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Abstract. This study aims to describe the similarities and differences between Indonesian and 

Filipino English curricula and other special characteristics of the two countries in the ninth grade 

of junior high school. The comparative case research was conducted in two schools, namely SMP 

Frater Don Bosco Tarakan and SMA Terpadu PSU which were selected purposively as samples. 

The data obtained from classroom observations, interviews, and related documents were 

analyzed qualitatively using concurrent analysis (data sorting, presentation, and conclusion 

drawing). The Indonesian and Philippine curricula have similarities in terms of aims, objectives, 

pedagogical standards, and evaluation standards, but differ in learning objects. Some of the 

specific characteristics of both curriculum practices are taking advantage of today's advanced 

technology, building responsibility among students, evaluating student attitudes authentically, 

and moving away from judging academic achievement based on exaggerated grades.  

 

Keywords: Curriculum, English as a Second Language (ESL), English as a Foreign Language 

(EFL) 

1   Introduction 

It is recognized thoroughly that English is everywhere and taught for different aims. English 

is used all over the world, within and between communities, it is important for English to be taught 

in every place [1]. It hardly cannot be denied that English is used universally and thus, English is 

taught in many countries. 

Although every country teaches English, it can be taught differently. There are a few 

countries that teach English as a Foreign Language (EFL) and some also teach English as a Second 

Language (ESL). EFL denotes to those who learn English in non-English speaking peoples and ESL 

refers to those who learn English where it is used as a tool for communication and is officially 

spoken. [2]. It implies students learn EFL in nations where English is not used as a communication 

apparatus, for example, Indonesia, whereas in countries where English is formally spoken like in 

the Republic of the Philippines, students learn ESL. 

There are two sides that argue about the EFL–ESL distinction. The first side believes that the 

EFL–ESL difference no longer serves a useful purpose while the other side believes that the 

distinction is a useful one [3]. The preliminary research shows that in the Philippines where English 
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is communicated as a second language, the teacher speaks bilingually in the English teaching process 

which is same like in Indonesia where English is learnt as a foreign language. Yet, it is found that 

their learning objects are enormously different. These findings then are interesting to be more 

investigated especially for the curriculum of the English teaching in EFL and ESL countries. 

Curricculum as all the planned practice or the setting which is used to lead the students in 

achieving the learning goals [4]. It denotes that curriculum contains a set of plan to be applied in the 

learning process and it organizes how the goal of the learning itself to be achieved. Therefore, this 

research intended to investigate the similarities and differences of English curriculum between 

Indonesia and the Philippines for grade 9 of junior high school. Later, the researchers also meant to 

discover special characteristics of curriculum practices that might be learnt and indirectly adopted 

by each country. 

2   Literature Review  

2.1   Curriculum 

Basically, the curriculum is outlined in its widest sense, and it concerns on a series of teaching 

and learning which is conducted in formal places [5], and as what is to be learned [6]. In a specific 

meaning, curriculum is defined as “the overall plan or design for a course and how the content for a 

course is transformed into a blueprint for teaching and learning which enables the desired learning 

outcomes to be achieved” [7].  In the other words, curriculum provides all aspects to help the 

learning process operates. It covers the whole learning practice to be implemented in a class. The 

syllabus, the competency, the strategies and the other aspects are organized in the curriculum. More 

important, it also helps to keep in track while the process of education is operating. Briefly, 

curriculum is a regulation to run a learning process in a country and has a fundamental function to 

achieve the expected goal.  

A curriculum is not developed without any particular guidance. It is designed based on certain 

principles. a curriculum must be formulated following these four principles: (1) philosophical 

principles, (2) psychological principles, (3) sociological principles, and (4) miscellaneous principles 

[8]. 

Philosophical principle means developing curriculum based on ideological values that apply 

in society. Meanwhile, Psychological principles represent basic human values and Sociological 

represents social values prevailing in society. Those denote the purpose, content, and process of 

education must be adjusted to the conditions, characteristics and development of the community. 

The last is a miscellaneous principle means the curriculum should change keeping pace with the 

changing needs and demands of the society. This principle expects a curriculum should be flexible 

enough to meet the individual differences. This indicates that the principle of flexibility should be 

supported in developing the curriculum. 

