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Abstract. In the learning process, teachers are expected to overcome the various
challenges and expectations that arise in conducting classroom assessment. Therefore,
teachers should have assessment literacy skills in order to be able to carry out assessment
practices according to the test standardized used in the education system. However,
sometimes pre-service teachers do not have a good preparation in conducting classroom
assessment therefore the mistakes often arise. Thus, this study aimed to explored teachers’
understanding of assessment literacy and the extent of teachers' understanding of
assessment literacy. The sample of the study was 6 pre-service EFL teachers who taught
English in public schools and private schools in Raha and Kendari City, Southeast
Sulawesi. This study used descriptive analysis to recognize pre-service EFL teachers’
understanding of assessment literacy. The findings showed that pre-service teachers had a
good understanding of assessment literacy but it was still in the medium level category.
Thus, pre-service teachers should carry out self-development in classroom assessment
practices in order to conduct the appropriate assessment instruction in the teaching-
learning process.

Keywords: Assessment literacy, Teacher assessment literacy, Teacher assessment literacy
in EFL classroom.

1 Introduction

In the learning process, assessing student performance is one of the important teachers’
tasks in the classroom. Generally, assessment has used as an important factor in determining
student success in the learning process [1]. It is to show the differences of students' abilities in
learning process. In addition, it is as guidance in determining the students’ rank depend on
students’ achievement level. It is in line with the statement that assessing student performance
in learning is an essential part of teaching. The good students' assessment reflects the successful
of teaching practices [2]. However, to carry out a good assessment the teacher should have good
knowledge and skills regarding assessment therefore, teachers can accomplish proper
assessment instructions. In addition, using appropriate technique and practice in assessment can
improve the teachers’ ability in designing proper assessment instructions. Then, it can rise
students’ motivation in learning because the assessment instructions reflect the learning material
have learned previously therefore it can increase the students’ achievement level in the
classroom from time to time [3]. Hence, it is very important for teachers to master assessment
literacy skills then teachers can accomplish classroom assessment practices during the learning
process or conduct the assessment at the end of the learning process conferring students’ level.

Assessment literacy refers to the teachers’ ability to plan, manage and implement
assessment results accurately and efficiently [4]. It shows that teacher should consider the whole
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aspects in classroom assessment then teachers can be literate in conducting classroom
assessment. The assessment literacy skill is very important for teachers to develop in teaching
practices. By having assessment literacy skills, teachers can apply appropriate instruction in
exploring the level of students’ ability during the learning process. In addition, teachers can
continue to improve and develop instructions that applied in classroom assessment. It shows
that assessment literacy refers to teachers’ ability to understand, analyze and apply information
about students’ performance in order to improve the instructions in classroom assessment [5].
If teachers have good assessment literacy skill, the more comfortable teaching-learning process
will be created because the good teaching-learning environment cannot be created without
appropriate assessment practices [6]. It based on the positive and negative wash-back effect of
National examination at the end of learning process period where the teachers’ role is crucial in
the student success during the educational process [4]. It is because the students’ achievement
as the representation of successful teaching and learning process has completed. However, the
pre-service teachers in carrying out classroom assessment are still not in accordance with the
applicable test standardized in education system. It is because pre-service teachers do not have
enough knowledge about classroom assessment therefore it affects the teachers’ practices in
carrying out classroom assessment. In addition, the teacher lacks expertise in constructing tests
to carry out in the classroom because teachers do not use valid evaluation procedures [7].
Therefore, the pre-service teacher should be possessed the assessment literacy skill in order to
conduct the appropriate instructions in classroom assessment.

Under these conditions, researcher found out about the teachers’ understanding on
assessment literacy therefore the researcher can realize the extent of pre-service teachers’
understanding on assessment literacy skill and identify the teachers’ level in assessment literacy.

