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Abstract. Implementation of the independent curriculum requires the quality of teacher
competence and performance. This research describes the competence of primary
school teachers (PST) in the Southwest Sumba Regency. This type of research is
comparative quantitative. There were 80 teachers who filled out the questionnaire taken
from 25 randomly selected elementary schools. Data analysis includes descriptive
analysis, and correlation analysis to test the hypothesis. This research found (1) there
were significant differences in the competence of teachers in cities, districts, and villages,
(2) there were no significant differences in the competence of public and private teachers,
(3) there were no significant differences between teachers in public and private schools.
This research proves that teacher competence is significantly correlated with the teacher's
place of work, but not significantly correlated with teacher status and school status. This
research recommends that teachers in districts, cities, and villages improve their
competencies which have an impact on the quality of basic education today.
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1 Introduction

Before the presence of the COVID-19 pandemic, primary and secondary education in
Indonesia used the 2013 Curriculum as the only learning curriculum. From the beginning of
the emergence of the COVID-19 pandemic until 2021, the Indonesian government issued a
policy to use a simplified 2013 curriculum (called the Emergency Curriculum) to make
schools easier to manage the learning process with essential material substances. Then, the
government through Indonesia’s Minister of Education, Culture, Research, and Technology
Decree No. 56/2022 issued a policy of the Independent which was implemented gradually [1].
The implementation of this new curriculum is expected to be able to respond to problems that
arise due to the COVID-19 pandemic while at the same time responding to community needs
and challenges in 21st-century education.In particular, teachers have the freedom to design
lesson plans and apply them in the learning process, as well as to conduct authentic and
comprehensive assessments of learning outcomes in accordance with the achievement of
student competencies [2].

In any curriculum policy, the teacher’s role is very important and central, especially in
implementing the curriculum through the learning process (real curriculum). The government
indeed issues the policy on the curriculum but the teachers are those who implement it. It
appears that the teacher has roles and functions that greatly determine the success of
curriculum implementation in schools [3][4]. The implementation of the curriculum ultimately
places the teacher as a central figure in learning activities that will determine the success of
curriculum implementation [5][6]. Even, today’s progress of technology and science cannot
automatically replace the entire role of teachers in the implementation of the educational
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curriculum [7]. Therefore, various parties, such as the government, private education
providers, and teachers themselves, must be committed to continuously improving teacher
competencies so that they are more in line with the advancement of science and the
development of the world of education.

One of the efforts made as a first step in improving teacher competence is to map the
current teacher competencies. Mapping teacher competencies will provide very important
information both for designing teacher education programs and for planning and implementing
teacher education and training activities at various levels of education [8], [9]. The
government or stakeholders may find it difficult to plan and implement teacher competency
improvement programs if they do not have a description of teacher competencies. This is one
of the important problems of elementary education in the Southwest Sumba, Indonesia, where
improvement of the ability of teachers to achieve the expected competencies is rarely
facilitated or even less realized in planned and relevant programs[10]. The presence of
Weetebula Catholic University as an educational institution that produces teachers and
education personnel is expected to facilitate the improvement of teacher qualifications and
competencies in Sumba Island.

Data on elementary schools in Indonesia showed that the number of teachers in 2020 was
1.580.207, while the number of students was 25.203.371. Furthermore, the ratio of students to
teachers was 16 [11]. This ratio has been considered ideal [12]. Then, in 2021, there were
1.653.620 primary school teachers (PST), but there were 24,848,613 fewer kids [13].
According to information from the Central Statistics Agency for Southwest Sumba, there were
257 elementary schools in 2019 and 259 in 2020. Additionally, there were 2.750 primary
school teachers in 2019 and there were 2.798 teachers in 2020 [14].

Southwest Sumba Regency was formed and designated as an autonomous region through
Indonesia’s Law No. 16/2007. The results of the researcher’s search showed that there has
been no comprehensive research on competence PST. On the website of Indonesia’s Ministry
of Education, Culture, Research, and Technology, the score for the competency test of PST in
Southwest Sumba Regency is 43.42. This score is the lowest compared to other levels of
education. Moreover, this score is below the score gained by East Nusa Tenggara Province,
namely 48.68. Furthermore, the score for pedagogic competence is 43.19, while the score for
professional competence is 45.97. In addition, the average score of teacher competence is
45.14 [13].

