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Abstract. This study determines the factors that influence the aggressive behavior of 

students in school environment. The research subjects were 245 high school students in 

Manggarai, Flores, NTT, Indonesia. Data were collected using a scale following the 

Likert model. The scales are aggression behavior scale, social competence scale, emotion 
regulation scale and culture of honor scale. The hypothesis was tested using Statistical 

Equation Modeling (SEM) with the help of the software AMOS V22. The results showed 

that social competence, emotional regulation and culture of honor determine the 

aggressive behavior of students at school. Social competence contribution was -0.344, 
emotion regulation was -0.290, and culture of honor was 0.154. Social competence and 

emotional regulation have a negative and significant relationship with aggressive 

behavior, while culture of honor has a positive and significant relationship with students' 
aggressive behavior at school. Students’ good social competence and emotional 

regulation do not often engage in aggressive behavior at school. However, students’ high 

honors tend to behave aggressively at school. Teachers must improve social competence 

and students’ emotion regulation and minimize culture of honor’s negative influence to 
reduce student aggressive behavior at school. 
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1   Introduction 

Students’ aggressive behavior still occurs in the educational environment at school [1]  

This results in both for the perpetrator and for the victim. Students act aggressively against 

their friends at school will have problems in social interactions with their peers and be are at 

risk of getting involved in legal problems [2]. The victims of aggression suffer enormous 

losses due to physical as because their physical health and psychological well-being are 

disturbed [3]. 

School aggression is any type of student behavior that harms others in the school 

environment [4]. Student aggression with peers usually appears in the form of physical attacks 

and various forms of harassment. These behaviors and actions can take the form of physical 

intimidation, relational aggression, and verbal and nonverbal harassment[5]. 
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Social psychology theorists have studied extensively and deeply about aggression in 

social life. A popular conceptual model to explain aggressive behavior today is The General 

Aggression Model (GAM). This theory says that all personal and situational variables affect 

cognition and emotion. Then they build knowledge structures that influence aggressive 
behavior  [6].  

In this study, personal and situational factors, as well as cognitive and emotional factors 

determine students' aggressive behavior in school are social competence, emotional regulation, 

and culture of honor. Various studies support the contribution of these variables to students' 

aggressive behavior at school. For example, [7] and [8] found that students who have low 

social competence are not able to carry out effective interpersonal relationships and tend to 

respond negatively to social situations. As Such, they are easy to behave aggressively at 

school. 

In relation to emotion regulation, [9] state that good student emotion regulation will make 

students use various emotional control considerations so they are not aggressive towards 

others. However, the honor culture increases the tendency of students to behave aggressively. 

A culture of honor makes it easier for students to take revenge and see all threats from peers at 

school as a nuisance to self and family identity [10]. 

Although various studies have stated that social competence, emotional regulation and 

culture of honor affect student aggression at school, there is still doubt whether these three 

variables can be applied in schools. Social competence was not strongly associated with 

aggressive behavior in students in China [11]. Emotions are influenced by cultural context and 
provide differences in students' emotion regulation [12]. For example, students in Asia Pacific 

have different patterns of emotional development from students in America, so it has a 

different impact on their social relationships [13].  

Present research is needed to determine the relationship between social competence, 

emotion regulation, honor culture and aggressive behavior. Furthermore, the results of the 

study provide a complete explanation of the role of these 3 variables on aggression carried out 

by students at school. This will be an important reference for social psychology theorists and 

practitioners in the field of education in understanding student aggressive behavior in the 

school environment. 

2   Method 

2.1 Participants 
This research was conducted in Manggarai Regency, East Nusa Tenggara Province, 

Indonesia. The research subjects were 245 high school students who were selected using 

stratified random sampling.There were 95 male students and 150 female students. Based on 

age, research subjects have an age range of 15 to 20 years, with a range of years of birth is 

2002-2007. The percentage of students aged of 15 years was 1.63%, age of 16: 26.53%, age of 

17: 31.02%, age of 18: 28.98%, age of 19: 11.02% and age of 20 amounted to 0.82%. 

 

2.2 Research Instruments 
Present study used a scale as a data collection instrument. There are 4 scales used as 

research instruments: school aggression scale, honor culture scale, social competence scale 

and emotional regulation scale. 

