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Abstract. Extensive reading is believed to be beneficial to help students acquire a language.
Nevertheless, it is not easy to implement extensive reading, especially in the non-English
department. The first constraint is cost because most of the extensive reading strategy uses
a grader reader, which is expensive to buy. The second constraint is students’ interest to
read printed materials. The third constraint is reading log management. During the
pandemic, we are inspired by how to implement extensive reading because we applied
online learning. This new experience with online learning expands our insights. This paper
aimed to elucidate how to implement extensive reading in the post-pandemic, which is not
costly, and inform the strengths and weaknesses of implementing it. The research method
used was a narrative inquiry. The authors highlighted prominent aspects during the
implementation of extensive reading as the data of the study. The data was analyzed
qualitatively. Some recommendations are discussed in conclusion.
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1 Introduction

The aftermath of the COVID-19 outbreak threw conventional education processes into
disarray and altered the regulations in unexpected ways. The transformation included the rapid
replacement of classroom-based instruction with online teaching for colleges and institutions
forced to close. It will also affect how we teach and engage with learners in the future. New
teaching methods will arise, and all academics will have to change how they assist learning
outcomes. For some, this is an exciting opportunity to change current habits, but for others, it
will not be easy.

Teaching reading in tertiary education is one of the sectors that has been affected by that
shift. Reading is commonly acknowledged as critical to student learning (e.g., Manarin, 2018;
Seaboyer and Barnett, 2019). Many university courses are structured around textbooks, and the
course information tells students that they should be ready to do much reading. We all know
that reading is necessary for mastering course material. There is also substantial evidence that
mastering reading skills are beneficial. Therefore, educators, academics, and policymakers
worldwide and in Indonesia strongly aspire to improve students’ reading performance and
stimulate students’ reading interest. Carillo (2016) asserts that educators who teach reading are
frequently responsible for aiding the transfer of reading skills and ‘successfully preparing
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students to read in various subjects and contexts. The struggle is getting doubled when reading
is the only choice for acquiring the course material in the English language.

The prevailing young generation prefers to play video games or watch videos on the
internet during their free time. Yildirim (2014) accounted that a negative attitude towards
reading is a crucial obstacle to establishing a reading culture. Many language programs do not
adequately address the conflict between the necessity to read for learning and the aversion to
reading that many learners have. Some of today’s learners would benefit from the development
of a reading culture by educators. This paper contends that the extended reading technique can
overcome the considerable challenges to building a reading culture among students. People who
are learning a second language will find reading much material to be quite beneficial.

However, it is not easy to adopt extensive reading, especially in the non-English
departments. This technique relies on a grader reader, which costs much money to obtain. In
addition, learners sometimes are demotivated to read printed texts and managing reading
logs. As a result of this new experience with online learning, we gained fresh perspectives.
We developed a program for implementing extensive online reading during the post-
pandemic. This study aimed to probe teachers’ perspectives on developing students’ reading
interests through a digital extensive reading program, including instructional
recommendations and addressing students’ particular needs. After the pandemic, this study
intended to explain how to adopt extensive reading cost-effectively and the merits and

challenges of this program.

2 Literature Review
2.1. Teaching reading in a digital era

Due to the rapid advancement of technology, English Language Teaching (ELT) has
gradually started paying attention to how teachers and students learn and practice English
through various digital devices and the latest technologies (Sundqvist & Sylvén, 2016). Lee
and Drajati (2019) identify this phenomenon as digital learning of English, when the EFL
learner’s activity involving various digital devices, such as computers, tablets, online
applications, and smartphones. With the advent of the digital era, ELT attitudes and practices
about digital devices have become a focal point for the methodical development of effective
technology-assisted language learning.

The influence of technology on learning and reading is not limited to the classroom.
Digital technology can be used for social or instructional purposes. In general, and specifically,
it is vital to make this distinction concerning the Internet (Naumann, 2015). As opposed to
social media, chats, and online games used for entertainment, informational use involves
searching for information on websites, blogs, or forums that could be used to learn. Each of
these has a various impact on learning, especially in teaching reading.