Previous research in elementary schools showed that there were differences in teacher
competency in villages and cities, such as research by Vito[15], Saripudin[16], Hamidi[17],
and Hardinata[18]. Other studies, such as Ulfatin's, found no significant differences in teacher
competence between cities and villages [19] and Purnama [20]. There are differences in the
competence of PST according to school accreditation[21], there is a positive correlation
between school accreditation and teacher quality[22][23]. But another research found that
teacher competence in technology-based learning did not show a significant difference in
elementary schools based on different levels of accreditation[24]. Related to teacher status and
competency, there is a trend indicating that teacher status does not affect teacher competence.
Several researchers such as Sopiana[25], Nastiti[26], Aisyah[27], and Sa'adah[28] found in
their research that there is no significant difference between public and private teachers. Then,
several researchers such as Rahman[29] and Kumala[30]8 show that there are differences in
teacher competence in public schools and private schools. Nevertheless, there are other
researchers such as Sopiana, 2016; Winarni & Lismadiana[31], and Damayanti[32] which
show that there are differences in teacher competence in public and private schools.



The results of this research indicate that there are differences in teacher competence by
region, school status, and teacher status. However, these studies examine teacher competence
according to the teacher's own perception. In addition, this research is limited to a few
elementary schools in a small scope such as the district level, even only one or two elementary
schools. This research describes the competence of teachers according to the perceptions of
elementary school students. Researchers believe that students' perceptions of teacher
competence are based on students' experiences interacting with teachers both in the classroom
and outside the classroom at school. The scope of this research is wider, namely the Regency.
The research question is what are the differences in the competence of PST according to
students' perceptions in the Southwest Sumba Regency? The purpose of this research is to
describe comparatively the competence of PST according to the perceptions of elementary
school students in the categories of school region, teacher status, and school status. The
researcher expects that the results of this study may provide an overview of the real condition
of the competence of PST in Southwest Sumba Regency. Finding out an overview of teacher
competence can be the first step in designing and implementing teacher competency
improvement programs in elementary schools in Southwest Sumba Regency.

2 Method and Materials

Teacher competence is a number of abilities or skills related to knowledge, skills, and
behavior, which are then actualized by teachers in professional roles and functions[33]. A
teacher is considered competent when he/she carries out his duties responsibly and effectively
according to the demands of predetermined performance standards [34]. Competence is
defined as a combination of knowledge, skills, and behaviors used to improve performance or
the ability to perform certain roles [35].

Regulations on education in Indonesia that establish teacher competencies include
Minister of National Education Regulation No. 16/2007, Government Regulation No.
74/2008, Government Regulation No. 19/2017, and Government Regulation No. 57/2021.
These regulations confirm 4 teacher competencies at elementary and junior/senior high levels,
namely pedagogic, professional, personality, and social competencies. This research follows
government regulations on teacher competence.

Teachers are professional educators [36]. Teaching entails continuing and developing
science and technology, whereas training entails developing students' skills [37]. In addition, it
can also be the ability of teachers to understand students and manage an educative and
dialogical learning process[38]. Professional competence is the ability to master the subject
matter broadly and deeply[36]. In this case, professional competence is the knowledge and
skills required by a teacher for the implementation of professional activities and their
application in practice at a high level [39].

Apart from that, personality competence is the abilities concerning steady, noble, wise,
and authoritative personalities and being a role model for students[36]. A teacher’s personality
competence is believed to be one of the variables that can determine the success of student
learning. In this competence, teachers are required to present a personality that is stable,
steady, wise, authoritative, and mature, and should become an example for their students[40].
The last one is social competence, which is the ability of teachers to communicate and interact
effectively and efficiently with students, fellow teachers, parents/guardians of students, and
the surrounding community[36]. Teacher social competence is the ability of teachers to
communicate and interact effectively within or outside the school environment[41].



Based on the categories of the region, teacher status, and school status, this study was
carried out in primary schools in Southwest Sumba Regency, East Nusa Tenggara Province,
Indonesia. It used a comparative quantitative-descriptive technique [42]. The category of the
region covers cities, districts, and villages. The category of teacher status states whether they
are public or private teachers. The category of school status classifies whether the teachers
work at a public or private school. The number of samples in this study was 80 teachers taken
from 26 elementary schools in Southwest Sumba Regency. Samples of teachers and
elementary schools were selected using the simple random sampling technique. The sampling
procedure is as follows: In the Southwest Sumba Regency, there are 259 elementary
schools[43]. Referring to the opinion of Gay[44], Raihan[45], Miysell & Wasisto[46], the
researchers took a sample of 10% of elementary schools (26 elementary schools). Then, the
researcher took a sample of teachers in class VI which consisted of class teachers and subject
teachers. The number of teachers in class VI is 80, which is the research sample. Table 1 is
information about the research sample.

Table 1: Research samples

Category ’\'Ilyer:g?grcs)f Percentage (%)
Educational Qualification Senior High School/Diploma 15 19
Bachelor/ Undergraduate 56 81
Gender Male 32 40
Female 48 60
Age 30-40 13 16
41 -50 41 51
51 - 60 26 33
Job Classroom Teacher 49 61
Subject Teachers 31 39

Table 1 shows that there are undergraduate teachers more than high school or diploma
teachers, female teachers more than male teachers, teachers aged 41-50 years more than those
aged 30-40 and 51-60, and more classroom teachers than subject teachers.

