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Abstract. Through case studies in foreign folklore, foreign languages and cultures 

learning could be integrated into the developing good human characters process. In 

Islamic values, good-human characters should reflect FAST's Islamic values (Fathonah, 

Amanah, Siddiq, and Tabligh). Therefore, this study aims to examine the FAST Islamic 

values in folklore cultures with Indonesian, Japanese, Chinese, and Western cultural 

backgrounds through case-based learning research. The results showed that in 

Indonesian, Japanese, Chinese, and Western folktales, there is wisdom of local cultural 

values relevant to FAST values that could develop learners' intercultural understanding 

of each other. 
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1 Introduction 

Various language and cultural researchers have widely developed the use of folklore as a 

medium for learning foreign languages and cultures as part of intercultural literacy education 

[1]–[3]. Both in terms of cultural content and linguistic studies, the research and development 

of folklore as part of intercultural literacy education has been carried out with a fairly wide 

range of research. Likewise, its application has been widely carried out by teachers in language 

and culture classes in primary, secondary, and higher education units[4]–[9]. 

In Indonesia, the adaptation of folklore as a learning medium for character building is generally 

carried out on the folklore of the archipelago to promote local cultural wisdom [10]–[13]. In 

addition, there is also previous research on foreign folklore as part of language learning, 

culture, and character building [14]–[16]. However, research on the use of folklore as part of 
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character education is generally carried out to the extent of studying only the local cultural 

values of a nation and less exploring religious values in folklore [17]–[19] . Research that links 

religious values with moral messages in folklore does not explicitly link the relevance of 

cultural values and religious values, especially values in Islam. Likewise, the studies conducted 

are not through case studies of comparisons with the study of Islamic personal character values, 

namely Fathonah, Amanah, Siddiq, and Tabligh (FAST), which usually appear in the main 

characters or supporting protagonists in folklore [19], [20]. Islamic character values should be 

studied in an integrated manner in intercultural studies by using folklore as a medium for 

learning foreign languages and cultures to form superior human character, especially the 

character of a Muslim who should prioritize FAST Islamic values.  

Therefore, this research aims to study FAST Islamic values in folklore cultures with 

Indonesian, Japanese, Chinese, and Western cultural backgrounds through case-based learning 

to be developed into learning materials for Islamic values across disciplines. A 

multidisciplinary approach, in this case, linguistics, culture, literature, and Islamic religious 

education, is needed to conduct this study. 

Research has proven that language skills can be optimized when learning is integrated with 

cultural aspects [9] because discourse understanding cannot be separated from the cultural 

context. Oakley et al. (2017) proved through research that digitizing folklore in a contemporary 

form will have a positive impact on four aspects, namely grammar skills, technology use, 

intercultural skills, and variations in foreign language learning practices [4]. Various studies 

that develop folklore media to improve reading literacy are growing [5], [7], [21]. These 

previous studies not only examined the benefits from the linguistic side of language teaching 

alone but also examined the cultural values that became the moral message of folklore [9], 

[22], [23].  

The cultural values that emerge as a result of these previous studies are generally values related 

to human relationships, such as the value of loyalty, honesty, hard work, and religious values. 

Related to religious values that are often found in folklore are the values of belief in something 

supernatural that will help during difficulties in people who maintain human values [24], [25]. 

Efforts to integrate culture as part of intercultural literacy that should connect people with 

people from different cultural backgrounds as carried out by the Confucius Institute at UAI 

[26], or through various classroom action research as carried out in the Japanese Language and 

Culture Study Program [27] and the English Language and Culture Study Program [28] are 

appropriate. However, studying cultural values in foreign languages and culture learning 

should also be integrated with interdisciplinary Islamic studies [29]. 

Efforts to build a generation with Islamic characters, namely fathonah, amanah, siddiq, and 

tabligh, have been pursued through formal and non-formal education channels [30]. The 

character of fathonah, which means intelligent in Arabic, does not only mean intelligent in 

academics. Fathonah refers more to a character who can sort out good and bad [31]. This 

character is needed in individuals who are potential leaders of the nation because this character 

is part of the spirit of leadership. In Japanese culture, this trait appears with the cultural term 

賢い (kashikoi; intelligent), which means being able to make decisions by considering the good 

and bad sides of a problem [32]. In Western cultural management, this trait is called wise 

leadership, an absolute criterion a leader must possess, whether the leader of a company, 

country, or other institution [33]. Amanah, which means trustworthy in Arabic and honesty in 



 

 

 

 

everyday life, is also a necessary leadership trait. In Japanese culture, the word 信頼 (shinrai; 

trustworthy) means that being able to keep the trust of others is a character of the Japanese 

nation that has been passed down from generation to generation [34], [35]. Meanwhile, the 

character Siddiq, which comes from the Arabic word shadaqa, means honesty, which is the 

essence of all goodness in life. In Japanese culture, this character is known as 誠実 (seijitsu; 

honesty), which means individual honesty, which is strongly held by the Japanese and is taught 

from early childhood education [36]. Finally, the character of tabligh, which means to convey 

the truth in a broader life context, means to actively educate the values of truth in the social 

sphere [37]. 