2 Literature Review

2.1 Assessment Literacy

Assessment plays a crucial role in the teaching-learning process because through
assessment teachers can realize the extent of the successful in teaching-learning process. Itis in
line with the statement from Fard and Tabatabaei stated that students' assessment is an important
responsibility for teachers because it can help teachers to understand, analyze students and help
students to get positive consequences in the teaching field [2]. Therefore, it can help teachers
make the right decisions about students’ grade, grouping, placement and instruction through
various assessment methods. In addition, the assessment is conducted in order the teacher can
evaluate the teaching-learning process. Thus, the assessment conducted should meet the
assessment standards in education system then it has reliability and validity level in accordance
with the conditions of the students in the classroom. To conduct good assessment, teachers
should be equipped with competent knowledge in assessment. Consequently, assessment
literacy is a complete skill that can support teachers in developing classroom assessment. The
assessment literacy is the teachers’ ability to apply classroom assessment appropriately and
accurately. In addition, assessment literacy define as the acquisition of knowledge, skills and
principles of test construction, interpretation and use of the tests, test evaluations, and class-
based assessments in addition to developing a critical attitude about the function of valuation in
the context of greater education [8]. The assessment literacy consists of three phases, namely:
teachers’ concept of assessment, teachers’ knowledge and skill and teachers’ classroom practice
of assessment [9]. Teachers are mastering the assessment literacy skill if the teachers have prior



knowledge on assessment and conducting the assessment practices in appropriate ways.
However, Taylor stated that there are eight dimensions included in language assessment literacy,
namely: knowledge of theory, technical skills, principles and concepts, language pedagogy,
sociocultural values, local practices, personal beliefs, score and decision-making [10]. It shows
that teachers in conducting the assessment practices should consider some aspects in
assessment. As a result, to master further about assessment literacy skill, teachers should know
whole aspects in assessment then teachers could said that teachers have good assessment literacy
skill. Generally, the assessment literacy has engaged all stakeholders in education system that
more emphasize on knowledge, skills, principles related to assessment of language skill [11].
The term of assessment literacy should be possessed by teachers in this era as the implication
of global view of language assessment proposed by Davies [12] which as the development of
the trends in language assessment textbook. It shows that there is an innovation in knowledge
and skill on knowledge-informed skill and the principles of informed skill. In addition, to
conduct the assessment literacy successfully in the classroom teacher should consider the
relationship of three dimensions in assessment literacy and the questions that should be
answered [9]. Firstly, the practice refers to the teacher should do and the purpose of carrying
out the assessment. Secondly, the concepts refer to the theory and standardized tests used by
teachers. Thirdly, the context refers to the learners' understanding and orientation in assessment
and the context for the practice of assessment in teaching. Therefore, in conducting assessment
practices in the classroom, the teacher should consider the three dimensions of assessment
literacy then teachers can carry out assessment practices appropriate with the students’ needs
and test takers’ level.

Several studies have conducted in this field. The development approach in classroom
assessment literacy should be improved [13]. Therefore, teachers need to develop language
assessment literacy teachers can explore and evaluate their own prejudices, to understand the
interpretive nature of the phenomenon of assessment and to become increasingly aware of their
own dynamic knowledge framework, understanding, values, which form their
conceptualizations, interpretations, assessments and decisions in the assessment and learning of
their students' second language [14]. It is because some teachers suffer from the poor
implementation of classroom assessment literacy even though the role of assessment is very
important in the learning process. Then, the classroom assessment should be the main concern
of all stakeholders in education to support the implementation of appropriate classroom
assessment and in accordance with the students’ conditions. It is because the good classroom
assessment practices reflected the success of the applicable education system.

2.2 Teacher Assessment Literacy

In this era, the education system requires teachers to make various innovations in
assessment instruction. Thereupon, the teacher should be able to design valid and reliable
assessments that possible to be applied in learning in order to measure the successful of students’
learning process and the effectiveness of the teaching [15]. In other words, teachers should have
the ability to manage, understand and apply assessment results accurately and efficiently [16]-
[18]. By having adequate knowledge, teachers can take a role in integrating assessment into
teaching therefore can produce appropriate assessment techniques in teaching [1]. Then, the
teachers who have been literate in assessment will set the classroom activities based on three
major concepts, namely setting assessment goals based on students' interests, conducting
assessment dynamically through class assignments and providing feedback [3]. Therefore,
teachers who have mastered assessment literacy skill properly will consider the three assessment
concepts therefore the teachers can carry out classroom assessment successfully.