The employed research instrument was a questionnaire about the competence of PST. The
number of questionnaire items was 79. Furthermore, the collected data were analyzed using
descriptive statistical analysis, homogeneity analysis, and hypothesis testing. The
homogeneity test criterion is that if the obtained value of significance is > 0.05, then the data
are homogeneous. Meanwhile, if the value of significance is < 0.05, then the data are not
homogeneous[47]. If the data is homogeneous, then the hypothesis testing uses ANOVA.
However, if the data is not homogeneous, then the hypothesis test uses the Kruskal-Wallis test
to compare two or more variables that are not homogeneous [48], [49]. Furthermore,
concerning the decision-making criteria, if the value of significance is > 0.05, Ho is accepted,
while if the value of significance is < 0.05, then Hy is rejected.

3 Results and Discussion
3.1. Result
The description of the results of this research covers the findings related to (1) teacher

competence based on the categories of the region, teacher status, and school status, (2)
homogeneity test, and (3) hypothesis testing.



Table 1. The description of teacher competence

Regions Teacher Status School Status
Cities  Districts  Villages Public Private Public Private
N 28 26 26 59 21 38 42

Mean 250 254 39 251 249 251 250

Std. deviation 18.9 20.8 4.1 17.2 23.9 19.8 18.6

Confidence  Lower 242 246 38 246 238 245 244
Interval for Bound
Mean Upper

(95%) Bound 257 262 41 255 260 258 255

The description based on region shows as follows. (1) In cities, the average is 250,
standard deviation is 18.9, and range is 242-257. (2) In districts, the average is 254, standard
deviation is 20.8, and range is 246-262. (3) In villages, the average is 39, standard deviation is
4.1, and range is 38 - 41. The description based on teacher status shows as follows (1) For
public teachers, the average is 251, the standard deviation is 17.242, and the range is 246-255.
(2) For private teachers, the average is 249, the standard deviation is 23.9, and the range is
238-260. The description based on school status shows as follows. (1) For teachers working in
public schools, the average is 251, the standard deviation of 19.8, and the range is 245-258. (2)
For teachers working in private schools, the average is 250, the standard deviation is 18.6, and
the range is 244-255.

Table 2. The description of each teacher’s competence

Statistics
Pedagogic Professional Personality Social
Valid 80 80 80 80
N Missing 0 0 0 0
Mean 95 82 34 39
Median 94 81 34 39
Mode 90 80 30 36
Std. Deviation 8.3 6.7 3.9 3.9
Sum 7585 6579 2745 3127

Table 2 shows a description of each competency of teachers as follows (1) for pedagogic,
the average score is 95, and the standard deviation is 8.3. (2) for professional, the average
score is 82, and the standard deviation is 6.7. (3) for personality , the average score is 34, and
the standard deviation is 3.9. (4) for social, the average score is 39, and the standard deviation
is 3.1. The order of teacher competencies from the highest to the lowest is pedagogic
competence (average 95 and total 7585), professional competence (average 82 and total 6579),
social competence (average 39 and total 3127), and personality competence (average 34 and
total 2745).

Table 3. Results of data homogeneity test

Test of Homogeneity of Variances
Levene Statistic dfl df2 Sig.




Regions 8.157 2 77 0.001
Teacher Status 3.344 1 78 0.071
School Status 0.080 1 78 0.778

The homogeneity of variance of data concerning teacher competence by region shows that
the value gained from Levene’s test is 8.157 with a significance of 0.001 (< 0.05). Thus, it is
concluded that the teacher competency data in the regions of the city, district, and village are
not identical (not homogeneous). Furthermore, the homogeneity of variance of data
concerning teacher competence based on teacher status shows that the value gained from
Levene’s test is 3.344 with a significance of 0.071 (> 0.05). Thus, it is concluded that the
teacher competency data based on teacher status are identical (homogeneous). Furthermore,
the homogeneity of variance of data concerning teacher competence based on school status
shows that the value gained from Levene’s test value is 0.080 with a significance of 0. 0778 (>
0.05). Thus, it is concluded that the teacher competency data based on where the teachers are
working (public or private schools) are identical (homogeneous).

Table 4. The test of significance of teacher competence by region

Test Statistics®®
Teacher Competence
Chi-Square 52.247
df 2
Asymp. Sig. 0

a. Kruskal Wallis Test
b. Grouping Variable: Region

The results of the test of significance with the Kruskal-Wallis test shown in table 4
indicate that the significance value of teacher competence with the chi-squared (52.247) is
0.000 (< 0.05), meaning that Hp is rejected. Therefore, this research concludes that there are
significant differences between the competence of teachers in cities, districts, and villages in
the Southwest Sumba Regency.

