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Abstract. As pandemic hits hard in families, their children and adolescents face 
stress as an impact of lockdown, parenting pressure, household chaos, and 
inability to play with friends. The pandemic has caused stress, anxiety, and 
depression in children and adolescents both during and after the pandemic. 
When parents are experiencing stress and other negative emotions, children and 
adolescents need another source of support such as their religious education 
teachers at school. Teachers can help students build faith and resilience to face 
stress during and post-pandemic, as spirituality and religion have been proven to 
help people cope with stress. However, there is a difference between teaching 
religion as a course subject and building spirituality. Aside from building 
religiosity, the teacher also needs to build spirituality. Religiosity is defined as a 
set of beliefs and knowledge on a specific religion, while spirituality is an 
interaction with the Divine in day-to-day life. This paper aims to research the 
role of religious education teachers in building spirituality among children and 
adolescents to cope with the stress and trauma of the pandemic. Using the 
literature research method, the writer seeks to explore the role of the teacher, 
learning methodology, and topics employed when building spirituality in 
students. The current research focuses on various learning methods in achieving 
educational goals during the pandemic and the role of religiosity/spirituality in 
coping with the pandemic. However, there is no discussion on the distinction 
between teaching religiosity and spirituality. This research will benefit religious 
education teachers in forming their courses and interactions to develop students' 
spirituality during and after the pandemic.  
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1 Introduction  
 

COVID-19 has changed the world in a significant way. In order to contain the spread of 
the virus, the government has implemented various measures such as lockdown and social 
distancing. In many countries, e.g. Indonesia, schools have been closed for more than a year.  
Children and adolescents are studying at home and interacting with their friends online. They 
are experiencing isolation not only from their friends but also with their extended family and 
the community. They can no longer play outside or spend time on outdoor hobbies. This social 
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isolation has caused loneliness in children and adolescents, which has been linked to mental 
health problems (Loades et al., 2020). In addition, children and adolescents experience fears 
and uncertainty due to a limited understanding of complex problems such as a pandemic. For 
instance, they worry about their family’s health and whether family members will contact 
COVID-19 (Jiao et al., 2020).  

On the other hand, parents are also not free from problems caused by the pandemic. The 
pandemic has led to the economic downturn that caused parents to experience a sharp decline 
in income or even lose their job. Parents who work from home need to assist their children in 
studying from home and manage the fear and anxiety that constantly linger in the family 
during this uncertain time. This stressful condition might increase the chance of children 
maltreatment by parents (Witt, Ordóñez, Martin, Vitiello, & Fegert, 2020). There is a finding 
of an increased frequency of anxiety and depression symptoms in children and adolescents, 
such as poor sleep quality, nightmares, decreasing appetite, physical problems, and clinginess, 
among other symptoms (Jiao et al., 2020). Like any other disaster, the impact of a pandemic 
on children and adolescents' mental health will persist during and after the pandemic. Thus, 
there is a need for outside assistance or intervention for children and adolescents since parents 
also face stress due to the pandemic.  

The current research focuses on spiritual development within a family done by the church 
or the role of religious education teachers to use various learning methods to teach religion 
during pandemics. Other papers discuss the synergy between parents and religious education 
teachers in achieving educational goals during pandemics. However, no research has discussed 
the role of religious education teachers in nurturing spirituality in students to support them 
during and after the pandemic. Furthermore, this article differentiates the understanding 
between teaching religion and building spirituality in students. This paper uses the literature 
research method to explore the topic. Literature research method is an appropriate tool in 
seeking an answer, theory, and evidence of a particular topic at hand (Snyder, 2019). 
Literature reviews provide a deep and broad understanding of the study by extracting 
information from relevant sources (Xiao and Watson, 2019). To build an understanding of the 
topic, first, this article will emphasize the importance of spirituality as a coping mechanism in 
adverse times. Second, it will discuss the strategic role of religious education teachers at 
school as a means of support for children and adolescents while parents are struggling to 
survive the pandemic. Third, this paper will provide some practical tips for teachers to build 
spirituality in the classroom setting, hoping to help teachers achieve the goal of nurturing the 
spiritual life of children. In this paper, the terms children and adolescents are used 
interchangeably with the terms students.  
 