The improvement of an educational program consequently requires various successive stages 

[9] and they are described as follow: 

 



 

Aims and objectives. Planning the aims and objectives of the learning program becomes the first 

step in developing a curriculum. Aims (the most generally stated purposes) are too often sacrificed 

for specific learning objectives [10]. It means that aims are the general purpose that can determine 

what objectives will be achieved. Objectives are typically expressed in terms of expected outcomes 

[11]. In the other words, objectives reflect the most specific purpose. 

 

Curriculum standard/learning objects. After determining the aims and objectives, subject areas 

that have been established, for example, English language needs curriculum standards, in this case 

the learning objects. This refers to discipline-specific and written so as to demonstrate to the students 

and the teacher what the students are needed to know or have the option to do toward the finish of 

the program of learning [9]. 

 

Pedagogic standard. The next stage in developing a curriculum is to distinguish the most applicable 

sequences for the transmission of educational program. This is the identification of the standard, and 

it comprises selecting appropriate teaching and learning methodologies. The fields of pedagogic 

standard are the pedagogical mode, type of learning approach, resources and technologies, formative 

feedback mechanisms, how students are arranged in the classroom, timings, assignments, learning 

assessments or formative learning models, and how the learning can be delivered to other situations 

[9]. 

 

Evaluation Standard. The final stage to set a complete curriculum is to develop an evaluation 

standard, in this case, a summative assessment. Summative assessment is an enactment evaluation 

which is planned to set up a documented final decision about the student’s capability and it usually 

is taken at the end of unit classroom test, the periodical standard test, or the end-of-the-year state 

tests [12].  

The components of curriculum, from developing the aim until the evaluation standard, should 

be clear and are arranged in appropriate stages. Determining the aims will derive the objectives. 

Having aims and objectives will draw learning objects. Then, pedagogic standard will be set up after 

completing the learning objects. The last, evaluation standard will evaluate whether the process on 

the right track or not. However, the components can be used to achieve the goal of education. 

Indonesia has revised or renewed its curriculum ten times. The 1947, 1952, 1964, 1968, 1975, 

1984, 1994, 2004 (Competency-based curriculum), 2006 (School-based Curriculum), and currently 

the 2013 curriculum are applied in stages [13]. This recent curriculum is oriented for the 

improvement and also the balance of knowledge, skill and behavior. It intends to encourage the 

better quality of gaining competencies in human resources. As time always changes, the curriculum 

is possible to be revised again and again. These changes are a logical consequence of changes in the 

political, socio-cultural, economic, and science and technology systems in the nation and state 

society. This is because the curriculum as a set of educational plans requires to be dynamically 

modernized in agreement with the demands and changes occurred in society. All Indonesian 

curricula were considered based on the same philoshopical foundation, namely Pancasila and 1945 

Constitution, the difference is emphasized on educational goals and approaches [14]. 

The Republic of the Philippines has many reforms of its education system. It started from 

colonial to global influence. Precisely, it was began since the Spanish occupancy period in 1521-

1898, then the United States of America period in 1900-1942, continued by the Japanese devised 



 

 

curriculum in 1942-1944 and the new one is in 2016, the Philippines autonomously applies a new 

curriculum namely K (Kindergarten) to 12 Curriculum [15].  

Some curricula have also been applied in the Philippines. It is a logical consequence of the 

change of time. A curriculum certainly can be revised  due to the needs of a country. Considering 

all needs, the Philippines has revised its curriculum many times to try enhancing its country. 

 

2.2   English as Foreign Language (EFL) 

EFL is learnt by people who live in a non-English speaking country. The need for English as 

a language of international communication cannot be denied by Indonesia. The development of EFL 

in Indonesia started before the independence phase: before 1945, then in the independence and post-

independence phase: 1945-1966, the new order regime phase: 1966-1998, and last the reformation 

phase: 1998-present [16]. 

The present position of English language in Indonesia is as compulsory in high schools. 

Because English is a worldwide language and as the most spoken one by the worldwide citizens for 

many purposes, the (Indonesian) government later obliges individuals to learn it in all levels of 

formal education and even some private schools have introduced English from primary school to 

higher degree [17]. But, the 2013 Curriculum only obligates English to be taught in junior and senior 

high school. Otherwise, English in private schools is learnt from elementary to higher degree. In 

spite of this, English is not taught throughout in all levels, especially for public schools. 