The previous studies reviewed above show various efforts to integrate the Islamic character 

values of FAST, which is the character of Prophet Muhammad, in Indonesia's primary to higher 

education. Unfortunately, these integration efforts have only focused on Islamic religious 

education subjects, courses, science education, or science majors in higher education. Only a 

few efforts have been made to integrate with humanities education, especially linguistics and 

culture.  

Case-based learning is a learning process that prioritizes efforts to find alternative solutions to 

various problems through various cases encountered [38]. This learning process requires 

analytical power through high-order thinking skills (HOTS) [39]. In language and culture 

education, case study-based learning is often carried out through an intercultural literacy 

approach, namely comparative analysis of cultural approaches of different nations to a problem 

or case under study. Through this comparative analysis, insights are gained about things that 

are similar and different viewpoints, which then become a reference in various alternative 

solutions [40]. 

Such a learning context will provide positive perspective learning for students because it 

provides insight to see a problem comprehensively from different sides. In the context of cross-

disciplinary character building, a case-based learning approach is considered appropriate to 

find common ground. The stages of case-based learning are carried out through the stages of 

extracting problems, collecting data considered as parts to be studied to find solutions, and 

discussing alternative solutions to the cases discussed [41].  

From the various previous research studies mentioned above, the urgency of using folklore 

with an intercultural case study approach in learning language and culture has the potential to 

be a medium for building superior human character. Folklore media full of cultural wisdom 

content enhances human values such as honesty, compassion, belief in the supernatural, and 

others. However, the intercultural case study approach with the learning media of folklore 

stories that have the potential for superior human character building in various previous studies 

still needs to be done with an interdisciplinary approach with a religious point of view as a 

comprehensive guide. Al-Azhar University of Indonesia, which has an Islamic 

Interdisciplinary Studies course, should study through case studies with a humanities approach 

for learning in language and culture study programs so that students can think critically about 

FAST Islamic characters in their scientific studies, including folklore studies. 



 

 

 

 

2 Methods 

This research was conducted using the content analysis research method. The folktales used 

for the case study were selected based on the criteria that the folktales from Japan, China, and 

the West have similarities in the stories but have their cultural peculiarities in the intrinsic and 

extrinsic elements of the stories and are considered to be full of moral values of national 

character that will be compared with the Islamic character values of FAST. 

The legend used for the Japanese case study is Tomoe Gozen, the story of a woman who was 

famous as a formidable warrior during the Japanese samurai period. Like Tomoe Gozen, the 

Chinese legend analyzed in this study is the legend of Mulan. Mulan 

 is also famous as a strong woman who disguised herself as a man to replace her sick father 

and represent her family in the war effort. Meanwhile, the Western legend used is the legend 

of Pocahontas. Pocahontas was a famously brave woman in the Indian tribe that later became 

a Western tribe. 

3 Results and Discussions 

3.1. Case Study of Character Fathonah (Wisdom) 

(1) そして巴に関しては次のような説明がなされています。色白で髪が長く、非常美しい

顔立ちをしてい、男でもなかなことができな強弓を引く人物であり、馬城であろうが

地上であろうが、刀を持てば、相手が鬼でも神でも立ち向かっていく一騎当千の女

武者だったようだと。実際に戦においては男の武将と並んでも遜色のない手柄をた

びたび立てていることも記されています。 

She was fair, with long hair and a very beautiful face,She was a person who could 

draw a powerful bow that even men could not easily draw, and whether on 

horseback or on the ground, if she had a sword in her hand, she would stand up 

to any opponent, be it a demon or a god; in fact, it is written that she often took 

credit in battle for deeds equal to those of male generals. 

Data (1) is data from the Japanese legend of Tomoe Gozen. This data shows that Tomoe Gozen 

was a woman who fought in war with men, and even had skills with various weapons such as 

swords and bows that surpassed those of men. The use of weapons to kill opponents requires a 

high level of skill and intelligence acquired through long periods of diligent practice. In 

Japanese culture, this skill and intelligence is called kashikoi (賢い ). Kashikoi is the 

intelligence to solve problems by using certain skills acquired through diligent practice [32].  