 

 

 



 

 
 

 

1. School Aggression Behavior Scale 

The scale used to measure student aggression behavior at school was prepared based on 

the aggression questionnaire created by [14]. The school aggression scale consisting 20 

statement items to measure four main domains of aggressive behavior namely, physical 
aggression (6 items), verbal aggression (3 items), anger (5 items) and hostility (6 items). The 

results of instrument testing results using Confirmatory Factor Analysis (CFA) with the help 

of through the AMOS V22 computer program indicate that the school aggression scale items 

have a loading factor value of 0.555 to 0.760. 

 

2. Social Competency Scale 

The social competence scale is used to measure the level of students' social competence. 

This scale was prepared by the researcher referring to the four factors of social competence in 

the Multisource Assessment of Children's Social Competence Scale MCSC), which was 

developed by [15]. 

This social competence scale consists of 15 items was aimed to measure  four aspects: 

Cooperative Skills (4 items), Empathy (3 items), Impulsivity (5 items), and Annoying (3 

items). The results of the Confirmatory Factor Analysis show that the items on the social 

competence scale have a loading factor value of 0.656 to 0.779. 

 

3. Emotion Regulation Scale 

The emotion regulation scale was used to measure the students’ emotion regulation 
level. The scale was adapted from the Emotion Regulation Questionnaire (ERQ) developed by 

Gross & John (2003), consisting of 10 statements items to reveal 2 strategies used in emotion 

regulation, namely cognitive reappraisal (5 items) and expressive suppression (5 items)). This 

scale is a definite standard already very standard in measuring emotion regulation. The results 

of trials using CFA, ERQ is was very good in measuring emotion regulation with the internal 

consistency coefficient of each item ranging from 0.692 to 0.828. 

 

4. Culture 0f Honor Scale 

The culture of honor scale is used to measure the students’ honour culture level. This 

scale reveals refers to the  three culture of honour  aspects as proposed by [16], namely self-

integrity, social reputation and family honor. In its preparation, the researcher referred to the 

honor-concerns questionnaire (HCQ) developed by [17] The honor culture scale consists of 13 

items, consisting of 4 items for self-integrity, 4 items for social reputation and 5 items for 

family honor. The results of the trial results using the CFA, the honor culture scale is was very 

good in measuring the students’ honor culture of students with the internal consistency 

coefficient of each item ranging from 0.657 to 0.772. 

All scales use a Likert model, presented to subjects with 4 alternative answers for each 
item. The highest score for a positive statement (favorable)  on a strongly agree answer, while 

on a negative statement (unfavorable), the highest score will be given to a strongly disagree 

answer. 

 

2.3 Research Procedures and Data Analysis 
Data was collected by distributing the scale directly to students in class. The researcher 

explained the purpose of filling out the scale and taking care during filling the scale. The time 

it takes for one class to fill out the questionnaire is about 50 minutes. 

Research data obtained through the scale is processed using a quantitative approach. The 

relationship of social competence, emotional regulation, honor culture, and aggressive 



 

 
 

 

behavior of students at school was tested using Structural Equation Modeling (SEM) statistical 

analysis method. The research data analysis technique used statistical software AMOS V22. 

3   Results and Discussion 

The model of the relationship of social competence, emotion regulation and honor culture 

with aggressive behavior of students in school is shown in the following figure 1: 

 

 
Figure 1. Relationship Model 

 

Testing between each independent variable and students' aggressive behavior at school 

are presented in the following table: 

 
No 

Relationship Between Variables Estimate 
S.E C.R r2 

P 

1 Social Competence and School Aggressive 

Behavior 
-0,344 0,076 -6,637 -0,118 0,000 

2 Emotion Regulation and School Aggressive 

Behavior 
-0,290 0,043 -8,363 -0,084 0,000 

3 Culture of Honor and School Aggressive 

Behavior 
0,392 0,083 7,632 0,154 0,000 

 

3.1  Social Competence and Student Aggressive Behavior Relationship in School 
The results of the analysis show that relationship coefficient between social competence 

and aggressive behavior at school is -0.344. This figure shows that the determination 



 

 
 

 

coefficient of social competence and aggressive behavior relationship at school is -0.118. This 

means that the social competence contribution to aggressive behavior at school is 11.8%, and 

is significant at 5% degrees of freedom. 

 

3.2.  Emotion Regulation and Student Aggressive Behavior relationship in School 
The results of the analysis show that the relationship coefficient between emotional 

regulation and aggressive behavior at school is -0.290. This figure shows that the 

determination coefficient emotion regulation and aggressive behavior relationship at school is  

-0.084. This means that the emotional regulation contribution to aggressive behavior at school 

is 8.4%, and is significant at 5% degrees of freedom. 

