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Abstract. This study aimed to determine a teacher's perception of first class of
elementary school toward thematic learning. Data collection used in-depth
interview techniques for elementary school teachers in Luhak Tanah Datar and
Luhak Agam. Data was conducted qualitatively. The results of the interview
indicates that the teachers do not understand thematic learning comprehensively.
Teachers assume that new thematic learning models can be applied if students
have already been good at reading, writing, and counting. This condition affects
on the thematic learning process conducted by teachers requiring prospective
first-class elementary school students to be able to read and write.
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1 INTRODUCTION

Ages of Elementary School ranges generally from 7 to 12 years old. In Indonesian like in
japan, elementary school lasts for six years, almost all children also attend one or more years
of preschool before they enter elementary school [1]. Elementary Schools usually serve
children from seven to twelve years old. Basic education is very important for students
because at that age students are taught discipline, skills, and behavior and aware the
environment. Those students are expected to interact and socialize with teachers, friends, and
their community [2]. At the elementary school level, affective domain must be more
introduced, taught, or exemplified to children compared to the other domain such cognitive
and psychomotor.

Focus of education of Elementary School students is on the building the student attitude
and character. Character education is an attempt to optimize students' ethical behavior [3]. The
right time to develop and character education that is good from an early age is through
elementary school [4]. Strengthening character habituation needs to be done so that students
fully understand what is right and wrong, schools should also choose a character education
model tailored to the student's age and condition of the student [5]. Therefore, the Indonesian
curriculum tries to inform a thematic approach in elementary school learning.

Thematic learning or theme-based learning is to learn an integrated knowledge by defining
a central ‘‘theme’’ at the very start and compose related knowledge surrounds the central
theme from various aspects [6]. This thematic approach views learning activities holistically
and reflects the real world interactively. The implementation of this thematic learning
approach departs from a topic or theme chosen and developed by the teacher together with the

ICEL 2019, March 23-24, Malang, Indonesia

Copyright © 2019 EAI

DOI 10.4108/eai.23-3-2019.2284983



pupils [7]. According to [8] "Thematic learning emphasizes the theme as the union of various
subjects preferred with the meaning of learning and the relevance of various concepts.
Thematic learning provides direct experience to students ". [9] State that thematic learning is
developed based on research activities, where students are faced with facts, physical, social
and interaction phenomena, to build relationships between their context and their knowledge.

The rising problem in the application of thematic learning is teacher readiness. The teacher
does not understand the philosophy of thematic learning. As a result, the application of
thematic learning in the classroom becomes problematic. [10] states that teachers are not ready
to apply thematic learning methods. Universities in Indonesia have not designed generally
thematic learning, so students are not ready to apply thematic learning methods. The purpose
of this study was to find out more about the teacher perception implementing Indonesian
curriculum at first class of elementary school

2 RESEARCH METHOD

This research was a descriptive study aiming to determine the teacher's perception of
elementary school implementing thematic learning. Data were collected by Teacher in-depth
interviews at first class of elementary school. The subject of this study was the first class
teacher at SDN 01 Mandahiling Pagaruyung-Batusangkar, SDN 15 Pagaruyung, SDN 20
Lubuk Alung, Ampek Nagari, and SDN 11 Pudung, Agam Regency. Technique of analyzing
data from interviews used triangulation techniques, namely reducing data, presenting data and
drawing conclusions [11]. Reducing data was an activity of selecting, focusing, abstracting
and transforming raw data.

3 RESULT AND DISCUSSION

Based on the results of in-depth interviews with first class of Elementary School teachers
at SDN 01 Mandahiling Pagaruyung, it shows that the implementation of thematic learning is
very creative in guiding first class students, especially in building character values. However,
the application of thematic learning has not been done in an integrated manner. Teachers still
tend to separate teaching material based on subjects in the thematic learning process. The
teachers also does not understand the achievements of learning for first class elementary
school students. This condition is seen where the teacher separates the process of reading,
writing, and counting from thematic learning. The teacher still demands them to be able to
read, write, and count before doing thematic learning. Students who have not been able to
read, write, and count are given additional lessons by the teacher and parents are also asked to
teach students to read, write, and count at home.

Teachers of SDN 20 Lubuk Alung say that they are still in the learning stage to teach
themes and even the learning time is not sufficient to teach each sub-theme. In this school, the
teachers also assumes that being able to apply thematic learning, students must be able to read,
write, and count. Therefore, prospective first-year students are also required to have to be able
to read, write, and count. Some students who are not able to read, write, and count are given
an additional study schedule after finishing school for the material to read, write, and count by
the teacher.

Those conditions that are not much different at SDN 11 Pudung. The teachers still teach
the ability to read, write, and count outside of the theme. Schools provide special study hours
outside of school hours to teach students to read, write, and count. Yet, different conditions are
found in SDN 15 Pagaruyung. The first class teacher said that thematic learning is mutually



integrated or connected to each field of study. The ability to read and write of students is
taught through thematic learning. The teachers carry out the thematic learning process through
telling stories and playing. There are more activities carried out in thematic learning. Students
learn to read, write, and count through storytelling and playing activities applied by the
teacher. Interviews conducted with first class teachers at SDN 15 Pagaruyung shows that the
teacher deeply understand the nature of the thematic learning applied at the school. Thematic
learning can involve skills such as reading, thinking, remembering and writing real-life
contexts could encourage creative explorations. By implementing a learning model that is
integrated with the learning process with careful planning, integrated implementation, and
objective learning outcomes, by considering aspects of competence, knowledge and skills, will
collect learning processes and outcomes that are in accordance with educational goals [12].

Those observed Elementary Schools show different teacher perceptions and insufficient of
teacher knowledge into thematic learning. As stated [10] that teachers in Indonesia are not
ready to implement thematic learning. In [13] it is stated that the teacher's understanding of
Indonesian curriculum is still weak. Based on the results of interviews with teachers in the
four elementary schools, it can be concluded that the implementation of learning in the first
grade of Elementary School has sought the use of thematic learning models but the perception
and understanding of teachers have not related to the Indonesian curriculum requirements.

The principal of SDN 11 Pudung say that first class teachers are not able to understand the
learning outcomes where it is actually expected for first class students of elementary school.
The teachers teach the first class students to be able to read, write and count. Therefore, there
should be training for teachers on thematic learning strategies, so that the learning outcomes
are achieved. The same thing is also expressed by the principal of SDN 20 Lubuk Alung
stating that there is a need for formal training for teachers so that teachers could review the
requirement of Indonesian curriculum. It would be better if there is a learning model that can
be a reference for teachers to teach reading, writing and counting with thematic concepts. In
[14] stated that the implementation of the Indonesian curriculum has not been balanced with
the readiness of teachers who are required to be more creative and innovative, in fact still far
from expectations, for example the interest of educators to make teaching materials
independently is still very lacking. Character education is an inclusive concept regarding all
aspects of how families, schools, and related social institutions support the positive character
development of children and adults [15]. Therefore, when character education is questioned,
the role of the teacher becomes more important [16] [17].

4 CONCLUSIONS

Based on the results of the interview, it is concluded that the perceptions of first class
elementary school teachers on thematic learning are not appropriate to the requirements of
Indonesian curriculum. In-depth training and socialization are needed to provide the teachers
in implementing thematic learning in the classroom, so that learning objectives could be
achieved. Teachers need to be introduced to various learning models with thematic
approaches, so that teachers have proper understanding and perceptions that are related into
the requirement of Indonesian curriculum.
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