 
2 Results and Discussion   
 
2.1 Spirituality as a Coping Mechanism 
 

On one side, the pandemic brings fear, anxiety, and stress to children and adolescents.  
However, on the other side, crisis and traumatic events provide an opportunity for growth and 
development under the right circumstances. Adversity can benefit people by increasing 
resilience, creating a sense of ability to manage stressful situations rather than feeling 
overwhelmed by difficult events. Children and adolescents tend to cope effectively with future 
adversity (Seery, 2011). Nevertheless, there is an emphasis on the need to nurture children and 
adolescents in a supportive environment for them to achieve this resilience. One of the most 



significant environments is building an atmosphere of faith and encouraging spirituality 
(Fernando and Ferrari, 2011). 

Several experts emphasize the importance of nurturing spirituality in school as it is proven 
to improve the well-being of children (De Souza, 2006). Religious beliefs and spirituality 
serve as a coping mechanism to face challenges in life (Exline, 2002), and provide people with 
a meaning that helps us overcome the mental crisis. Religion and spirituality become the 
reference for understanding the meaning of life and providing an explanation for adversity. 
While some people perceive religiosity and spirituality as interchangeable terms with 
undistinguishable meaning, others differentiate between the two.  

Religiosity refers to doctrinal, denominational, system or worship, social, and behavior 
shared within a group. On the other hand, spirituality involves a relationship with God (or the 
transcendent), emphasizing life's meaning, sincere concern for others, and the deep 
understanding that there is more than just this current physical life (Fetzer Institute, 1999).  
Spirituality is day-to-day experience with God (Luquis, Brelsford, and Rojas-Guyler, 2012), 
and it is measured by a person perception of God and His involvement and interaction in daily 
life (Underwood & Teresi, 2002). 

The distinction between religiosity and spirituality underlines the fact that people can be 
religious without being spiritual. They can perform the duty of a religion without having a 
strong relationship with God. Therefore, in a religious education class, students can learn 
about the religious laws, regulations, and knowing what is expected of them in terms of 
behavior, while not having a personal relationship with God. In fact, knowledge on religion 
and diligent religious practice (or religiosity) does not prevent students from not doing the 
behavior discouraged by religion (Firmiana, Prasetya, and Imawati, 2012). Thus, to support 
children and adolescents in adversity, religious education teachers need to nurture the 
spirituality of children, i.e. their relationship with God, and not only teaching the rules, 
regulations, or doctrines of the religion.  
 
2.2 The Role of Religious Education Teacher 

 
During the pandemic, parents are pressured with facing economic challenges, working 

from home while educating children simultaneously, and accommodating their anxiety. This 
stressful situation can bring negative consequences to the children (Witt et al., 2020). On some 
occasions, children and adolescents need outside intervention or help because parents alone 
cannot bear the burden of the pandemic (Schiavo, 2020). One of the support systems already 
in place and can be utilized as an outside intervention is religious education teachers in 
schools. Children and adolescents need a supportive relationship that offers them a safe and 
encouraging environment during an adverse condition. A model of interaction that religious 
education teachers can adopt for assisting students in distress is the "Tutor of Resilience" 
model (ToR). A tutor of resilience is a person who encourages other individuals to cope with 
stress and become more resilient by utilizing their internal resources and enlarging their 
capacity (Giordano, Cipolla, and Ungar, 2021).   

The function of religious education teachers is not merely transferring knowledge but also 
fostering the children and adolescents' psychological, mental, and spiritual growth.  Teachers 
serve as motivators to encourage students who are facing discouragement, frustration, and 
failure to rise and face the challenges (Intarti, 2016). Moreover, religious education teachers 
can serve as parental figures that provide attachment bonds (Brandt, Fournier, and Mohr, 
2009). Therefore, religious education teachers can support children and adolescents as tutors 
of resilience who motivate them during adversity. Their role is very strategic in facilitating 



students to overcome stress during and post-pandemic. They facilitate personal growth and 
help students to find internal resources to be resilient.   