Experiencing occupancy from a non-native English speaker has made Indonesia instill 

English as a foreign language. It also needs a long journey to develop and make the position of 

English is legal and clear. 

 

2.3   English as Second Language (ESL) 

ESL is taught in an English speaking country or leant by students who live in the culture of 

the target language. The English language had been adopted as a medium of instruction in the 

Philippines since the United States of America occupancy period. In 1900, the American colonial 

government apparently comprised an English as the only policy to be taught in order to bond the 

Filipinos who had many distinctive linguistic foundations, and to provide them entrance to 

modernization [18].   

English plays an important role as the administrative and business language in the 

Philippines. It is claimed that English is a formal language and treated as a medium in teaching and 

learning process. However, the Philippines’ students study English as a supplementary language 

because they have different mother tongue languages [19].  

3   Empirical Investigation 

3.1   Research Design 

The employed design in this study was a comparative case research using qualitative 

approach. A comparative case studies [20], also called multicase or multisite case studies, involve 

collecting and analyzing data from several cases and can be differentiated from the single case 



 

research that may have subunits or subcases embedded within. Here, the researchers gained insight 

into the component of English curriculum case. It was not only one case because the component of 

English curriculum studied was from two countries, Indonesia and the Philippines. 

 

3.2   Research Subjects 

The subjects were taken purposively in which [21] particular subjects were important to the 

research as ‘typical’ examples of the issue. The selected school from the Philippines was PSU 

Integrated School-High School because the school is a laboratory school that is known having high 

quality administrators. The compared school was SMP Frater Don Bosco Tarakan in Indonesia 

because this school was considered to have the same level and characteristics with PSU Integrated 

School-High School. The first location was conducted in PSU Integrated School-High school, 

Bayambang city, Pangasinan province, the Philippines on September 2019 and the second location 

was taken in SMP Frater Don Bosco, Tarakan city, Kalimantan Utara province, Indonesia on 

November 2019. 

 

3.2   Data Gathering Procedure  

Observation, interview, and documentation were used in collecting data. The observations 

were conducted to see the classroom activities and surrounded areas. Any activities were jotted down 

into a field note following Hays and Singh’s format [22]. Data saturation was reached after eight 

observations and there was no need to observe more teaching processes. 

Semi-structured interviews were then carried out using a prepared interview guide followed 

up with open-ended questions to seek further details and description [23], [24], and [25], and were 

recorded and transcribed for analysis [26].  

Documents are also the sources of data [27] in this study, specifically: curriculum guide, 

lesson plan, textbooks, students’ assignments, photos, calendar of academic, and course schedule. 

These documents were interpreted to articulate meaning around the topic discussed [28].  

 

3.3   Data Analysis 

Transcibed data were analyzed by following “three concurrent flows of activity, namely data 

reduction, data display, and conclusion drawing or verification” [29]. This procedure was supposed 

to be able to present the data in the understandable way. 

 

3.4   Trustworthiness 

Validity is an important key to effective research [30] because it increases the trustworthiness 

of the data. The trustworthiness of the data in this study was recognized by means of triangulation 

[31]. In this study, triangulation of sources [32] was chosen to verify the data from different types 

of data collection. This technique was for checking out the consistency of different data sources 

within the same method. It means comparing the results of observation with interview until checking 

interview against documents and other written evidence that can corroborate what interview 

respondents report.  



 

 

4   Findings and Discussion 

4.1   Findings  

This study was completed on January 24, 2019 after conducting research in PSU Integrated 

School-High School, Bayambang, the Philippines and SMP Frater Don Bosco Tarakan, Indonesia, 

especially for grade 9 of junior high school.  

The consistency of the data had conjointly been clarified using triangulation approach based 

on what were found on the related documents, field note, and interview transcript. The data were 

assembled following the components of curriculum based on Scott’s curriculum components [9], 

specifically: aims and objectives, curriculum standard (learning objects), pedagogic standard, and 

evaluation standard (summative assessment). 

 

4.2   Curriculum Component of Indonesia’s EFL Curriculum  

Aim and Objectives. The English teaching aimed at improving students’ communicative 

competence and literacy skills. The objective was to produce graduates who were able to 

communicate in three discourses: interpersonal, transactional, and functional language in written 

and spoken at the informational literacy level, for doing the social function, in personal, social 

culture, academic, and profession context [33]. 