Literacy assessment skills are very important to discuss in this era to overcome the practice
of assessment conducted by teachers not in accordance with the assessment standards [19],[20].
Thus, it also has an impact on pre-service teachers who tend to use assessments that are not in
accordance with the assessment standards because teachers assume that the assessment practices
used for generations [21],[22]. Then, pre-service teachers should be equipped with sufficient
ability regarding the implementation of the assessment in order to avoid assessment practices
that are not in accordance with the assessment standards. In addition, a variety of current
knowledge about assessment should continue to develop through self-development activities in
order to fulfill students' critical thinking skills [23]. In mastering the assessment literacy skill,
teacher should consider two important components in teaching practices, namely: the
knowledge base refers to what teachers need to know) and the complex process of language
teacher education refers to how they learn and develop it then teachers can know how to develop
teachers’ assessment literacy skill. It deals with two goals, namely: transforming teachers’
assessment practices and understanding the phenomenon of assessment itself and the teachers
as assessor for themselves [24]. The knowledge, skills, and abilities are the guidance for teachers
in conducting the assessment. Therefore, the whole aspects in assessment are very important to
know by teachers in education system [9].

A series of previous studies found that many teachers were not train in the implementation
of classroom assessment so teachers lacked knowledge of assessment. In other hand, teachers
who have assessment literacy skills will affect the teacher's reflective teaching practice where
the higher the assessment literacy held by the teacher, the higher the reflective teaching [1]. In
addition, there are many recommendations from previous research to improve assessment
literacy skills that integrate knowledge, skills, and principles in procedural texts that seek to
balance the need for class and normative assessment [9]. It shows that the assessment literacy
develop every time in accordance with the current trends in education field therefore it could
meet the students’ needs in the learning process.

2.3 Teacher Assessment Literacy in EFL Classroom

In teaching-learning process, if the teachers want to take over all activities in the classroom
as well as the assessment then the teachers should have assessment literacy skill [15]. In
accordance with curriculum 2013, the practice of classroom assessment has undergone a change
where the teachers observe student successful not only from the students’ knowledge. However,
the teacher should evaluate students’ attitude, knowledge and skills. Therefore, teachers should
conduct a comprehensive assessment in accordance with established national education
standards. In addition, the number of English learning models and assessments where each skill
in language learning has the different treatment then assessment methods used are also different.
It requires teachers to continue develop their skills in designing and evaluating assessments that
are appropriate to used [12]. However, the role of classroom assessment in EFL is very
challenging for teachers [25],[26]. In addition, the classroom assessment can provide the
controlling effect on teaching-learning process [27]. In the classroom, teachers can spend as
much as 20 % or 30 % in assessment related activities [28]. It shows that teachers spend a lot of
time to design and conduct the assessment activity in the classroom. It is because the successful
of assessment in the classroom supported by good enough teachers’ capability in conducting
assessment. However, some aspects influence the quality classroom assessment. Firstly, the
external test. Then, teachers’ assessment literacy skill. Thirdly, the classroom realities [29],[30].
The external tests greatly affect the lesson plan, learning goals and performance assessment
[29],[31]. The other challenges can influence the misconception of teachers, students, and
education units about assessment are the inaccuracies of assessment given therefore it does not



match the learning process in certain level. Thus, it does not support students’ motivation and
learning enthusiasm [32]. Then, the lack of teachers’ knowledge in quality assessment practices
because teacher preparation courses and professional training do not prepare teachers well for
classroom assessment [29],[33],[32],[30]. In addition, inappropriate behavior of students and
heterogeneity of students' abilities also influence the implementation of assessment in the
classroom [29]. In addition, crowded classroom and limited learning time in the classroom are
mainly in public schools also influence the classroom assessment practices [34]. Moreover, to
achieve an increase in student achievement, several programs that should take in order to
promote the improvement of classroom assessment quality. Firstly, training programs for
teachers should have more courses that are intensive on assessment literacy in order to prepare
teachers well to face the challenges of classroom assessment. Secondly, the practice of
classroom assessment should transform into an assessment for learning [29],[35]-[37]. In each
level, the quality of learning assessment leads to greater student achievement [27]. Hence, to
improve the quality of assessment, educational institutions should support teachers in
developing their assessment skills by providing various training programs regarding assessment.
It is because the previous research shows that the training in assessment literacy still include
few program. The training held should prioritize pre-service teachers and in-service teachers in
improving the development of assessment quality. Besides, an evaluation of the implications
from training activities should be carry out therefore teachers could know the extent of their
progress in classroom assessment. Consequently, the quality of classroom assessment always
increases in every time.

