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Abstract. Understanding poetry is at the stage of enjoying poetry in the activity 

of appreciating poetry. From the stage of enjoying this poem, poetry lovers can 

determine their attitude towards the poetry that is read or heard. By integrating 

reading and writing, poetry readers can enjoy poetry in depth. Therefore, this 

study aims to describe the potential of the CIRC learning model in influencing 

the ability to understand poetry. A total of 28 male and female students were 

selected as participants in the study. The instrument used to collect research data 

is a multiple choice test understanding poetry. The method used was pre-

experiment with the design of one group pretest-posttest study. The CIRC model 

in this study is used in the process of poetry learning. This model is used by the 

way the lecturer places students in cooperative learning activities according to 

the learning objectives, students understand the subject matter together in groups 

by way of reading to each other and finding keywords according to the learning 

objectives and presenting the results of group collaboration in the form of class 

discussions. Group discussions and class discussions provide opportunities for 

students to voice their opinions about the contents of poetry. Students who have 

low abilities are motivated to learn because of teamwork. The CIRC model has 

the potential to improve student language skills, improve social skills among 

students, and have a positive impact on reading comprehension, especially 

understanding poetry.   
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1 INTRODUCTION 

Cooperative learning has been used as the most powerful learning model in several 

countries and has proven effective used in the learning process. In Turkey, cooperative 

learning is applied to help improve reading comprehension of English [1]. In Taiwan, 

cooperative learning is used to reduce the level of anxiety of learning foreign languages for 

American and Taiwanese students [2]. In addition, cooperative learning is also used in the 

science classes and has been shown to have an impact on increasing group collaboration 

because learning is done in teams ([3], [4]), so that students are actively involved in the 

learning process. In the language class, cooperative learning is applied in the process of 

reading comprehension learning and proven to have a significant impact on the results of 
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reading comprehension of students ([5], [6], [7], [8]). In general, cooperative learning models 

have an impact on teamwork and reduce students' anxiety levels in the learning process. 

Some of the cooperative learning models are applied in the learning process. One of them 

is the Cooperative Integrated Reading and Composition (CIRC) model (For the next written 

and read CIRC). The CIRC model is an integrated learning model between reading and 

writing in the learning process. For example, in Korea, learning by integrating reading and 

writing has an influence on the ability to read and write students [9]. As with other cooperative 

learning models, the CIRC model also influences the quality and achievement of students in 

understanding reading [10]. In addition, the CIRC model also has an impact on structuring and 

content in writing, for example in writing recount texts [11] and writing narrative texts [12]. 

With the CIRC model, students have the opportunity to share ideas in producing writing. 

To realize the quality’s of learning, the CIRC model is aligned with various factors, such 

as reading interest [13], motivation to learn [14], reading habits [15], and the level of anxiety 

in language learning [5]. Students who have high interest and motivation to read show good 

sensitivity in the learning process, whereas students who have an interest and low reading 

motivation are increasingly motivated in the learning process. The CIRC model is able to 

grow students' reading habits and reduce students' anxiety levels in learning, especially those 

who have low interest and reading motivation. 

Learning with the CIRC model has been applied at College Education. One of them is in 

Biology learning. The results show that the CIRC model has the potential to improve the 

quality of Biology learning at College Education [16]. Unfortunately, there are not many who 

apply this CIRC model at College Education, especially in language learning. During this 

time, teachers and lecturers were too bound by the assumption that CIRC was only applied in 

learning at the elementary and secondary levels. In fact, the cooperative model that integrates 

reading and writing in the learning process provides benefits in improving students' language 

arts [17], besides improving thinking skills, communication skills, and social skills. Students 

are taught to understand and appreciate language art directly so that the teacher will have 

comfort in teaching poetry to students [18]. Problems related to literature learning, especially 

poetry can be overcome. One of them is by choosing a learning model that can improve 

language arts and literary students. Therefore, in this study CIRC models will be applied 

assuming that this model has good potential in improving the quality of poetry learning.  

 

2 RESEARCH METHOD 

This research was an experimental study using a pre-experimental design, one group 

pretest-posttest study [19].  This design is also called pseudo-experimental because this study 

follows experimental research procedures, but no control conditions or control group are used 

[20]. This research was only conducted to investigate the relationship of sample groups to the 

phenomena or treatments given and changes that occurred in the group, namely changes in 

learning outcomes understanding poetry in one group before and after the CIRC learning 

model was used. 

The group observed as participants in this study were the students of Indonesian Language 

and Literature Education Study Program who studied at STKIP PGRI Sumatera Barat. A total 

of 28 people from 124 male and female students were selected by choosing one class that had 

the lowest Poetry Appreciation ability among the other classes to be used as the research 

sample. These students are students who take a poetry class on the subject of ”Apresiasi Puisi 

Indonesia.” 