A recent study by Laeli, Setiawan, and Anam (2021) in East Java, Indonesia, reported that
most ELT teachers were optimistic regarding the use of reading digital content in the classroom.
In contrast, most ELT teachers have misconceptions about what they need to know and how to
do it. They said they had never attended training on reading digital text for English class.
Literacy levels appear to be affected by the usage of digital technologies and resources. In



Quebec, Canada, Lysenko and Abrami (2014) examined the impact of two digital technologies
on reading comprehension. An interactive digital story was linked to instructional exercises
using multimedia technology. Instructions were given orally to encourage listening
comprehension. An electronic portfolio on the web was the second tool. Students could develop
their reading portfolios and share them with peers, instructors, or parents to gain feedback. Both
vocabulary and reading comprehension were significantly higher in classes, where both tools
were utilized throughout the school year (with medium effect sizes) than in classes where neither
tool was used. In contrast, Kurniawati, Maolida, and Anjaniputra (2018) contends that although
technology aids teachers in delivering materials, the way they interact with and treat students
occupies a pivotal role in establishing a positive relationship between teachers and students.
The results demonstrate that English teachers must improve their digital literacy to remain
competitive in the digital age.

2.2. Overview of extensive reading

A teaching approach known as extensive reading (ER) promotes learners to read
extensively to become fluent in English and any other foreign language (Day, Prentice, et al.,
2016). Basic reading instruction follows the premise that reading is the most effective method
of learning the skill. ER has the unique characteristic of allowing students to choose the kind
and number of reading materials they want to do independently. Educators need to ensure that
the content they select is easy to read. Students benefit from this strategy in a variety of ways.
For example, they can grasp the gist of information while also finding reading enjoyable.
Teachers who employ the ER method let students drop a book if it becomes too stressful or
tedious. In conventional extensive reading, the students are usually required to report in reading
logs and show the books or printed reading sources, which is paper consuming, to the
instructors.

The significant advancement of information and automation technologies has altered how
learners access knowledge resources and has broadened their learning opportunities across
various platforms and methods (Fahnoe & Mishra, 2013). Polakova & Klmova (2019) presume
that the classroom learning process has undergone a radical transformation since digital natives
prefer technology to books. They expect that technology will continue to be used in the
classroom throughout their education. Soroya and Ameen (2020) examined the millennials’
reading habits in the digital era. The result indicated that millennials prefer to read more
electronic material to consume e-content, as free websites were their favorite method of
accessing reading material. Nonetheless, the reading format is influenced by the reading
purpose. Based on the previous research, this current study proposes implementing extensive
digital reading to increase and instill reading habits for university students that are economical
and efficient.

In this case, we examine graded readers as a common platform used to support extensive
reading programs, including what they are, how they are used, and their benefits and drawbacks.
Graded readers are carefully graded books by reading levels and are written for language
learners (Kara, 2019). To assist readers in comprehending texts, graded readers limit the
number of headwords and simplify the vocabulary and syntax of the original text (Allan, 2009).
With adjusted lexis and syntax, teachers or parents will be able to predict students’ reading
levels. Therefore, they will select books from different reading schemes with confidence,
knowing that they are the right level for their children/students. Albay (2017) proclaimed that



graded readers effectively motivate learners, promote reading fluency, enhance vocabulary and
grammar knowledge growth, and improve vocabulary and grammatical knowledge.