Several previous studies have suggested that the understanding of pre-service teachers who
have taken the assessment course is superior to in-service teachers in the assessment of attitudes,
knowledge, and skills [38]. It shows that teachers who have participated in various teaching
skills development will be superior in understanding classroom assessment. In other hand, even
though the teachers have a positive attitude towards the implementation of assessment but the
teachers still have low literacy assessment skill [39]. In addition, in increasing teacher
assessment literacy, cooperative learning approaches and teamwork can carry out in which
people who have sufficient knowledge in assessment act as mentors. It shows that cooperative
learning and teamwork can be an alternative to increase teachers’ assessment literacy skills in
order to conduct the appropriate assessment practices in the classroom [13]. It is supported by
Scarino [14] emphasized that it is important to increase assessment literacy in a way that can
help teachers explore more about the phenomena in assessment therefore teachers can form
values that can be used as a guidance for teachers in carrying out classroom assessments during
undergoing their teaching careers. Therefore, assessment literacy skill is very important for pre-
service teachers and inservice teachers in order to conduct the appropriate assessment
instruction in the classroom.

3 Methodology

3.1 Research Design

The research design of the study was using descriptive analysis. This study were designed
to identify teachers’ understanding on assessment literacy and the extent of teachers’
understanding on assessment literacy in EFL classroom by using Classroom Assessment
Literacy Inventory Questionnaire adapted from Mertler [40]. By answering the question items
from the questionnaire, researcher could know the teacher assessment literacy in EFL



classroom. Thus, researcher could draw conclusions to what extent the teachers’ understanding
on assessment literacy and the teachers’ level in knowing assessment literacy.

3.2 Participants

The participants of the study were 6 pre-service teachers whose ages range 23-25 years old
and who have taught English for approximately 4 months-2 years in various levels of education.
Participants in this study focus on pre-service teachers who undertake teaching activities in
public schools or private schools in two different cities, namely Raha and Kendari. These two
cities were located in Southeast Sulawesi that was one of the provinces in Indonesia in the
Southeast part of Sulawesi Island with the capital city Kendari. Teachers who participated in
this study were fresh graduated about one or two years ago completing their bachelor degree in
English education major. In addition, one of the teachers started teaching activities in one of
private school located in Kendari, Southeast Sulawesi while studying. Meanwhile, some
teachers started teaching activities in public schools or private schools when the teachers have
completed their bachelor degree in English education major. As a result, teachers’ experience
in starting teaching career was still very beginning and fresh then it was necessary to explore
further the teachers’ knowledge and skills about classroom assessment. Then, the pre-service
teachers have mature readiness in starting teaching activities even though the teachers had
occupied language-testing course during their studies. However, it did not yet reflect that the
teachers had a well-prepared readiness in terms of both knowledge and skills in conducting
classroom assessment. As a result, it is important to identify the teachers’ background
knowledge and skills in classroom assessment in order to prepare the pre-service teachers to be
professional in conducting classroom assessment practices.

3.3 Instrument

The instrument of the study was using Classroom Assessment Literacy Inventory
questionnaire proposed by Mertler [40]. The questionnaire were divided into two parts which
part I consisted of items related to teachers’ background and part II consisted of 14 multiple
choice items with four options related to knowledge of standardized testing and the remaining
items were related to classroom assessment. One option can be the correct answer and it was
alligned with “Standards for Teacher Competence in Educational Assessment of Students”,
namely choosing assessment methods, administering assigning and interpreting learning
outcomes, using assessment outcomes in decision making, using assessment to determine levels
of learning outcomes, communicating assessment outcomes, and knowing unethical practices.

The questionnaire used to recognize teacher knowledge, basic elements and principles in
educational assessment. Accordingly, researcher could identify the teachers’ knowledge and
skills in classroom assessment practices related with the test standardized in education system.

3.4 Procedure

In collecting data, researcher distributed the questionnaire to 10 pre-service teachers who
completed their studies about one or two years ago and the teachers are currently undergoing
teaching activities in formal and semi-formal school institutions at this time. However, only six
teachers respond the questionnaire. In addition, the questionnaire designed in a Google form
then shared via WhatsApp account of pre-service teachers. The teachers accessed the link and
filled in the personal information related to the teachers' personal background. Then, the
teachers answered the questions related to the teachers' knowledge in conducting an appropriate



assessment with the standardized test in education system directly by selecting one of the correct
answers to the questions asked. In this case, the teachers answer the questions according to their
experiences in conducting classroom assessment. For that reason, every teacher has different
answer in responding each question.