 

Curriculum Standard/Learning Object. Learning objects for grade 9 were the interpersonal and 

transactional communication text, and the functional texts (for example: expression of 

congratulation, agreement, giving opinon and suggestion, asking for and giving clarification, 

narrative text, procedure text, report text, advertisement, etc.) [34]. 

 

Pedagogic Standard. The English curriculum applied a student-centered approach. The learning 

approach was scientific and supported by the other teaching methods such as a discovery learning. 

Utilized resources and technologies were book, video, audio, picture, internet, teacher’s voice, 

natural environment, hand phone, PPt, LCD projector, and speaker. The feedback mechanism 

happened from the opening until the closing of teaching process. The used seating arrangement was 

a letter U or others, and it depended on the appropriate setting. The English subject took 80 minutes 

per meeting and there were two meetings. The tasks were written, performance, and project tasks. 

The types of tasks showed that the formative learning approach was authentic and followed the 

Anderson et al.’s cognitive process [35]. The last, the students learned outside the class. 

 

Evaluation Standard/Summative Assessment. There were six assessments in grade 9 in which 

they were employed to assess knowledge and skill. They compromised written tests, oral tests, 

projects or presentation tasks. The attitude was assessed through observation, anecdote journal, peer-

assessment, and self-assessment. The result of knowledge and skill were marked with score and 

predicate. While the result of attitude was marked with a predicate. The follow-up of students’ 

achievement was remediation for whom were not passed the mastery-learning target. 

 



 

4.3   Curriculum Component of the Philippines’ ESL Curriculum  

Aim and Objectives. The aim of the English curriculum was to help students acquire highly 

developed literacy skills. The objective of the curriculum was then to produce the graduates who 

apply language conventions, principles, strategies, and skills through the literature of the globe in 

(1) interacting with others, (2) understanding and learning other content areas, and (3) sustaining for 

themselves in any endeavors they may involve [36]. 

 

Curriculum Standard/Learning Object. The learning object of grade 9 itself was about the Anglo-

American literature (for example: the Epic of Beowulf, the Pardoner’s Tale, and Romeo and Juliet). 

 

Pedagogic Standard. Student-centeredness was the applied pedagogic mode. The types of learning 

approach were constructivist, inquiry based, collaborative, integrative, and reflective learning 

approach. The learning sources and technologies were book, video, picture, internet, PPt, LCD TV 

and projector, speaker, Manila paper, envelope, and carton. The feedback mechanism happened 

from the opening until the closing of teaching process. The seating arrangement was Letter U or 

orderly in-rows, but it depended on the appropriate setting. The English subject took 60 minutes for 

each 4 meeting. The tasks were written tests, performance/project tasks using Anderson et al.’s 

cognitive process. The students might learn outside. 

 

Evaluation Standard/Summative Assessment. There were three assessments in grade 9 in which 

they were used to assess knowledge and skill. They were written work, performance work, and a 

quarterly exam. The behavior was assessed through observation using an index card. The results of 

the three learning domains were marked with predicate. The follow-up of students’ achievement 

was remediation for whom were not passed the mastery-learning target. 

 

4.4   Discussion  

The Similarities and Differences. In view of the findings, there were similarities and differences 

between Indonesia’s EFL and the Philippines’ ESL curriculum for grade 9 of junior high school. 

They were analyzed through the components of the curriculum as depicted below. 

 

Aims and Objectives. Generally, the aims and objectives of Indonesia and the Philippines’ English 

curriculum were similar. Both curricula particularly intended to achieve communicative and literacy 

competencies. 

Since the term ‘communicative competence’ refers to students’ ability to use the language 

appropriately in different linguistic, sociolinguistic, and contextual settings, the Indonesian and 

Philippine curriculum similarly desire to produce the students who are able to use the English 

language in personal and social life. It shows that the background of English learning cannot be 

separated from human life. Moreover, a curriculum should also be formulated following 

psychological and sociological principles. The psychological principle represents basic human 

values and the sociological principle signifies the social value prevailing in society. The notion of 

literacy means the competence of comprehending and connecting the obtained knowledge for real 

life. 