On the other hand, Milliner and Cote (2015) indicated that students require further
instruction in using the graded reader method, specifically selecting books suited for their
linguistic level. Throughout the semester, teachers should establish smaller, incremental
word targets. Finally, teachers must dedicate additional time to educating children about the
ER system’s purpose and practices. Graded readers also have some issues with text
authenticity. It is essential to consider these concerns to guarantee that learners only read
materials whose authenticity has been demonstrated, such as magazines, newspapers, novels,
and others. Waring (2014) also argues that extensive reading is not always required in a
scaffold or graded, it can also be from a teacher’s reading material if the school cannot afford
to purchase graded readers from a publishing company. In a nutshell, based on the pros and
cons, our extensive online reading examines strategies to reduce the burden of reading
complex texts without graded readers and beyond graded readers.

3 Methodology

This study used a narrative inquiry. This design was chosen because this study looked
for the practice of extensive reading and its strength and weakness based on the teacher’s
view. A narrative inquiry tells the story of lived experience and investigates the participants’
experience (Macias Villegas et al., 2020; Nordstrom, 2020). This study arose from the
authors’ experiences in implementing digital-mediated extensive reading. The authors
implemented digital-mediated extensive reading.

This study site was in Malang, Indonesia in which English is considered a foreign
language. Moreover, the reading habit of Indonesia tertiary students was poor (Iftanti, 2012).
It encourages the authors to use extensive reading as an alternative to familiarize students
with reading habits. This study is applied to the university in which we teach because we
had the authority to apply various teaching strategies. The teaching and learning were still
conducted online because of the increasing number of COVID-19 cases in Malang.

The participants of this study were the authors themselves because the author
implemented the digital-mediated extensive reading in their class and their students were
agriculture students. The teaching experience of the participants has been more than 10
years. The participants have been applying online teaching for more than a year. They
obtained a master’s degree from a decent university.

The data was garnered from interviews and field notes. The interviews were conducted
by asking each other questions. The questions were made by ourselves and then were asked
during the interviews. We kept the questions secret in order the answers given during the
interviews were natural because we did not know the questions. The interviews were
conducted online at the end of the extensive reading implementation and were recorded.
Field notes were written when there was a prominent aspect during the implementation of
digital-mediated extensive reading.



The interviews data was translated, transcribed, and coded to reveal the theme. The
field note was used to complement the interviews data. The field note helped us to recall
what incidents happened during the implementation.

4 Finding and Discussion

This section is divided into two sections: teaching procedure, and strength and
weakness. The teaching procedures elucidate the steps of implementing a 6-week digital-
mediated extensive reading that we have done. The strengths and weaknesses elaborate the

benefit and the pitfall of the implementation based on our perspectives.
Teaching Procedures

The teaching procedures consisted of three phases: preparation, implementation, post-
implementation. The preparation phase explains what the teacher prepares before he/she
informs the digital-mediated extensive reading to the students. The implementation phase
explains what the teacher and the students do during the digital-mediated extensive reading.
Post-implementation explains the appreciation and follow-up activity.

e Preparation

The first thing to do before implementing digital mediated extensive reading is to make
a Google spreadsheet which functions as a reading log for students. One Google spreadsheet
consists of eight students or more, depending on the total number of students in the class.
The name of students in a spreadsheet is grouped alphabetically in order to monitor easily.
The link of the spreadsheet is shared with the students in order the students can fill out the
spreadsheet.

¢ Implementation

The digital-mediated extensive reading is conducted for a half-semester. At the first
meeting, the students are informed about the digital-mediated extensive reading. They are
informed that extensive reading is a voluntary activity and out-of-class activity.

The teacher tells and encourages the students to implement the digital-mediated
extensive reading at the first meeting. It is essential to encourage the students by explaining
the goal and benefit of extensive reading. In addition, the teacher emphasizes that the
extensive reading activity is to make a new habit for students to read more and, then, their
language ability is improved through reading a lot. Read more facilitates the students to learn
better (Ro, 2016). The teacher also involves in the digital-mediated extensive reading as a
way to motivate and to give a role model that the teacher does the same activity. The teacher
shares his/her extensive reading progress, thus the students are able to see what the teacher
reads.