(2) 花木兰从小活泼好动，缠着父亲学了不少武艺。她每天苦练功夫，渐渐地

，连父亲花弧也不是她的对手了。 

Hua Mulan grew up active and pushed her father to learn a lot of martial arts. 

She practiced kungfu hard every day, and gradually even her father, Hua Hu, was 

no match for her. 

 



 

 

 

 

Data (2) is from the Chinese folktale Mulan. Just like Tomoe Gozen, Mulan's character is also 

portrayed as a woman who has various martial arts skills acquired through perseverance. 

Mulan's character is in line with the ancient Chinese culture that one must master 6 basic skills 

in life, namely: rites, music, archery, chariot racing, calligraphy, and mathematics. The Chinese 

believe that these basic skills form the attitude of complete intelligence in life. 

(3) "I don't have to be born as a boy. A girl can do everything a boy can do. Only 

better!" Pocahontas  

leaves the Pocahontas left the group and ran toward the mountain. [...] But 

Pocahontas could not be brought back. She climbed up the Mountain and into the 

cave.  On the ledge of the cave, she saw a baby owl that had fallen from its tree. 

It was scared. Pocahontas picked it up. "Hey, buddy, where's Mommy? Come 

here, show me your tree." She climbs She climbs up the tree and puts the baby 

back in its nest, then she sits down on the branch. She turns around and sees the 

sky.  "Wow!!!" 

 

Data (3) is describing the character of Pocahontas, a western legend. Pocahontas is a girl who 

strongly believes in the equal responsibilities of men and women in helping others, so she has 

the courage to help anyone who needs help, even if it means taking a risk. In Data 3, Pocahontas 

shows her courage by climbing into the cave to help the trapped baby owl. This courage is 

described in the Western character as bravery [33]. 

 

From the above three data, the local wisdom that emerges in accordance with the character of 

Fathonah is the full intelligence and courage to fight or help others, obtained through diligent 

learning over a long period of time in both Japanese, Chinese, and Western cultures. Thus, it 

can be concluded that in the intercultural context, Fathonah in terms of intelligent or wise 

leadership should not be mastered in a shortcut way, but should be mastered through lifelong 

learning [32] ,[33]. 

 

3.2. Case Study of Character Amanah (Trustworthy) 

(4) ここまで義仲に追従してきた巴ですから、彼女にはそれなりの覚悟がありました。そうや

すやすと戦場を離れるつもりはありません。し、かし義 仲の必死に解く姿を目の当たりに

した巴は彼の心中お察しします。「ああ 、いい敵はいないものでしょうか？最後の姿をお

見せしたいのに」そう言った巴の目に大力と評判の敵将恩田八郎の姿が映りました。す

ると、巴は恩田をむんずとつかむとそのまま馬から引きずり下し首をねじ切ってしまいます。

この首を置き土産に巴は鎧兜を脱ぎ捨てると東国へと走り去って 行きました。以上が平

家物語に記述されている巴御前の様子です。 

Tomoe had followed Yoshinaka, so she was prepared to leave the battlefield. She had no 

intention of leaving the battlefield so quickly. Tomoe, however, saw Yoshinaka's desperate 



 

 

 

 

attempts to untangle himself, and she could understand his feelings. He said, "Ah, is there no 

good enemy? I wish I could show you the last of him. 

As Tomoe said this, he saw the image of Hachiro Onda, an enemy general with a reputation 

for great power. Tomoe grabbed Onda by the throat and pulled him down from his horse. 

Tomoe grabbed Onda by the neck and pulled him off his horse. With this head as a souvenir, 

Tomoe took off his armor and rode to the east. This is how Tomoe Gozen is described in the 

Tale of the Heike. 

Tomoe's loyalty to her master Yoshinaka is depicted in data (4). Although Yoshinaka asked 

her to leave the battle, Tomoe went forward to kill her opponent to protect her master. This 

loyalty to one's lord or superior in Japan is part of the Bushido teachings, which is the code of 

ethics of Japanese knights during the Edo period that in modern times continues to be 

maintained in everyday life. Loyalty in Bushido is called 忠義 (chugi). Chugi in the Japanese 

is in line with the concept of Amanah in Islamic society, which is to maintain the trust of others 

[35]. 

(5) 第二天一大早，木兰悄悄出了门。她买回一匹白马，配上新马鞍，又买了

一身盔甲，女扮男装穿戴整齐后，回到了家里。 

 Early the following day, Mulan quietly left the house. She bought back a   

white horse with a new saddle and a suit of armor, and after dressing up in  

her female disguise, she returned home. 