 

3.3 Culture of Honor and Student Aggressive Behavior relationship in Schools 
The results of the analysis show that the relationship coefficient culture of honor with 

aggressive behavior at school is 0.392. This figure shows that the determination coefficient 

honor culture and aggressive behavior relationship at school is 0.154. This means that culture 

of honor contribution to aggressive behavior at school is 15.4%, and is significant at 5% 

degrees of freedom. 

Confirmatory Factor Analysis (CFA) statistical testing using SEM (Structural Equation 

Modeling) shows that social competence is correlated with student aggression behavior at 

school. The correlation value of social competence with aggressive behavior at school is -

0.344, with p value = 0.000. This figure indicates that one of the factors that determine student 
aggressive behavior at school is the level of student social competence. The negative 

correlation between social competence and aggressive behavior means that the higher the 

social competence, the lower the student's aggressive behavior. In other words, students who 

have high social competence tend to have low aggressive behavior at school. 

This finding is in accordance with the previous opinion of experts in social psychology 

which stated that students with high social competence did not engage much in aggressive 

behavior at school [18], [19]. Students who are skilled in cooperation, develop empathy, are 

not impulsive and do not like to interfere, develop less hostility and do not behave 

aggressively towards other friends at school. Students who have social competence also 

manage relationships with their friends effectively, trying to uphold moral values in making 

friends so that they are not much involved in aggressive behavior at school [20]. 

A similar opinion was also put forward by [19]. Their meta-analysis shows that social 

competence has a strong relationship with antisocial behavior problems and aggression. 

Someone who has low social competence, lacks the ability to establish positive peer 

relationships. They are also slow to develop empathy, and do not have the skills to do adaptive 

problem solving. This happens because socially competent students are able to optimize their 

social behavior in accordance with the availability of social information in the environment. 
This ability enhances social interaction and relationships, thereby enabling students to 

participate effectively and constructively in the school environment [21]. 

This study found that emotion regulation was correlated -0.290(p = 0.000), with 

aggressive behavior of students at school. A significant but negative relationship between the 

two means that students who have good emotional regulation do did not behave aggressively 

at school. The findings of this study are in accordance with previous theories saying which 

state that emotion regulation affects students' aggressive behavior at school. Previous studies 

have reported a strong relationship between emotion regulation and aggressive behavior by 

high school students d [9], [22]. Students who have good emotional regulation are able to 



 

 
 

 

regulate their emotions so that they can control their behavior and do not develop aggressive 

behavior, both physical aggression, verbal aggression and relational aggression. 

Research conducted by [23], showed that regulating and controlling emotions reduces 

aggressive behavior. Students who are able to control their emotions and feelings have 
adequate social development. In addition, they are also able to adapt to friends and respect 

existing social norms. This plays a major role in creating appropriate interpersonal 

relationships with fellow students, thereby suppressing aggressive behavior with friends and 

teachers in learning. On the other hand, students who do not regulate their emotions 

experience find many difficulties in social situations and make them tend to behave 

aggressively. 

Honor culture has a positive and significant relationship with students' aggressive 

behavior at school (r = 0.392, p = -0.005). This means that the higher honor of culture, the 

higher the tendency to behave aggressively. Students who are concerned with self-integrity, 

social reputation and family honor develop aggressive behavior in social relations with peers 

at school. This finding corroborate in accordance with the honor culture theory proposed by 

[24] that the main determinant of aggression is honor culture. Individuals from the high honor 

group had more emotions (i.e. possession, and shame), but no fear). This is their motivation to 

maintain and protect their social reputation. As a result, they are more inclined to a situation 

through retaliation such as revenge and aggressive action [17]. 

In addition, [25] highlight that someone who has a culture of honor expresses high self-

esteem excessively. Thus, it was easy for him to carry out aggression under the pretext of 
seeking revenge. Likely, the same thing was said by [26]. They argued that a culture of honor 

makes someone easier to commit aggression. This is done as an effort to maintain self-respect, 

family honor or group honor 

 

4   Conclusion 

 
This study proves that social competence, emotional regulation and culture of honor 

determine student aggression in school. Social- competent students rarely engage in 

aggressive behavior with other students at school. The ability to work together in groups, 

empathize and not to  be impulsive and disruptive reduces the tendency of students to behave 

aggressively in the school environment. Likewise, students who are able to regulate emotions 

express their emotions in ways that are socially acceptable. They don't easily get into conflict 

situations because they see angry situations clearly. They do a cognitive reappraisal relating to 
emotions, so it is not easy to fall into aggressive action. 

