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Abstract. The safety activity learning model has been widely applied at the early 

childhood education level, but the practice in the classroom is not based on these learning 
stages. Efforts to explore the implementation of safety activities need to be done to provide 
useful information for practitioners and related parties. This qualitative descriptive 
research identifies data through an interview mechanism supported by observation and 
document study. The collected data is then analyzed using several stages, namely: data 
collection, data reduction, data display, and conclusion drawing. Based on the results of 
the study, it can be concluded that the teachers at PAUD Mutiara Hati Bola consist of 4 
non-PAUD S1 teachers and 1 high school graduate teacher. The professionalism of 
Mutiara Hati Bola Manggarai Indonesia PAUD teachers in terms of their pedagogical 

competence needs to be supported by their ability to make learning tools, carry out 
learning, create learning media, and manage the results of learning assessments. 
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1   Introduction 

Education is an investment in the development of human resources and is seen as a basic 

need for every country or people who want to progress [1], [2]. Indonesia's National Education 

System, defines the word 'educator' as qualified education personnel as teachers, lecturers, 

counselors, tutors, widyaswara, tutors, instructors, facilitators, and other designations that are 

in accordance with their specialty and participate in providing education [3]. Education is an 

effort to change the behavior carried out by a teacher in building the character of students, in 

order to prepare themselves to embrace the future that will come [2], [4]. Early Childhood 

Learning is a series of analytical and programmed efforts in carrying out training and training 

aimed at children from birth up to the age of 6 years, which is carried out through providing 

learning stimuli to help develop physically, spiritually and progress so that children are ready 

to penetrate more learning [5]. 
Teachers enact a very crucial role in education. The teacher is in the forefront who related 

directly to the subject and object of learning [6]. So, the teacher is often used as a source of 

knowledge and information not only in the school atmosphere, but also in the community. In 

the school environment, this is related to the task of the teacher as a noble profession, which 

includes educating, teaching (through playing) and training. The concept of educating can be 

interpreted by developing the values of life to its students (affective); teaching can be interpreted 

to develop science and technology (cognitive) in accordance with the time progress. While 

training means developing the potential skills contained in students (psychomotor) [7]. 
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Law No. 14 of 2005 concerning Teachers and Lecturers in article 8 has stated that: Teachers 

must have academic qualifications, competence, teaching certificates, physical and mental 
health, and teachers must have the expertise to set national learning goals. Furthermore, article 

10 also states that: Teacher competencies as referred to in Article 8 include pedagogic 

competence, personality competence, social competence, and also professional competence 

obtained through professional education. In article 20 d it is stated that in carrying out 

professional duties, a teacher is obliged to: plan learning, carry out a quality learning process, 

and assess and evaluate learning outcomes. Furthermore, in Government Regulation Number: 

19 of 2005, concerning National Education Standards, article 28 paragraph C demands the 

existence of abilities or competencies that must be mastered by a teacher. Muhibban also stated, 

a professional teacher is a teacher who has adequate teacher competence or capable [8]. Thus, 

one of the factors that determine the teaching and learning process could be referred as success 

is teacher. Therefore, a teacher is expected to bring with the competence to organize ideas 
among students so that they can feel the enthusiasm and interests of children's learning [9]. 

Teaching competence is an ability and authority possesed by the teacher in carrying out his 

obligations with responsibilities as a teacher. Since teaching is a noble profession, competence 

is a requirement. Related   to the education, competence displays rational actions in nature to 

achieve educational goals in accordance with the expected conditions. Competence is obtained 

through a process of training or education. The realization of learning and educational goals that 

occur in schools is one of them influenced by teacher competency factors. Teacher competence 

can also be interpreted as the scientific ability of teachers to carry out their duties responsibly 

[10], [11]. 

Pedagogic competence includes educational science abilities, description and development 

of students' abilities, programming and implementation of upgrading, and an upgrading 

assessment system [9], [12]. Based on the results of the initial data collection conducted by 
researchers using observation and interview methods, it was found that there was a difference 

between data from interviews and from the observations. The results of interview with the 

teachers said that in the implementation of learning, the learning model used was a group model 

with safety activities. On the contrary, based on the observations, there was no any 

implementation of the group learning model steps with safety activities was found. Based on 

this problem, the researcher was interested to do research on the pedagogical competence of 

teachers at Mutiara Hati Bola ECE. 

 

2   Method 

This research is included in the qualitative descriptive group. The subjects of the research 
were 5 teachers at Mutiara Batin Bola Manggarai Indonesia PAUD. Of these, there were 4 non-

deed PAUD graduate teachers teaching, as well as 1 alumnus teacher from high school. The 

location of this research is located in Ruang Village, North Satar Mese Sub-District. 

To obtain accurate data, researchers use interview techniques, observation techniques, and 

documentation study techniques. The main criteria to ensure the trustworthiness / correctness of 

research results are to use source triangulation techniques and data collection techniques. 