 

 

Indonesia’s EFL curriculum wants to produce graduates who are able to communicate in 

three discourses: interpersonal, transactional, and functional language in written and spoken at 

informational literacy level. In the American Library Association, it is stated that “information 

literacy is a set of competencies expecting students to recognize when they need the information and 

are aware to effectively locate, evaluate, and use it” [37]. In line with this notion, the Philippines’ 

ESL curriculum expects the graduates to apply rule, principle, strategy, and ability in interacting 

with the others. In addition, they also should understand and study other fields and bring ability for 

themselves which can be used for encountering many things in the future. Briefly said, the aims and 

objectives of Indonesia’s EFL curriculum and the Philippines’ ESL curriculum are similar, because 

they commonly expect for mastering communicative and literacy skill. 

 

Curriculum Standard/Learning Object. The curriculum standards (learning objects) of the 

Indonesia and Philippines’ English curriculum have huge differences. In Indonesia, the content is 

more focused on the text based which reflects on factual, conceptual, and procedural knowledge 

through speaking, listening, reading and writing practices [38]. Specifically, interpersonal and 

transactional texts, functional texts, and monolog texts are taught as the main materials. For instance, 

the learning objects of grade 9 are expression of congratulation, passive voice, advertising, fairy 

tales or narrative, procedure texts, and report texts [33] and [34]. 

In the Philippines, the students learn based on literary works. Their English curriculum named 

Language Arts and Multiliteracies Curriculum (LAMC) in which it does not mean art course is 

incorporated in an English subject. The language art is defined as the study of the six modes of 

language, namely: listening, reading, speaking, writing, viewing, and visually representing. In the 

other words, it is the art of using language proficiently to communicate an idea through English 

skills. Therefore, in the English Curriculum Guide, it is stated that LAMC is attached in certain 

language acquisition, learning, teaching, and assessing principles. Multi-literacies recognize the 

students that there are various kinds of literacy at work in the society, so the content is types of globe 

literature from the Philippines and the other countries [36]. The learning object of grade 9 is the 

Anglo-American literature and the selections for instance, are the Epic of Beowulf, the Pardoner’s 

Tale, and Romeo and Juliet. 

Literature offers a few prominences for learning English. Literature provides ample 

illustrations of real-life usage of language in different circumstances and is beneficial authentic 

materials [39]. It also offers plenty of prospects for learners to enhance their lexical, grammatical, 

pragmatic, cultural, and discoursed views. Hence, Indonesia also learn English through literature, 

but the selection is different. The successful utilization of literature relies upon the suitable choice 

of literary versions. The following considerations are used to determine the selection: (1) the 

student’s cultural background, (2) the student’s linguistic proficiency, (3) the student’s literacy 

background, (4) the student’s age and level of understanding, (5) interesting texts, and (6) 

availability and suitability of the text [40].  

Ultimately, the curriculum standard (learning object) of the Indonesia and Philippines’ 

English curriculum for grade 9 of junior high school is not similar. Text of interpersonal and 

transactional conversation, and functional and monolog texts are the learning objects of Indonesia’s 

EFL curriculum. While the learning objects of the Philippines’ ESL curriculum are some selections 

of Anglo-American Literature. 

 



 

Pedagogic Standard. The similar pedagogic standard between Indonesia and the Philippines’ 

English curriculum is seen from the pedagogic mode, types of learning approach, formative learning 

approach (including formative assessment), feedback mechanisms, tasks, sources and technologies, 

and the seating arrangement. Conversely, they are different on time allocation and their 

environment. 

The first similarity is the pedagogic mode or the way the teacher interacts with the learners. 

The pedagogic standard represents an appropriate way to deliver the English curriculum standard 

(learning objects) [9]. To do so, both Indonesia and the Philippines similarly focus on student 

centeredness in the process of teaching and learning. The Indonesian curriculum is intended to focus 

on encouraging students to be effective communicators [33] and the Philippines curriculum is 

focused on fostering students who are communicatively competent and multi-literates [36]. These 

results are in line with Richards who presents that a more student-focused approach affects the 

quality of students’ participation and interaction, and the learning outcomes [7] Utilizing this kind 

of interaction between the teacher and the learners as the pedagogic mode gives big chance to 

achieve the expected outcomes of both countries.  