3.5 Data Analysis

In this study, the data analysis was used the percentage of each questionnaire to know the
teachers' understanding of assessment literacy. Through percentage of the questionnaire
researcher could analyze the extent of knowledge and skills possessed by the teachers in
carrying out classroom assessment. Then, the researcher calculated the mean score of each item
based on the standard used in assessment literacy therefore the researcher could know the level
of teachers’ assessment literacy. Hence, the researcher could know the assessment literacy skill
possessed by pre-service teachers who have teaching experience around 4 months 2 years which
category belongs.

4 Findings and Discussions

4.1 Findings

Teachers’ Understanding on Assessment Literacy in EFL Classroom. In accordance with
the questionnaire used by researcher in collecting data divided into two parts, namely: pre-
service teachers' personal background and teacher knowledge about aspects of classroom
assessment in line with the assessment standards used. The researcher finds out several things
as follows:

Table 1. Pre-service Teachers’ Background
Respondent Gender  Age Teaching Experience  Level of Teaching

Respondent 1 Female 24 2 years Private School
Respondent 2 Female 23 2 years Private School
Respondent 3 Male 23 More than 1 year Junior High School
Respondent4  Female 24 1 year Elementary School
Respondent5  Female 24 4 months Junior High School
Respondent 6 Female 23 1 year Junior High School

Based on the table, it shows that the respondents in this study consist of 5 female teachers
and one male teacher. The age range of the teachers is around 23-24 years old and they have
teaching experience around 4 months to 2 years. As pre-service teachers, of course the teaching
experience in this period has carved a lot of stories and experiences in teaching. From this table,
it shows that four teachers teach in public schools (elementary schools and junior high schools)
and two others teach in private schools. In addition, English teachers in private schools teach in
various students’ level, namely: elementary school, junior high school, senior high school and
university. Therefore, it shows that at least teachers have a long enough experience that can
support the development of teaching skills in various aspects of teaching. However, sometimes
the span of teaching experience does not always support the teacher in mastering effective
teaching skills.



Table 2. Teachers’ Score of Classroom Assessment Literacy

Score
Standard Items 1 > 3 1
. Q1 33.3% - 66.3 % -
Choosing assessment methods Q2 16.7 % 16.7 % i 66.7 %
Developing assessment Q3 66.7 % 33.3% - -
methods Q4 16.7 % 16.7 % 16.7 % 50 %
Administering assigning and Q5 50 % 16.7 % 16.7 % 16.7 %
interpreting learning Q6 33.3% 33.3% - 33.3%
outcomes
Using assessment outcomes Q7 16.7 % - 50 % 33.3%
in decision making Q8 33.3% 16.7 % - 50 %
Using assessment to Q9 16.7 % 16.7 % 33.3% 33.3%
determine levels of learning Q10 16.7 % 66.7 % - 16.7 %
outcomes
Communicating assessment Q11 33.3% 16.7 % 50 % -
outcomes Q12 - 33.3% 16.7 % 50 %
Knowing unethical practices Q13 50 % . 333 % 16.7%
Q14 - 33.3 % 50 % 16.7 %

Based on the table shows that the ability of teachers in choosing assessment methods is
very good where the teacher can choose the method in accordance with the objectives from the
implementation of assessment in order to achieve the learning objectives. In choosing this
assessment method, the teacher should really consider that the instruments used are in
accordance with the purpose of the assessment. In other side, teachers still have not shown a
good response in developing assessment methods that suitable with the appropriate instruments.
It is because teachers do not have sufficient experience regarding the development of assessment
methods.

Furthermore, in administering assigning and interpreting learning outcomes, some teachers
still do not have sufficient abilities because teachers still seem confused in interpreting learning
outcomes based on the tests given. In other hands, in determining decisions based on the results
of classroom assessments already have adequate abilities where the teacher can determine the
best decision based on the problems given related to assessment in the classroom. In determining
the level of student learning outcomes based on assessments given, the teacher can interpret
well according to student scores. In this case, the teacher should really interpret student-learning
outcomes based on the results of the assessment in order to be able to evaluate the learning
process that has done. Therefore, teachers can find out whether the learning process has been
successful or not.

To find out whether the assessment has met the assessment objectives that have designed,
the teacher expected to be able to communicate the results of the assessment by interpreting
student scores in accordance with the assessment standards used. Of course, in conducting the
assessment should meet the code of ethics in carrying out assessments in the classroom, the
teacher should have knowledge of ethical and unethical practices carried out in classroom
assessment. Based on the result, researcher find that the teachers have not been able to determine
the actions that should be done and do not in carrying out the assessment in the classroom. It is
because the teacher still does not have background knowledge regarding appropriate actions in
carrying out classroom assessments.