The students are allowed to read some texts interesting to them as long as the text is
not printed. They can look for the texts on the internet. They can read article journals, news
websites, and others. The students are able to read at any time after the class. After the
student reads a certain text, they should fill out the reading log in the Google spreadsheet
which had been made by the teacher. They type the title of the text, the source of the text,
the difficult vocabulary, the tenses, and interesting points of the text. They may read more
than one text weekly and type it in the reading log weekly.

The teacher also types his/her reading progress in the reading log for the students to be
encouraged to read. Besides, the teacher monitors the students’ progress and reminds them
to read. The teacher’s involvement in the extensive reading shows that the teacher
emphasizes the voluntary activity and the enjoyment of extensive reading, not as a burden
of assignment. Doing extensive reading together can possibly motivate the students to keep
reading. It created an atmosphere in which students are motivated to read (Ro, 2016).

Regarding integrating to a speaking skill, the students are required to share what they
have read with other students. This sharing session offers an opportunity for students to
speak and present their readings. It can be done biweekly for 10 minutes.

The students read texts on the internet. It provides the students with authentic text.
Reading authentic text provides the students not only the language components but also
knowledge or information. This new information gained from their readings can be shared
and exchanged with other students during the 10 minute-sharing session.

Since digital-mediated extensive reading is a voluntary activity, the teacher does not
need to monitor students’ progress rigidly. Instead, the teacher gives a follow-up activity
such as a writing or speaking assignment.

e Post-implementation

After 6 weeks of implementation of digital-mediated extensive reading, the teacher
showcases all progress of the students. The teacher can ask the students about the obstacles
they faced and the reason why they do not do the extensive reading. In addition, the teacher
praises the students who do very well on the extensive reading as a reward or appreciation.
There is no punishment for the students who do not do the extensive reading because it is a
voluntary activity, not an assignment.

As a follow-up activity, the students are required to write a review about one text that
they like most. The review consists of 250-500 words. The review includes students’ views
on the topic discussed in the text they read.

Strengths and Weaknesses
This section elaborates the strengths and weaknesses of the digital-mediated extensive

reading based on our views on who implemented it. We elaborate on the strengths, and then
the weaknesses.



The management of the reading log was easier using the digital-mediated extensive
reading. A teacher said “Google spreadsheet is easy and | do not need to bring a printed
reading log”. Monitoring students’ reading was one of the concerns in applying extensive
reading (Brown, 2009). Google spreadsheet lessens the teacher’s burden of bringing many
papers of reading log. The teacher added “I can monitor students’ reading everywhere using
my smartphone or laptop”. Using a digital reading log such as a Google spreadsheet provides
flexibility because it is an online platform, thus the teacher is able to check the reading log
everywhere.

The cost of the digital-mediated extensive reading was cheaper because the teacher did
not need to buy the published graded readers. A teacher said “I do need to buy graded readers
because of the expensive cost”. With web 2.0, the cost could be reduced because of the
various free sources on the internet (Windsor & Park, 2014). An additional cost was not
needed for online extensive reading (Arnold, 2009). It is a relatively good approach
especially for non-English department because the department will not buy graded readers
for a course having 2 or 3 credits; the department would rather buy equipment related to its
department. The cost of graded readers usually impedes the implementation of extensive
reading since the price of graded readers is relatively high. Furthermore, the students read
authentic texts on the internet. All types of text were available on the internet with unlimited
access (Arno-Macia, 2012).

The digital text was in line with the students’ interests. A teacher said “my students like
to read digitally because they are accustomed to reading on their smartphone or laptop”. As
the students are included as a digital native, they prefer to read digital-related texts or images.
Digital materials were preferable for a pleasure reading (Stoller & Nguyen, 2020). Digital
text lessens the burden of the students to bring books or papers and they can read the text
everywhere using their smartphone. The smartphone is the most universal device owned by
students (Pratama & Scarlatos, 2020). Therefore, digital text makes the students access it
easier since the students have owned a smartphone and feel comfortable using the
smartphone.