The instrument used as a tool to collect data in research is a multiple choice question of 

understanding poetry. Multiple choice test questions are arranged based on the physical 

structure and inner structure of poetry. The questions tested consist of 50 items. These 

questions have been compiled, validated and tested [21]. To make it easier for students in the 

learning process to understand poetry with the CIRC model, they are facilitated with the book 

”Memahami Puisi”. The book contains material on the introduction of poetry, understanding 

the elements of form and content of poetry, understanding the elements of sound in poetry, 

understanding the elements of language in poetry, understanding the elements of imagery in 

poetry, understanding aspects of figurative language in poetry [22]. 

This study used the pre-experimental with one group pretest-posttest design. During 

treatment, a CIRC model was applied with three basic components, namely: basic activities 

related to cooperative learning, reading comprehension, and integrated writing activities: (a) 

the basic activities related to cooperative learning carried out by students are to provide 

material for activities to understand and analyze poetry in the learning process, both in pairs 

and groups, (b) understanding poetry given by identifying key ideas related to the structure 

inner and physical structure of poetry, and make conclusions, (c)Students write of short essays 

about poetry[23]. After treatment with the CIRC model was completed, students were given 

multiple choice tests to understand poetry. Data analysis was performed using the SPSS 23 

data processing application. 

 

3 RESULT AND DISCUSSION 

In this section, the results of learning to understand poetry, both before and after the 

application of the CIRC model will be explained. These results are presented based on 

statistical testing. The frequency distribution of poetry learning results before applying the 

CIRC model is as follows. There were 28 valid participants and none of them were lost. 

Central data tendencies, namely: the mean is 38.71; the median is 38.00; mode is 30.00; and 

the total score is 1084.00. Data dispersion, namely: the minimum score is 24.00; the maximum 

score is 52.00; the range is 28.00; the data variant is 59.02; the standard deviation is 7.68; and 

the standard error of the mean is 1.45. Furthermore, the distribution of data is seen based on 

the value of the skewness ratio and the value of the kurtosis ratio. Skewness ratio value is 

obtained from the results of the skewness value with the standard error of skewness value. The 

skewness ratio obtained is 0.03. The value of the kurtosis ratio obtained is -1.03. Skewness 

ratio value and kurtosis ratio value are between -2 to +2, meaning that the distribution of data 

is normally distributed. The data distribution is visualized in the form of Figure 1 below. 

 



Figure 1. Distribution of Learning Outcomes Data before Application of the CIRC Model 

 

The frequency distribution of poetry learning results after applying the CIRC model is as 

follows. There were 28 valid participants and none of them were lost. Central data tendencies, 

namely: the mean is 73.36; the median is 68.00; mode is 60.00; and the total number of scores 

is 2054.00. Data dispersion, namely: the minimum score is 54.00; the maximum score is 

92.00; the range is 38.00; the data variant is 150.53; the standard deviation is 12.27; and the 

standard error of the mean is 2.32. Furthermore, the distribution of data is seen based on the 

value of the skewness ratio and the value of the kurtosis ratio. Skewness ratio value is 

obtained from the results of the skewness value with the standard error of skewness value. The 

skewness ratio obtained is 0.22. The value of the kurtosis ratio obtained is -1.86. Skewness 

ratio value and kurtosis ratio value are between -2 to +2, meaning that the distribution of data 

is normally distributed. Data distribution is visualized in the form of Figure 2 below. 

 
Figure 2. Distribution of Learning Outcomes Data after Application of the CIRC Model 

 

In Table 3 the following will be presented the results of statistical testing of the results of 

poetry learning. 

Table 3. The testing t-test Learning Outcomes 

 

Pair 1 

Posttest Pretest 

Mean 

N 

Std. Deviation 

Std. Error Mean 

73.3571 

28 

12.26925 

2.31867 

38.7143 

28 

7.68287 

1.45193 

 

Paired Samples Test 

 

Pair 1 

Posttest – Pretest 

Paired 

Differences 

Mean 

Std. Deviation 

Std. Error Mean 

34.64286 

5.07875 

.95979 

32.67353 

36.61219 
95% Confidence Interval of 

the Difference 

Lower 

Upper 



T 

Df 

Sig. (2-tailed) 

36.094 

27 

.000 

 

Based on the results of data analysis the results showed that the posttest score mean to 

understand poetry was 73.36 higher than the mean pretest score understanding poetry which 

was 38.71 with a difference of 34.65. The results of the analysis of different tests (t-tests) 

posttest scores understanding poetry and the pretest score of understanding poetry were 36.09 

(p = 0.00). These results indicate that there is a significant difference between posttest scores 

understanding poetry with a pretest score understanding poetry (p <0.01). It can be concluded 

that there is a (rising) influence on the use of the CIRC model on the skill of understanding 

poetry. The research hypothesis formulated in the form of: "there is the influence of using the 

CIRC model on the skills to understand poetry" was accepted. 