Table 5. The test of significance of teacher competence based on teacher status

ANOVA
Teacher Competence
Sum of Squares df Mean Square F Sig.
Between Groups 41.821 1 41.821 0.114 0.737
Within Groups 28677.979 78 367.666
Total 28719.8 79

The results of the teacher competency significance test based on teacher status (table 5)
show that the significance of teacher competence is 0.737 (> 0.05) so Ho is accepted, which
means that there is no significant difference in teacher competence between public and private
teachers in Southwest Sumba Regency.

Table 6. The test of significance of teacher competence based on school status
ANOVA
Teacher Competence



Sum of Squares df Mean Square F Sig.

Between Groups 72.001 1 72.001 0.196 0.659
Within Groups 28647.799 78 367.279
Total 28719.8 79

The results of the test of significance of teacher competence based on school status (table
6) show that the teacher competency significance value is 0.659 (> 0.05), so HO is accepted,
which means that there is no significant difference in teacher competency in public and private
schools in Southwest Sumba Regency.

3.2. Discussion

The results of the analysis of elementary school teacher competence in Southwest Sumba
Regency reveal several phenomena. The average values of teacher competence in the regions
of cities, districts, and villages are different. The average competency score of PSTin the
districts (i.e., 254) is higher than the average competence score of PSTin the cities (i.e., 250)
and villages (i.e., 39). In general, the competence of teachers in the city is higher than that of
teachers in districts and villages [15][17][50]. However, this study found a different
phenomenon, in which the competence of teachers in districts was higher than the competence
of teachers in the cities. Another finding in this study is that the competence of public and
private teachers is not significantly different, meaning that teacher status or school status does
not affect the achievement of teacher competence. This finding is in line with several previous
studies[26][25][27] [28]. Likewise, the competencies of teachers in public schools and private
schools do not have a significant difference. This finding is in line with the results of previous
studies [29][51]. However, some other previous studies present the opposite, in which
competence between teachers working in public and private schools is significantly different
[25][31][32]. Although there are differences and similarities in the quality of teacher
competency in elementary schools, teacher professional development is undoubtedly
necessary. Thus, PSTcan improve their performance in implementing educational programs.
Those who determine education policy (such as the Government, Foundations, Principals, and
Teachers themselves) must develop teacher competencies, among others, by seeking and
maximizing supporting factors (such as education, training, courses, etc.), and minimizing or
even eliminating these factors which hinder teachers to develop competence.

Factors that influence teacher competence come from the teacher themselves, teachers'
psychology, and organizations or school[52]. The factors coming from teachers themselves are
related to the mastery of pedagogic, professional, personality, and social competencies.
Meanwhile, psychological factors are related to the motivation of teachers to improve their
competence. In addition, organizational factors are related to teacher discipline in carrying out
their duties. Apart from that, the factors that influence teacher competence are the level of
education, teaching experience, training experience, motivation, facilities & infrastructure, and
the supervision of the principal[53]. Meanwhile, the factors that hinder the development of
teacher competence are poor communication with school principals [54], time constraints,
motivation to develop their profession, lack of knowledge about teacher competence,
limitations in developing educational ideas[55], and less skilled in carrying out classroom
action research[56].

Efforts to improve teacher competence are not only the personal duty of the concerned
teacher but also the responsibility of various parties in charge of education, such as the
government, school committees, and educational institution graduate users as



stakeholders[57]. Teachers must be facilitated and assisted to improve their competence,
thereby being able to show their best performance. The role of the principal is very important
to encourage teachers to increase their capacity through school culture or involving teachers in
training that can improve their competence. The Education and Culture Office of Southwest
Sumba Regency must proactively encourage teachers to improve their competence through
education and training, especially teacher professional education (teacher certification), and
facilitate teachers to attend courses, seminars, and workshops either held on Sumba or outside
Sumba[58]. Furthermore, education providers, such as foundations engaging in the field of
education, can act as facilitators for teachers to improve their competence and
performance[59]. Teachers as people who have an important role in education have the right
to improve their competencies and need to be supported by various parties, such as the
government and educational foundations where teachers work.

4 Conclusion

This research boils down to facts related to differences in teacher competence in districts,
cities and villages. In addition, this research highlights the fact that there are differences but
not significant between public teachers and private teachers. Even though there are demands
that teacher competencies must be of equal quality, this fact provides information to related
parties to control teacher quality and provide equal treatment. However, this difference in
quality is an issue that must continue to be further verified.
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