Yet, it is different with from students who have a high culture of honor. They often 

engage in aggression with friends at school. This happens because they are too concerned with 

self-respect, social reputation and family honor. They also tend to respond to insults by 

seeking revenge. As such, so they tend to be violent and aggressive towards their friends at 

school. Taking into account the findings in this study, further research is expected to find other 

variables that determine students’ aggressive behavior in the school environment.  Several 

important variables that are strongly related to aggression, such as gender and school climate. 

This provides a complete framework for aggression in the educational environment and 

contributes positively to the development of educational psychology. 

 

 

 



 

 
 

 

References 

[1] Y. S. Lon and F. Widyawati, “Lingkaran Kekerasan terhadap Anak dalam Masyarakat 

Manggarai,” J. Pendidik. dan Kebud. Missio, vol. 9, no. 1, pp. 12–20, 2017. 

[2] M. T. Swogger, Z. Walsh, M. Christie, B. M. Priddy, and K. R. Conner, “Impulsive 

versus premeditated aggression in the prediction of violent criminal recidivism,” 
Aggress. Behav., vol. 41, no. 4, pp. 346–352, 2015, doi: 10.1002/ab.21549. 

[3] M. Vlachou, E. Andreou, K. Botsoglou, and E. Didaskalou, “Bully/Victim Problems 

Among Preschool Children: A Review of Current Research Evidence,” Educ. Psychol. 

Rev., vol. 23, no. 3, pp. 329–358, 2011, doi: 10.1007/s10648-011-9153-z. 

[4] E. Estévez Lópe, T. I. Jiménez, and D. Moreno, “Aggressive behavior in adolescence 

as a predictor of personal, family, and school adjustment problems,” Psicothema, vol. 

30, no. 1, pp. 66–73, 2018, doi: 10.7334/psicothema2016.294. 

[5] N. J. Salkind, Enciclopedya of Educational Psychology, vol. 1, no. 1. 2008. 

[6] R. H. Ibrahim and F. B. Ibrahim, “Can Being Victimized Verbally and Physically 

Predict Aggressive Verbal and Physical Behavior?: A Study on Omani Male and 

Female Middle School,” Eur. J. Psychol. Educ. Res., vol. 1, no. 2, pp. 53–59, 2018, 

doi: 10.12973/ejper.4.1.25. 

[7] H. V. Bateman, “The Relationship between Students’ Psychological Sense of 

Community in the Classroom, Aggressive Behavior, and Academic Competence,” 

Athens J. Soc. Sci., vol. 5, no. 2, pp. 151–166, 2018, doi: 10.30958/ajss.5-2-2. 

[8] M. T. Morrow, J. A. Hubbard, and M. K. Sharp, “Preadolescents’ Daily Peer 

Victimization and Perceived Social Competence: Moderating Effects of Classroom 
Aggression,” J. Clin. Child Adolesc. Psychol., vol. 48, no. 5, pp. 716–727, 2019, doi: 

10.1080/15374416.2017.1416618. 

[9] I. J. Hsieh and Y. Y. Chen, “Determinants of aggressive behavior: Interactive effects 

of emotional regulation and inhibitory control,” PLoS One, vol. 12, no. 4, pp. 1–9, 

2017, doi: 10.1371/journal.pone.0175651. 

[10] C. D. Barnes, R. P. Brown, J. Lenes, J. Bosson, and M. Carvallo, “My country, my 

self: Honor, identity, and defensive responses to national threats,” Self Identity, vol. 

13, no. 6, pp. 638–662, 2014, doi: 10.1080/15298868.2014.892529. 

[11] X. Chen, X. Huang, L. Chang, L. Wang, and D. Li, “Aggression, social competence, 

and academic achievement in Chinese children: A 5-year longitudinal study,” Dev. 

Psychopathol., vol. 22, no. 3, pp. 583–592, 2010, doi: 10.1017/S0954579410000295. 

[12] B. Q. Ford and I. B. Mauss, “Culture and emotion regulation,” Curr. Opin. Psychol., 

vol. 3, pp. 1–5, 2015, doi: 10.1016/j.copsyc.2014.12.004. 

[13] S. Akutsu, A. Yamaguchi, M. S. Kim, and A. Oshio, “Self-construals, anger 

regulation, and life satisfaction in the United States and Japan,” Front. Psychol., vol. 