The CIRC model is a cooperative learning model that is carried out with three basic 

components, namely: basic activities related to cooperative learning, reading comprehension, 

and integrated writing activities [23]. The basic activities related to cooperative learning 

according to the purpose of learning are understanding and analyzing the poetry given by the 

lecturer. The activities carried out by students are aimed at applying theory according to the 

learning objectives, namely analyzing the inner structure and physical structure of poetry. The 

final goal of learning is that students can understand and interpret the poetry they read. After 

the lecturer explains the learning outcomes and introductory material to understand poetry, 

students are given a poem titled ”Tentang Seorang Penjaga Kubur yang Mati” by Sapardi 

Djoko Damono. These poems are discussed in pairs or in groups. In heterogeneous groups, 

each student together reads each other's poems, finds keywords in poetry that show the 

building elements of poetry, namely the physical structure and inner structure of poetry. 

Students in groups work together and given the response. The collaborative results are 

presented in writing in the form of the results of the analysis of understanding poetry. Then the 

students carry out class discussions. Class discussions are conducted with the aim that they 

can give input to each other on collaborative results in each group. Each group gave input on 

the collaborative results. The lecturers together with students reflect on the activities carried 

out by testing each student in understanding poetry to find out that students have been able to 

understand and interpret the poetry they read. 

The activities carried out have an impact on improving the learning outcomes of 

understanding poetry. Improving student learning outcomes is influenced by the learning 

model used. Students who at first had difficulty understanding poetry in terms of the physical 

structure and inner structure of poetry became more skilled at understanding poetry. In 

heterogeneous study groups, they are directed to be able to understand poetry step by step. 

They came to understand how to find keywords that showed the building blocks of poetry. In 

terms of interpreting the meaning or content of poetry, student interpretation varies because 

they have different experiences and knowledge. Poetry learning is prioritized on the affective 

development of students, to enrich their experience [24], and serves as a creative practice of 

students [25]. In general, their learning outcomes provide enough evidence that they are 

skilled at understanding the building blocks of poetry, namely the physical structure and inner 

structure of poetry. This is consistent with the theory that the constructing element of poetry 

consists of the physical structure and inner structure of poetry. The physical structure of poetry 

consists of typography, imagery, concrete words, figurative language, and verification and the 

inner structure of poetry consists of themes, feelings, tones, and messages[22]. Students 



understand poetry in terms of the element of the poem, then interpret the things contained in 

the poetry they read. 

Unlike previous learning, students make a summary of the material of learning and discuss 

them in front of the class. Student written reports tend to be mere copies of theory without 

training and practice in understanding and interpreting poetry. It turned out that this did not 

have a significant effect on student learning outcomes. Students are not skilled in interpreting 

poetry. When they are faced with different poems they find it difficult to determine the things 

contained in the poem. This even affected their skills in writing poetry. They can produce 

writing but it cannot be said as a poem. That in writing poetry also must be considered the 

elements that make up the poem. In terms of the process, there is no student enthusiasm for 

learning. This is evidenced by the results of the pretest that student grades are far below the 

average. They are not skilled at understanding poetry from the physical structure and inner 

structure of poetry. 

After learning with the CIRC model, student learning outcomes are statistically increased. 

Learning outcomes before and after learning with the CIRC model show significant 

differences. Students in the process also seemed enthusiastic in the learning process. This is 

evident from the results of observations made on the poetry learning process, both when 

discussions in heterogeneous study groups and when class discussions take place. Students in 

their study groups discuss each other, all group members are actively involved in learning. 

The CIRC model is proven to effectively improve student learning processes and outcomes in 

understanding poetry. In addition to improving the process and learning outcomes, the CIRC 

model has a long-term effect on students in developing reading skills, even children who have 

academic disabilities can increase their level of understanding in reading [26].  

Student learning outcomes are increasing because of the learning pattern that makes the 

relationship between lecturers and students more mediated in the classroom [27]. Students 

have collaboration in groups and teachers can comment on student performance results more 

organized. In other words, the verbal behavior of lecturers in the classroom is influenced by 

students of class organizations [28]. One of them, the application of discussion in 

heterogeneous groups so that students who have a high ability can work together with students 

who have the low ability. Group learning makes students more enthusiastic about voicing and 

debating their ideas, accepting and sharing responsibility for their own learning, reflecting on 

their own thinking and being more aware of their own decision-making and problem-solving 

skills [4]. With collaboration in groups, in addition to improving the learning outcomes of 

reading and writing, cooperative learning also enhances student social skills  [17]. 

 

4 CONCLUSIONS 

The use of the CIRC model has a significant influence on the learning outcomes of 

understanding poetry. Learning in heterogeneous groups provides more opportunities for 

students to discuss poetry given by lecturers. In study groups, they read to each other, find 

keywords, and conclude the elements of poetry according to the learning objectives. Students 

are taught to understand poetry step by step starting from understanding poetry, finding 

elements of poetry, and interpreting poetry. Students can express their opinions on the content 

of poetry according to their experience and lecturers can comment on the performance of 

students according to the stages of learning. Thus, the purpose of literary learning, especially 

poetry to enrich student experience can be realized by applying the CIRC model in the 

learning process. 
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