The digital-mediated extensive reading was possible to enhance students’ vocabulary
and awareness of grammatical tenses. The students were exposed to various vocabulary and
tenses during reading extensively. A teacher uttered “It helps students to read independently
and learn a new vocabulary. It is better for students to learn the vocabulary independently
than being spoon-fed the vocabulary”. The students work independently through extensive
reading and find their approach to learn the language pro-actively (McCollister, 2019).
Extensive reading provides the students to meet a similar vocabulary frequently. Students
encounter high-frequency words repeatedly and learn new vocabulary from the encounter
(Chang & Hsuehchao, 2018; Suk, 2017). Furthermore, reading an authentic text offers
students with grammar in context. A teacher uttered “read extensively makes my student
aware of tenses used”. Learners engaging with extensive reading improved their writing and
grammar (Day, 2018). Another teacher said “my students are exposed to various tenses in
the text, thus they learn it subconsciously”. The teacher believes that his/her students earn
the tenses through grammar in context while reading various texts. In a similar vein,
teacher’s belief was that students’ overall language competence could be enhanced by
extensive reading (Chang & Renandya, 2017).



The weakness of implementing digital-mediated extensive reading was an unstable
internet connection. Internet connection plays a pivotal role in online or digital learning
because it is the media to access the learning materials. A stable internet connection was
entailed for successful remote learning (Raes et al., 2020). It is difficult for a city having a
bad internet connection to apply the digital-mediated extensive reading. Poor internet
connection was a technological problem faced by the students undergoing blended learning
(Bidder, et.al. 2016).

Another weakness was to forget to write in the reading log. The teacher said “I also
involve in this extensive reading, but | often forget to write my own reading progress in the
reading log”. The teacher forgets to write the reading log because it is a digital and non-
visual report. It is different from a paper-based which the teacher is able to see the paper and
it prevents forgetfulness.

5 Conclusions

Pandemic makes the teachers explore new tools related to a digital platform. Pandemic
has expanded the teacher’s comfort zone, just teaching with monotonous teaching aid such
as whiteboard and LCD projector in the classroom, into using a technological application in
the internet platform. This new experience offers two options: grow or leave behind.

The teachers who want to grow and keep up with technology see an opportunity to
improve their teaching strategy with the assistance of technology. The digital-mediated
extensive reading is one of the strategies utilizing technology that can be implemented in the
post-pandemic. There are three phases implementing the digital-mediated extensive reading.

Considering the strength and weaknesses of the digital-mediated extensive reading, it
is advisable to use this strategy because the strengths outweigh the weaknesses. The
recommendation is suggested to use this strategy in secondary education which possibly has
different characteristics.

Acknowledgment

This study was funded by LPPM Universitas Brawijaya under contract number
536.133.1/UN10.C10/PN/2021

References

(1]

Albay, M. (2017). The benefits of graded reading. International. Journal of Social Sciences &
Educational Studies, 3(4). https://doi.org/10.23918/ijsses.v3i4p177

[2.] Allan, R. (2009). Can a graded reader corpus provide “authentic” input? ELT J, 63(1), 23-32.

[3]

(4]

[5]

https://doi.org/10.1093/elt/ccn011

Amod-Macia, E. (2012). The Role of Technology in Teaching Languages for Specific Purposes
Courses. Modern Language Journal, 96(SUPPL. 1), 89-104. https://doi.org/10.1111/j.1540-
4781.2012.01299.x

Arnold, N. (2009). Online extensive reading for advanced foreign language learners: An evaluation
study. Foreign Language Annals, 42(2), 340-366. https://doi.org/10.1111/j.1944-
9720.2009.01024.x