 
2.3 Nurturing Spirituality in Classroom Sessions 

 
There are some ways teachers can nourish spirituality in a classroom session. For example: 

helping children to be calm through silence, identifying moments of joy and mystery, 
facilitating the search of meaning and purpose in life, encouraging the pursuit of wisdom, 
becoming more aware of “the hand of God” in their lives, and responding to Him in everyday 
life (De Souza, 2006). More examples are described below. 

First, teachers can initiate a more personal conversation with children. Children and 
adolescents need to express their feelings during stressful times (Imran, Zeshan, and Pervaiz, 
2020). Questions such as “How are you feeling?” “What is happening in your family lately?” 
“How do you feel about being at home all the time?” These questions open a platform for 
students to share their joy, doubt, excitement, anxiety, loneliness, fear, disappointment, and 
other emotions.    

Second, the teacher can teach them meaningful things in life that are age-appropriate and 
relevant to children and adolescents.  For elementary students, the teacher can ask students to 
draw something meaningful and let them share it with their friends. The teacher can present 
questions such as "What is meaningful to you? What do you hold dear in life? What is the 
most important thing in your life?" These questions will help children to think about things 
that are important for them (Ng, 2012). The next step is for the teacher to ask whether there is 
a real concern from the students about important or meaningful things in their lives. Then, the 
teacher can ask students to imagine placing those things in the hands of God. For younger 
children, teachers can ask them to fold their drawings and put them in a special box that the 
teacher provided. After that, the teacher can lead a special prayer dedicating their most 
important and meaningful things to the care of God.     

Third, the teacher can encourage a moment of silence for them to calm down and relax 
from time to time. Through this exercise, students can experience the feeling of peace.  They 
learn to cherish the time to relax and slow down (Ng, 2012). Amid a seemingly chaotic life 
during and post-pandemic, children need a time to calm down and relax.  

Fourth, the teacher can ask children to take their time to say a personal prayer or express 
their prayer in writing. Prayer is an effective way to cope with a difficult life experience as it 
expresses deep feelings and helps children to reframe the situation. Prayer is important for 
psychological reasons, and it is proven to increase a sense of well-being in children. It builds 
the relationship between the students and God (Mountain, 2005).  An understanding that they 
can connect to a kind and powerful God for things beyond their or their parents' control will 
bring a sense of ease and relief to children and adolescents.    

A social support group that offers encouragement is pivotal to individual mental health 
(Fetzer Institute, 1999). The teacher can provide support by offering sympathy and 
encouragement as well as inviting students to encourage one another during the classroom 
session. The class serves as a social support group in addition to a place of learning. For 
example, the teacher can encourage children or adolescents to share their stories, especially 
those with struggles. Then, the teacher can start by giving encouragement such as, "I know 
you can do it." "I will pray for you this week." Afterward, the teacher can ask other students to 
give words of support for that particular student who is facing challenges. Words of support 
have been proven to influence children positively, increase their motivation, performance, and 



self-esteem (Kamins and Dweck, 1999).  Encouragement can also be expressed by reading 
part of a religious holy book (Quran, the Bible, Veda, etc.)   
 
 
3 Conclusion 

 
The pandemic is still ongoing, and some experts predict that we will need to coexist with 

COVID-19. The pandemic will not stop until the virus no longer finds a transmitter, a human 
body, as a host. As a result, the whole world needs to be vaccinated to end the pandemic, and 
this is a difficult requirement to fulfill (Lichfield, 2020)(Lempinen, 2021).  Thus, the 
pandemic and its impacts, such as economic recession, parental stress, and even death 
resulting from COVID-19, will likely continue. Therefore, children and adolescents need a 
long-term solution to help them cope with the pandemic's stress. One of the resources is to 
encourage religious education teachers at school to fill the gaps and become the tutor of 
resilience by building students' spirituality. During an adverse situation, people spirituality has 
been proven to be an effective coping mechanism. Religious education teachers should also 
develop spirituality and not only teach religion. Religiosity refers to theology, a system of 
doctrine, worship, and behavior, while spirituality emphasizes the relationship between an 
individual with the Divine. Knowledge will develop the mind, but the relationship will 
encourage the heart.    
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