In data (5), Mulan shows loyalty to her family. In order to replace her father, who was obliged 

to join the war as the head of the family, she disguised herself as a man and bought equipment 

to fight to replace her father, who showed loyalty to maintain the family's good name. In 

Chinese philosophy, this character of loyalty is called Zhong (忠), which is one of the central 

teachings in Confucianism. 

(6) Ah! Powhatan's daughter! What are you doing here?" 

             "Trying to stop this war! It will bring nothing but ruin to both our people!" 

             "To your people! We are going to take over your forest!" 

      "The forest belongs not just to us humans; it belongs more to the trees and  

      creatures of the forest. They give us food and shelter. They give us our lives,  

       and we give them nothing in return, but still, they can share their home with 

      us; why can we share?" 

Data (6) shows the character and attitude of Pocahontas, who is loyal to her tribe and nature. 

She valiantly tried to stop the war to protect her tribe and nature, that a prolonged war would 

also damage. In Western society, loyalty is essential in maintaining business and personal 

relationships.  

A comparison of the case studies of the folktales of Tomoe Gozen, Mulan, and Pocahontas 

above shows that the attitude of Amanah in the context of intercultural society can be 

understood as loyalty to superiors (忠義 Chuugi in Japanese belief), obedience and loyalty to 



 

 

 

 

family (忠 Zhong, which is one of the main teachings in Confucianism), and loyalty to maintain 

business and personal relationships in Western society. 

3.3. Case Study of Character Siddiq (Honesty) 

Unlike the previous two characters (Fathonah and Amanah), a character like Siddiq does not 

appear in the legends of Tomoe Gozen or Mulan. However, this character can be seen in the 

legend of Pocahontas. 

(7) And my father wants to add your camp to his tribe. We must stop them!" 

The quote in data (7) is where Pocahontas told  Captain John Smith that her tribe would attack 

the settlers. Pocahontas' honesty is not a betrayal of her tribe but a form of honesty and an effort 

to stop the war that has occurred.  

Honesty, as demonstrated by Pocahontas, is called honesty in Western society. The honesty 

seen in Data (7) shows that honesty can also mean telling the truth without taking sides. This 

character is in line with Siddiq's character, who places great importance on honesty to the truth. 

3.4. Case Study of Character Tabligh (Conveying the Truth) 

(8) "What's wrong with being able to knit and sew?" Mulan stared and asked, "What's 

wrong with girls? When you guys are out there fighting in the war, the clothes 

and shoes you wear are all made for you by girls." 

In data (8), Mulan expresses the attitude that educates the people around her that there should 

be no distinction between the rights and duties of women and men in human relationships. 

Mulan said that the duty to defend the country is the duty of men and women, just as the duty 

to do household chores is equal for men and women. Mulan's attitude aligns with the Tabligh 

character, which is to educate the people around her with the truth. 

(9) The language of love is when you do not want to hurt anyone when you wish 

every  creature well, and when you respect every creature's right to live. This is 

the language of love that every being understands. 

(10) "Stop, please stop! If man and animal can become friends, why can't man and 

man become friends!" "Instead of going to war and killing each other? Why can't 

we just trade with each other and live together peacefully and happily!" 

Eventually, man learned that man and man, man and beast, must live together in 

harmony. For a life that is peaceful and joyful. 

In line with Mulan's attitude, Pocahontas' attitude in data (9) and (10) also shows a character 

in line with Tabligh. Pocahontas educates the people around her with the truth that people 

should love and respect each other (9) and not attack each other but live in peace (10). 

Hence, through  comparing the legends of Mulan and Pocahontas, it can be seen that in an 

intercultural context, the character of Tabligh can be interpreted as an attitude of educating the 

surrounding community with truth values such as mutual respect, love and not distinguishing 

rights and duties from one another [37]. 

 



 

 

 

 

4 Conclusions 

Through case studies of legends in Indonesian, Japanese, Chinese, and Western folklore, the 

wisdom of local cultural values relevant to FAST values can be found to develop learners' 

intercultural understanding of each other. The character of Fathonah is full of intelligence and 

courage to fight or help others, which is obtained through diligent learning over a long period 

in Japanese, Chinese, and Western cultures. In addition, the character of Amanah in the context 

of cross-cultural societies can be understood as loyalty to superiors (忠義 Chuugi in Japanese 

belief), obedience and loyalty to family (忠 Zhong, which is one of the central values of 

Confucianism), and loyalty to maintain business and personal relationships in Western 

societies. In addition, the character of honesty shown by telling the truth impartially in Chinese 

and Western legends is consistent with the character of Siddiq, who attaches great importance 

to honesty to the truth. Finally, the character of Tabligh can be interpreted as educating the 

surrounding community with truth values such as mutual respect, compassion, and not 

discriminating between each other's rights and duties. 
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