Bidder, C., Mogindol, S.H., Saibin, T.C., Andrew, S.A., and Naharu, N. 2016. Students’ Perceptions
of Blended Learning and Achievement. In J.E. Luaran, J. Sardi, A. Aziz, N.A. Alias (Eds.),



https://doi.org/10.23918/ijsses.v3i4p177
https://doi.org/10.1093/elt/ccn011

Envisioning the Future of Online Learning (pp. 213-225). Springer: Singapore

[6.] Brown, D. (2009). Why and how textbooks should encourage extensive reading. ELT Journal, 63(3),
238-245. https://doi.org/10.1093/elt/ccn041

[7.] Carillo, E. C. (2015). Creating mindful readers in first-year composition courses: a strategy to
facilitate transfer. Pedagogy Critical Approaches to Teaching Literature Language Composition and
Culture, 16(1), 9-22. https://doi.org/10.1215/15314200-3158573

[8.] Chang, A. C.-S., & Renandya, W. A. (2017). Current Practice of Extensive Reading in Asia:
Teachers’ Perceptions. Reading Matrix: An International Online Journal, 17(1), 40-58.

[9.] Chang, A.C.S., & Hsuehchao, M. H. (2018). Learning vocabulary through extensive reading: Word
frequency levels and L2 learners’ vocabulary knowledge level. TESL-EJ, 22(1), 1-21.

[10.]Day, R. R. (2018). Extensive Reading. In J. I. Liontas (Ed.), The TESOL Encyclopedia of English
Language Teaching (pp. 1-7). John Wiley & Sons.
https://doi.org/10.1002/9781118784235.eelt0472

[11.]Day, R., Prentice, N. etal. (2016). Extensive reading, revised edition — Into the Classroom. Oxford
University Press

[12.]Fahnoe, C. & Mishra, P. (2013). Do 21st century learning environments support self-directed
learning? middle school students’ response to an intentionally designed learning environment. In R.
McBride & M. Searson (Eds.), Proceedings of SITE 2013--Society for Information Technology &
Teacher Education International Conference (pp. 3131-3139). New Orleans, Louisiana, United
States: Association for the Advancement of Computing in Education (AACE). Retrieved July 29,
2021 from https://www.learntechlib.org/primary/p/48576/

[13.]Iftanti, E. (2012). A Survey of the English Reading Habits of EFL Students in Indonesia. TEFLIN
Journal, 23(2), 149-164. https://doi.org/10.15639/teflinjournal.v23i2/149-164

[14.]Kara, B. (2019). The effect of graded readers on reading comprehension skill of EFL students.
Language  Teaching and  Educational Research  (LATER),  2(2), 160-172.
https://doi.org/10.35207/later.554716

[15.]Kurniawati, N., Maolida, E. H., Anjaniputra, A. G. (2018). The praxis of digital literacy in the EFL
classroom: digital-immigrant vs digital-native teacher. Indonesian Journal of Applied Linguistics,
8(1), 28-37. https://doi.org/10.17509/ijal.v8i1.11459

[16.]Laeli, A.F, Setiawan,S., & Anam,S. (2020). Reading digital text as a new literacy in ELT: teachers’
perception & practices. English Teaching Learning and Research Journal (ETERNAL), 6 (2), 312.
https://doi.org/10.24252/eternal .v62.2020.a9

[17.]Lee, J. S., & Drajati, N. A. (2019). English as an international language beyond the ELT classroom.
ELT Journal, 73(4), 419-427. https://doi.org/10.1093/elt/ccz018

[18.]Lysenko, L. V., & Abrami, P. C. (2014). Promoting reading comprehension with the use of
technology. Computers and Education, 75, 162-172. https://doi.org/10.1016/j.compedu.2014.01.010

[19.]Macias Villegas, D. F., Hernandez Varona, W., & Sanchez Gutiérrez, A. (2020). Student teachers’
identity construction: A socially-constructed narrative in a second language teacher education
program. Teaching and Teacher Education, 91, 1-10. https://doi.org/10.1016/j.tate.2020.103055

[20.]Manarin, K. (2018). Why read?. Higher Education Research & Development, 38(1), 11-23.
https://doi.org/10.1080/07294360.2018.1527296

