understand about the
material that I have presented?” and then another way to make them show me,
what, I just instruct them a(-) I just instruct them to say which part they don’t
understand
The extract above indicates lecturer’s statement that she uses the question to check the
students’ understanding. She asked the students about the opinion something related to the
topic. It intends to know whether the students can restate or give an idea by their
understanding. She always focused on the instruction that she used because instruction could
determine what the students would respond toward what the lecturers instructed to them.
Question was one of the instruction forms. In this case, the lecturer uses the direct questions in
teaching process to restate and stimulate a new understanding and a meaning.

Extract 4: Lecturers’ purpose in using types of question in teaching

R : s0, a(-) how is your way to make students focus on the class because here I saw
about the kinds of questions that you used, the first when you enter in the
classroom,, you make the small talk using the procedural question. The first you
ask about the atmosphere in the classroom because the class was very hot and after
that you used the, what is, opening, no, open ended question. Actually I don’t know
what is the aim when you used the,, procedural and after that open ended question?

L2 : I usually start with the question because the question helps them to think for adult
learners. So, one of the good way to start the learning is to ask them question. So,
they can think and their cognitive can be active, so when we ask question.

The extract above shows that the lecturer agrees if he always uses the question as a bridge to

know and to see the students’ development in term of cognition. He always used question in

the beginning at teaching process. It can be seen that the lecturer uses the question to make the

students interested, engage and challenge in the learning process directly.



Extract 5: Lecturers’ purpose in using types of question in teaching

R : Yeah ok, you said that you always used question, you always used question so
which one do you use higher level question or lower level question?
L1 : well for low level students @@ mostly , mostly just to lead them to get the material

a(--) well I didn’t really identify the question is low level or high level but it
depends, it depends on the mood, depends on classroom situation and also depends
on the material.

R : because I found in your data you mostly used referential question, it means that you
want to ask students’ opinion you want to invite the students to critical thinking,
why you must use those questions?

L1 : because they are university students, yah so I think they need to think more
critically and ,, yah that’s the point the material that they need to understand. They
should be told clearly, logically, and also because I teach language philosophy so
<XwordX>.

The extract above reveals that the lecturer cannot determine about high or lower level
question. She uses the question as well as the situation in the classroom, as well as the
students’ feeling at the time. It depends on the material. Moreover, she used the question
because she was aware that she taught the students at university. The questions were used to
invite them to think logically. Thus, the students could extend their thinking process from the
factual to the analytical issue.

Extract 6

R : ... so you agree if the question, question is one of the important strategy to measure
students’ understanding or you have,,

L2 : not only to measure understanding is way about the measure, this is about a(-) how

to help them to think. Understanding is different of thinking because once they
think, it is easy for anything. So this is to help established critical thinking rather
than to measure understanding yeah, because all the question is about help them to
think. Asked them to think, it’s not about right or wrongs the answer but it’s about
help to think, update their mind so that’s most important thing in university level.
That’s why we never start with game. It is not good for the game. It is good for
teaching kids for example because if we asked them to understanding will ask them
to memorize. That’s not good for memorization.
The extract above states that the lecturer uses the question to help the students to think not
only to understand but also to involve the students in thinking process of learning. In this case,
the students were asked to think freely. Although the students’ answer was right or wrong, it
could not be judged that they could not think well, but it has succeeded to help them think.
Thus, the use of question does not only know students’ understanding or not, but it is essential
to help the students to think. When the students were thinking, they were creating the meaning
by themselves and they also understand the material by themselves through thinking.

4.2. The Reasons for Question

Based on the observation in this study, the reason of lecturers in using those questions in
the classroom could create teaching effectively. There was an interaction between the lecturers
and the students. Besides that, the lecturers gave a chance to students to be more active in
providing new information while the lecturers corrected. When the lecturers used questions in
the classroom, some reasons arose such as the students were interested and motivated to



respond what the lecturers asked. The students were effectively to recall the material and to
feel free in giving their opinion, and the students could argue opinions as well as their prior
knowledge. Most of the students agreed to learn with the lecturers question although some of
their answering was wrong or right. They have tried to create new meaning, and the lecturers
gave correction. Erdogan and Campbell (2008) the student preferred closed-ended question to
complete investigations but to use open-ended question must be obligated for the teacher to be
used in teaching learning process.

The lecturers agreed that question helped the students to think, especially for adult
learners. So, it was one of the good ways to start the learning to ask them the question. They
could think, and their cognitive could be active when the lecturers asked the question. Kim
(2015) revealed that lecturers always use closed-ended question to engage with the students.
Unfortunately the students feel pressure because they want to express their idea but in this
case the teacher just wants to ask the specific answers. In this research, the lecturer gave the
statement that question is not only to measure understanding, but it was also to help them to
think.

Besides that, it was a way to encourage personal connection to the content. The
understanding was a different way of thinking because once they think, it was easy for
anything. So, it was established to help critical thinking rather than to measure understanding
because all questions helped them to think and asked them to think. It was not about right or
wrong answer, but it was about a way to update their mind so that it was the most important
thing in the university level. Brock (1986) contended that referential questions increase the
amount of learner output. That’s why during this research, the lecturers never started with the
game. It was not good for the game to improve lesson effectiveness and to get the students
thinking. It was good for teaching the kids. If the lecturers asked them to understand, it meant
that the lecturers asked them to memorize. Learning language was not good for memorization.
It would be good if the lecturer involved the students to take their role in discussion part such
as communication with each other and share their idea. Thus, there was an outcome for the
students in learning language. It was line with Mahmud (2015) revealed that questions have
very important support in the classroom interaction as one way to initiate the collaboration
between lecturers and students.

5. Conclusions

The conclusion is drawn based on the research questions of the research. It relates to the
reasons of the lecturers using direct questions in the teaching process. In this research, the
lecturers always use divergent question to elicit the interaction with the students. The
divergent question consists of the referential, non-referential and open-ended question. These
have the function to elicit students’ opinion, to invite students to think critically because the
lecturers prefer more to use these type questions depending on students’ level education.
Moreover, the researcher stressed that divergent question can invite the students to be more
active in giving output in language learning. Although they have tried to answer by using
Indonesia language, they have tried to express their variation ideas without avoiding the
convergent question as display question and closed-ended question. The researcher observes
that the convergent questions that are used by the lecturers help to elicit the students’
interaction. Firstly it can be used to attract students’ attention, and after that, the lecturers
prompt to use the divergent question to see whether the students’ are following the class or



not. In this research, when the lecturers used two type questions in a section to get the
students’ attention, it means that the lecturers are trying to combine these questions that are
mentioned as leading question. Leading question is a question formed by two type of question
to prompt the desired answer from the students. It makes the students’ active and motivates
the students.
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