In brief, the classroom assessment literacy of pre-service teacher in the classroom shows
the good responses. However, it is important to develop the knowledge about carrying out the
classroom assessment in order to conduct the appropriate assessment based on the standard from
educational system. It is because there are some parts of the standard assessment that have not
achieved by teachers and show that they already have good assessment literacy.

The Extent of Teachers’ Understanding on Assessment Literacy in EFL Classroom.

Table 3. Levels of Classroom Assessment Literacy
Classroom Assessment Literacy

Standard

Low Medium High
Choosing assessment methods - 66.7 % -
Developing assessment i 58.5 % )
methods
Admlnls_terlng assigning and i 41.65 % )
interpreting learning outcomes
Usmg assessment outcomes in i 50 % )
decision making
Using assessment to determine i 417 % )
levels of learning outcomes
Communicating assessment i 50 % )
outcomes
Knowing unethical practices 33.35% - -

The table shows that the assessment literacy skills possessed by pre-service teachers in EFL
classroom are still in medium level. It means that teachers should continue to develop their
assessment literacy skills by attending various training programs that can support self-
development. In addition, there are still low levels of assessment practices conducted by teachers
in the classroom. It caused by various factors, namely: teaching experience, teacher preparation
in teaching, and lack of self-evaluation at the end of the learning process therefore inaccuracies
in carrying out assessments still occur in teaching practices.

Overall, pre-service teachers with teaching experience within 4 months-2 years have shown
a good response. However, the attitude in improving assessment literacy skills should continue
especially for pre-service teachers who have just entered the world of teaching in the classroom.

4.2 Discussion

Based on the results of the study, teacher assessment literacy should possessed by both pre-
service teachers and in-service teachers. In 21st century, assessment literacy skills should
increase to encounter the students’ needs in the classroom. In this case, the teacher should carry
out various innovations in classroom assessment in order to achieve the desired learning goals.
It is in line with what Fard and Tabatabaei found in their study which teachers do not yet have
adequate assessment literacy skills due to lack of teacher preparation when teaching in the
classroom [2]. It is in line what Muhammad et al. said that teachers are not prepared well to
assess students’ performance appropriately and determine the right level of assessment [34]. In
addition, various conspiracies that have carried out in the previous learning process are still a
habit that is used by pre-service teachers and in-service teachers. In fact, pre-service teachers as
new graduates of education should bring new changes in the classroom in accordance with the
current education system. In other hand, Mellati and Khademi found that teacher assessment



literacy affects student-learning achievement in writing skill [3]. In addition, it can influence
teachers' awareness in preparing the teaching environment into an effective and efficient
assessment in accordance with the language skills have taught. Therefore, it is very important
for teachers to raise their readiness in carrying out effective assessment in accordance with the
language skills have taught.

Then, teachers should possess the assessment literacy skill because it is a way to promote
the effective teaching-learning process in accordance with the education standards. Most of
teachers conduct the appropriate instruction in assessment automatically will increase the
teaching practices in the classroom. The appropriate assessments’ instruction will lead students
to know their progress in learning how extent they have engaged in learning process. Therefore,
mastering assessment literacy skill will help students in acquiring the learning objectives.

5 Conclusion

The conclusion of the study shows that teachers have good responses on assessment
literacy. However, the assessment literacy skills still categorized in medium level. It shows that
pre-service teachers do not have well enough yet classroom assessment practices even the
teachers are new graduate. It is because the teachers do not have good preparation in teaching
especially in organizing the assessment. In addition, the teaching experience also influenced the
teachers’ skill in conducting the appropriate assessment. Therefore, pre-service teachers should
have a high desire to improve assessment literacy skills by participating in several activities that
can support the development of their knowledge and skills in assessment.

In this study, researcher strongly recommends pre-service teachers in 21st century to
develop themselves in teaching practices, especially assessment literacy skills by joining some
training in language assessment. It is because language assessment training is not only to foster
assessment literacy skills but also to equip pre-service teachers with the ability of basic
knowledge, skills, and principles in handling large-scale assessments and efficient classroom-
based assessment. In addition, mastering assessment literacy can help teachers to utilize
assessment results in order to promote student successful in learning process (Lam, 2015).
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