[21.]McCollister, M. (2019). ER in Taiwan: Searching for fertile ground. TEFLIN Journal, 30(2), 274—
287. https://doi.org/10.15639/teflinjournal.v30i2/274-287

[22.]Naumann, J. (2015). A model of online reading engagement: Linking engagement, navigation, and
performance in digital reading. Computers in Human Behavior, 53, 263-277.
https://doi.org/10.1016/j.chb.2015.06.051

[23.]Nordstrom, J. (2020). Teaching in the periphery: Teacher identity in community language schools.
Teaching and Teacher Education, 96, 1-9. https://doi.org/10.1016/j.tate.2020.103192

[24.]Pratama, A. R., & Scarlatos, L. L. (2020). Ownership and Use of Mobile Devices Among
Adolescents in Indonesia. Journal of Educational Technology Systems, 48(3), 356-384.
https://doi.org/10.1177/0047239519886584

[25.]Raes, A., Vanneste, P., Pieters, M., Windey, I., Van Den Noortgate, W., & Depaepe, F. (2020).
Learning and instruction in the hybrid virtual classroom: An investigation of students’ engagement



https://doi.org/10.1215/15314200-3158573
https://www.learntechlib.org/primary/p/48576/
https://doi.org/10.35207/later.554716
https://doi.org/10.17509/ijal.v8i1.11459
https://doi.org/10.24252/eternal.v62.2020.a9
https://doi.org/10.1093/elt/ccz018
https://doi.org/10.1016/j.compedu.2014.01.010
https://doi.org/10.1080/07294360.2018.1527296
https://doi.org/10.1016/j.chb.2015.06.051

and the effect of quizzes. Computers and Education, 143(August 2019), 103682.
https://doi.org/10.1016/j.compedu.2019.103682

[26.]Ro, E. (2016). Exploring teachers’ practices and students’ perceptions of the extensive reading
approach in EAP reading classes. Journal of English for Academic Purposes, 22, 32-41.
https://doi.org/10.1016/j.jeap.2016.01.006

[27.]Seaboyer, J., & Barnett, T. (2019). New perspectives on reading and writing across the disciplines.
Higher Education Research & Development, 38(1), 1-10.
https://doi.org/10.1080/07294360.2019.1544111

[28.]Soroya, S.H, & Ameen, K. (2020). Millennials’ reading behavior in the digital age: a case study of
pakistani university students. Journal of Library Administration, 60 (5), 559-577.
https://doi.org/10.1080/01930826.2020.1760563

[29.]Stoller, F. L., & Nguyen, L. T. H. (2020). Reading habits of Vietnamese University English majors.
Journal of English for Academic Purposes, 48, 1-17.
http://www.sciencedirect.com.ub.remotexs.co/science/article/pii/S1475158519306150

[30.]Suk, N. (2017). The Effects of Extensive Reading on Reading Comprehension, Reading Rate, and
Vocabulary Acquisition. Reading Research Quarterly, 52(1), 73-89. https://doi.org/10.1002/rrq.152

[31.]Sundgvist, P., & Sylvén, L. K. (2016). Extramural English in teaching and learning. Springer.

[32.]Waring, B. 2014. Building fluency with extensive reading. In Muller, T., Adamson, J., Brown, P.S.,
and Herder, S. (Eds.) Exploring EFL Fluency in Asia. Hampshire: Palgrave Macmillan

[33.]Windsor, A., & Park, S. S. (2014). Designing L2 reading to write tasks in online higher education
contexts. Journal of English for Academic Purposes, 14, 95-105.
https://doi.org/10.1016/j.jeap.2014.01.003

[34.]Yildirim, A. (2014). The benefits of extensive reading for foreign language acquisition. Munich,
GRIN Verlag, https://www.grin.com/document/284053



https://doi.org/10.1080/07294360.2019.1544111
https://doi.org/10.1080/01930826.2020.1760563
https://www.grin.com/document/284053