Indonesia requires scientific approach, while the Philippine curriculum obligates 

constructivist approach which is supported by integrative teaching, reflective, collaborative, and 

inquiry-based approach. However, they are considered as the similarity because the scientific 

approach in the 2013 Curriculum holds the existing learning in constructivism theory [41]. More 

specifically, activities such as observing, questioning, reasoning and experimenting the scientific 

approach display the characteristics of constructivism learning. Therefore, it can be said that the 

scientific approach is similar to the constructivist approach. 

The next discussed similarity is the formative learning approach and the formative feedback 

mechanism. Generally, the formative learning approach as well as the formative feedback 

mechanism can be integrated in all parts of the lesson. Basically, both curricula have three parts of 

learning activity: pre-activity, whilst activity, and post-activity. The feedback is always needed in 

the learning process as it can help to check how far the students understand the topic. In this 

pedagogic standard, all activities are considered forming students’ knowledge development. Both 

curricula then follow the cognitive development process which compromises remembering, 

understanding, applying, analyzing, evaluating, and creating.  

Afterwards, the tasks that the students sometimes need to complete in Indonesia and the 

Philippines are written and performance such as quizzes and role-play. The tasks of the Philippines’ 

English curriculum are even drawn clearly in its DepEd Order [36]. Checking the students’ 

comprehension can be done not only through giving written questions but also oral activity such as 

asking and answering session. However, both curricula have the three types of assessment: 

assessment of learning (formative assessment), assessment for learning (summative assessment), 

and assessment as learning (continuous assessment) [42]. Additionally, formative assessment should 

not be confused since it has different ways and purposes with summative assessment. 

The next similarity is set on learning sources and technologies. In spite of learning English 

differently, the two curricula are also similar in using books, internet sources, and electronic 

generated slides as the resource and technology. Certain technologies are used to support different 

English teaching [43]. Teaching English by using a grammar-translation method can rely on a 

blackboard, while an audiolingual method can use audiotape and a communicative language 



 

 

teaching needs to use technologies, which support to authentic materials. It means whether it is EFL 

or ESL, the same technology can be used in each class. 

The next is a classroom seating arrangement. With the seating arrangement in an orderly row 

and letter U or following the necessity, both Indonesia and Philippines consider the appropriate 

condition for supporting the learning process. In step with seating arrangements have the potential 

to assist preventing problem behaviors that decline students’ attention and reduce available 

instructional time [44]. Additionally, the teacher should allocate the seating arrangements that are 

appropriate to the type of learning activities such as let the learners sit in a circle as they work in 

pairs or groups. 

Moving to differences, the two curricula lie on the timings. For gaining the knowledge of 

English, the Philippines set 240 minutes per week and 160 minutes in Indonesia. Because English 

as an ESL in the Philippines, they have more time to learn it, and EFL setting (as in Indonesia) often 

involves limited contact hours [45]. 

The last difference is the environment. Both EFL and ESL students can learn in another 

environment or outside the classroom through group work or homework. However, in an ESL 

situation, the students not only acquire English in their surroundings, but also use English either in 

or outside the classroom since their environment supports for it. While in an EFL situation, the 

students learn English only in the classroom or school environment and continue to speak in their 

own language once they go outside the classroom. It is beneficial to consider the pedagogical 

consequences for a context range from high visibility, equipped with the target of language outside 

the class to no access beyond the class. There are many reasons for learning English and lots of 

totally different circumstances in which English can be adapted, so it is not surprising that there is 

an enormous selection of teaching approaches. It cannot be assumed that one approach will be 

suitable for all students in all conditions. 

 

Evaluation Standard/Summative Assessment. Originally, both Indonesia and the Philippines’ 

English curriculum assess three generic domains of competence: behavior, knowledge, and skill [46] 

and [36]. Yet, they are different in managing those aspects. As the final result, Indonesia has three 

different scores for three aspects written in the students’ rapport, while the Philippines combine 

them as one score. 

The mastery learning represents in students’ rapport using a predicate and score in Indonesia, 

while it is only the predicate in the Philippines. The follow-up for students’ achievement is 

remediation. It means the students who do not pass the mastery learning should take the remediation. 