Analysis of the information used is carried out descriptively, namely an analysis that provides 

an overview of the conditions that have been monitored. On the other hand, the method used in 

this research uses qualitative analysis. The analysis is carried out through several stages, namely: 

gathering information, reducing information, displaying information, and drawing conclusions 

[13]. 

 



 

 

 

 

3   Results and Discussion 

Mutiara Hati Bola Early Childhood Education School is an early childhood institution 

located in North Satar Mese Sub-District. There are five teachers only in this school. Four 

teachers were graduated from College or University but not specialized in Early Childhood 

Education and 1 teacher is a high school graduated. This is in line with the results of research 

conducted by the [14] which shows that 99.51% of ECCE teachers in Manggarai Regency have 

not met the academic qualification standards as stated in permendikbud No. 2014. Most of them 

still have a high school diploma or equivalent and housewives who have never been equipped 

with a number of ECCE teacher competencies. This then has an impact on the quality of the 

learning process in PAUD [15]. This institution is one of the ECE institutions that have not been 

accredited since 2019. The teachers there said that in their sub-district, there were some 

activities for ECE institutions but they never participated. 
 

3.1   Learning Design 
Based on the interview results with 5 teachers at Mutiara Hati Bola ECE, it was said that 

curriculum used in that school was still applying K-2013 Curriculum. The teachers also said 

that they did not make an annual program but they immediately made the 6-months Programs, 

Weekly Programs, and Daily Lesson Plan (RPPH). 

The subject also explained that the semester program was made for a period of 6 months 

either in semester 1 or semester 2. The Daily Lesson Plan (RPPH) used by the teacher is also 

made every week before being used. 

 

3.2 Learning Implementation 

Based on the interview results, it was found that learning model used was a group learning 
model with safety activities i.e. a group model with individual work. The data is inversely 

proportionate with the observations of the teaching-learning implementation in the classroom, 

where there are no visible stages of the group learning model with safety activities. The results 

of the lesson plan analysis also support this finding which does not explain in detail the syntax 

for learning safety activities [16]. This means that the implementation of learning must be in 

accordance with the learning plan that has been made. 

Based on observations The group learning procedures with safety activities implemented 

by the teacher starts from the opening prayer activities, attendance, singing according to the 

theme, asking questions according to the theme and sub-themes. The children then divided into 

groups. Before entering the group, the teacher explains in advance the playing activities that 

will be carried out by the children before they join into their respective groups. Then the students 
started the activities that the teacher had made possible. When they have done with playing, the 

teacher did not direct them to play activities in other groups, if the places are still available in 

other groups. The teacher only commanding them after playing in their respective groups to 

clean the hands. After that the children are invited to return to their respective groups. 

Analysis of the results of observations suggests that the group learning model of safety 

activities that is applied is not fully in accordance with the syntax or learning stages. For 

example, children are divided into 3 (three) groups, so the teacher provides activities for 3 

(three) groups and also safety activities. The results of the work obtained are the results of 

individual works. If there is a child who completes tasks faster than friends in their group, then 

the child can continue activities in other groups as long as there is still a place to play. However, 

if there is no place to play, then the child can play with safety activities. 



 

 

 

 

The learning media used by the teacher are all media purchased from the store. Teachers at 

Mutiara Hati Bola ECE have never made educational game tools or learning media. The only 
learning media in that school is a lego. 

 

3.3 Evaluation of Learning Outcomes 

Furthermore, from the analysis of the results of interviews with the subject, it was found 

that teachers never made written notes to parents if the children could not achieve the expected 

development. The study documentation also did not find any assessment instrument in the Daily 

Lesson Plan (RPPH). And according to the interview results, it was concluded that Mutiara Hati 

Bola ECE teachers did not make an assessment report. 

Pedagogic competence is what distinguishes teachers from other professions and will 

determine the success rate of the learner's learning process and outcomes [17]. The National 

Education Standards Agency explains that pedagogic competence is "the ability to manage 
students which includes: understanding insights or educational foundations, understanding of 

students, development of curriculum/ syllabus/, learning planning, implementation of 

educational and dialyzed learning, evaluation of learning outcomes, and development of 

students to actualize their various potentials" [18]. 

Thus, early childhood teachers need to possess skills related to the lesson plan, learning 

implementation and also assessment on learning outcomes. Based on the data obtained from 

the study result, it can be concluded that the pedagogical competence of teachers needs to be 

improved. 

 

4. Conclusion 
 

From the results of content analysis, the pedagogical competence of teachers at Mutiara 

Hati Bola ECE is need an improvement. ECE teachers are always expected to have an adequate 

pedagogical competence, among them are the abilities related to the learning plan, learning 

implementation, conducting assessments, and preparing educational game tools. 
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