7, no. MAY, pp. 1–12, 2016, doi: 10.3389/fpsyg.2016.00768. 

[14] A. H. Buss and M. Perry, “The Aggression Questionnaire.,” J. Pers. Soc. Psychol., 
vol. 63, no. 3, pp. 452–459, 1992, doi: 10.1037//0022-3514.63.3.452. 

[15] N. Junttila, M. Voeten, A. Kaukiainen, and M. Vauras, “Multisource assessment of 

children’s social competence,” Educ. Psychol. Meas., vol. 66, no. 5, pp. 874–895, 

2006, doi: 10.1177/0013164405285546. 

[16] S. Novin and D. Oyserman, “Honor as cultural mindset: Activated honor mindset 

affects subsequent judgment and attention in mindset-congruent ways,” Front. 

Psychol., vol. 7, no. DEC, pp. 1–14, 2016, doi: 10.3389/fpsyg.2016.01921. 

[17] H. IJzerman, W. W. van Dijk, and M. Gallucci, “A Bumpy Train Ride: A Field 



 

 
 

 

Experiment on Insult, Honor, and Emotional Reactions,” Emotion, vol. 7, no. 4, pp. 

869–875, 2007, doi: 10.1037/1528-3542.7.4.869. 

[18] M. Asik-Ozturk, E. Ahmetoglu, and I. H. Acar, “The contributions of children’s social 

competence, aggression, and anxiety to their play behaviours with peers,” Early Child 
Dev. Care, vol. 191, no. 2, pp. 255–265, 2021, doi: 10.1080/03004430.2019.1614570. 

[19] S. Hukkelberg, S. Keles, T. Ogden, and K. Hammerstrøm, “The relation between 

behavioral problems and social competence: A correlational Meta-analysis,” BMC 

Psychiatry, vol. 19, no. 1, pp. 1–14, 2019, doi: 10.1186/s12888-019-2343-9. 

[20] E. M. Romera, J. L. F. Rabanillo, O. G. Ortiz, R. O. Ruiz, and J. A. C. Bolaños, 

“Construct, measurement and assessment of social competence in early adolescence,” 

Int. J. Psychol. Psychol. Ther., vol. 17, no. 3, pp. 337–348, 2017. 

[21] E. N. Leganés-Lavall and S. Pérez-Aldeguer, “Social competence in higher education 

questionnaire (CCSES): Revision and psychometric analysis,” Front. Psychol., vol. 7, 

no. OCT, pp. 1–6, 2016, doi: 10.3389/fpsyg.2016.01484. 

[22] C. M. Kokkinos, I. Algiovanoglou, and I. Voulgaridou, “Emotion Regulation and 

Relational Aggression in Adolescents: Parental Attachment as Moderator,” J. Child 

Fam. Stud., vol. 28, no. 11, pp. 3146–3160, 2019, doi: 10.1007/s10826-019-01491-9. 

[23] M. A. Sánchez-García, B. Lucas-Molina, E. Fonseca-Pedrero, A. Pérez-Albéniz, and 

M. Paino, “Dificultades emocionales y comportamentales en la adolescencia: relación 

con bienestar emocional, afecto y rendimiento académico,” An. Psicol., vol. 34, no. 3, 

pp. 482–489, 2018, doi: 10.6018/analesps.34.3.296631. 
[24] D. Cohen, R. E. Nisbett, N. Schwarz, and B. F. Bowdle, “Interpersonal Relations and 

Group; Insult , Aggression , and the Southern Culture of Honor : An " Experimental 

Ethnography ",” J. Pers. Soc. Psychol., vol. 70, no. 5, pp. 945–960, 1996, doi: 

10.1037/0022-3514.70.5.945. 

[25] Y. van Osch, S. M. Breugelmans, M. Zeelenberg, and P. Bölük, “A different kind of 

honor culture: Family honor and aggression in Turks,” Gr. Process. Intergr. Relations, 

vol. 16, no. 3, pp. 334–344, 2013, doi: 10.1177/1368430212467475. 

[26] A. K. Uskul, S. E. Cross, Z. Sunbay, B. Gercek-Swing, and B. Ataca, “Honor Bound: 

The Cultural Construction of Honor in Turkey and the Northern United States,” J. 

Cross. Cult. Psychol., vol. 43, no. 7, pp. 1131–1151, 2012, doi: 

10.1177/0022022111422258. 

 