 



 

The Special Characteristics of Indonesia and the Philippines’ English Curriculum. There are 

some special characteristics of Indonesia and the Philippines’ English practice that might be 

adopted. The first is both curricula have taken advantage of today’s sophisticated technology. In 

Indonesia, the teacher put the learning sources from the internet into the learning process, and they 

even connects to the internet, while the learning process is happening. While in the Philippines, the 

teacher applies flipped classroom. Flipped classroom is a leaner-centeredness approach dealing with 

two segments of interactive activities, taking course materials from the computer at home while 

engaging the concepts in the classroom under the guidance of a teacher [47]. With this approach, a 

teacher can increase the interactive period within the class because the students have got the 

materials at home and can discuss it directly with the teacher. Obviously, the advancement of 

technology affects the English language teaching in these two countries. The way the Philippines 

implements it might be adopted by Indonesia or vice versa. 

Secondly, both curricula put building responsibility among the students as a concern. In 

Indonesia, the character of responsibility is set on the teacher’s journal and marked anytime the 

teacher finds it through observation. In the Philippines, the teacher also intends to build 

responsibility among the students through real action, that is, seating arrangement. They are 

responsible to their seatmate. So, if one of them is too noisy and then the seatmate will be represented 

to give them discipline. Implementing real action to build the students’ character might be adopted 

by each country. 

The third is they assess the students’ attitude authentically through a proof. In Indonesia, the 

teacher has journal or observation sheet to observe their attitude authentically. In the Philippines, 

the teacher has index card. The index card contains with students’ picture and identity. It is used to 

mark the students, their attitude and absent. It is approximately 8x6 square meters and it is easy to 

be hold during the lesson. The teachers just bring their prior knowledge of the students’ attitude 

value and write down important information. The picture can also help them remembers the students. 

Briefly, Indonesia has a set of complete instrument in assessing the students’ attitude and the 

Philippines have a simple instrument for that. In addition, the Philippines implement what Indonesia 

does in a special subject, namely, Good Manners and Right Conduct (GMRC) subject. In 2019, the 

eighteenth congress introduced that the GMRC subject can provide the holistic concept of character 

development and moral values formation [48]. 

The last is veering away from valuing only academic achievement based on high grades. In 

Indonesia, putting ranking based on students’ grades has been removed in the students’ report. It 

depends on the teachers or school if they want to give it or not. While in the Philippines, giving 

awards and recognition is regulated in DepEd Order No. 36 of 2016 [36], in order to support of the 

holistic development of Filipino learners. It is important to move toward valuing and celebrating a 

wide range of student achievements covering excellence in academic, leadership, and social 

responsibility. It recognizes that each student owns unique strengths that need to be identified, 

strengthened, and publicly acknowledged.   

Generally, if it is seen through the component of the curriculum between Indonesia and the 

Philippines they are almost similar, they are just different in the selection of the learning areas. 

Therefore, there are two sides that argue about the EFL-ESL distinction because they are almost 

similar in learning English. However, ELT should be organized following a certain principle. A 

curriculum must be formulated following philosophical principles, psychological principles, 

sociological principles, and miscellaneous principles. Additionally, Indonesia and the Philippines’ 



 

 

English curriculum have followed a number of sequential stages in developing a curriculum. They 

are aim and objectives, curriculum standard (learning objects), pedagogic standard, and evaluation 

standard. 

5   Conclusion 

Indonesia’s EFL Curriculum and the Philippines’ ESL Curriculum have similarities and 

differences. The similarities are the aim and objectives both curricula have the intention to enhance 

English communicative and literacy skills. Interpersonal and transactional texts, functional texts, 

and monolog texts are the learning objects of Indonesia’s EFL curriculum for grade 9. While the 

learning objects of the Philippines’ ESL curriculum are some selections of Anglo-American 

Literature. The similar pedagogic standard between Indonesia and the Philippines’ English 

curriculum is seen from the pedagogic mode, types of learning approach, formative learning 

approach (including formative assessment), feedback mechanisms, tasks, sources and technologies, 

and the seating arrangement. The last, both curricula apply authentic assessment holistically. They 

assess knowledge, skill, and character through an exact guidance. Yet, they are different in 

organizing the assessment. Moreover, they are different on time allocation, and their environment. 

A few special characteristics of Indonesia and the Philippines’ curriculum practices are: (1) 

both curricula have taken advantage of advanced technologies, (2) both curricula positioned building 

responsibility among the students as a concern, (3) they assess students’ attitude authentically 

through an evidence, and (4) they veer away from valuing only academic achievement based on 

excessive grades. 
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