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Abstract. Reading literary works can be frustrating, especially for non-literature
students due to a certain extent. Linguistic features, styles, symbolism, and
implicit expression are some predominant factors which cause ambiguity and
lead to confusion to the readers. Hence, the readers tend to be more passive as
they do not know what to do with the text. This fact is then the primary
justification for the lecturers to minimize the demand for literary reading
subjects, focusing solely on comprehension rather than appreciation. Thus, the
idea of employing a reader-centered approach is aimed at helping the students of
the non-literature study program to appreciate the literary works by upholding
their participation as the readers of the meaning-making process. The result
shows that the students of the non-literature study program can actively
appreciate the literary works better. In addition, the students' performance of
reading literary works shows that they can understand the literary works through
the interaction between the readers and the texts.
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1. Introduction

Reading literary texts in the context of second language (L2) learning is,
according to lida and Atsushi, not as popular as it is in first language (L1) learning [5].
In Indonesia, the trend of studying language and literature is conducted separately in
which English language learning often focused on language mastery using non-
literature learning media. In other words, the nature of language learning and literature
learning are different concepts. In Indonesia, teaching literature gets less appreciation
compared to English language teaching [9]. Low appreciation of the text is due to the
fact that literature is assumed as less important than language learning, especially in
non-English speaking countries or countries in which the citizen speak EFL, such as
Indonesia. In addition, Indonesian people are pessimistic regarding the career
opportunity for those who graduated majoring in literature. Those aforementioned facts
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trigger the teachers in an educational institution to put aside works of literature as
teaching media to assist the students in learning English.

Language and literature must not be separated in the context of teaching the
English language as the employment of literary texts contribute significantly to improve
students' cultural awareness, linguistic knowledge, and communication competence. In
addition, literary texts stimulate students' critical thinking, encourage students' self-
discovery, and motivate students to be active readers. Furthermore, literary texts can be
utilized to develop and improve reading skills and vocabularies [2], [3], [5]. In other
words, literary texts and literary reading is aimed for empowering the readers.

Reading literary texts needs a certain strategy as reading literary texts has its
own difficulty compared to reading a textbook as literary works are full of implied
meaning reflected by the use of hyperbole, simile, et. In the context of teaching "literary
reading," teachers or lecturers are supposed to provide students with a space to meet
their needs dealing with developments, preferences, and interests through
understanding and appreciating literary texts. Understanding and appreciating literary
texts, in fact, need strategies, especially for students of a non-literature study program.
This study is aimed at examining the literary reading performance profile of a non-
literature study program.

There are some factors that cause students' negative perception of literary
reading based on some previous studies. The major factors are teaching avenue and
choosing the reading materials. Research conducted by Hugo S Sanchez [11] reveals
that a language teacher doesn't teach in a relaxed and casual way. The teachers tend to
forget the essence of literary reading implication for language learning, and he argues
that literary reading should be interrelated to the motivation instruments of students to
learn vocabularies or text analysis. Literary reading, he asserts, should be taught in a
fun way. As the teachers seem not to allow the students to free themselves from the
textbook framework, the teachers put the literary reading subject to be boring and wide-
spreading dislike.

With regard to "choosing reading materials" Nita Novianti [9] states that
choosing the proper materials for reading literary texts is important. There are at least
three points being emphasized by Novianti Nita [9] to be the consideration for choosing
the literary text materials. They are 1) reading habit, 2) English proficiency, and 3)
resources. The teachers should pay attention to the text's length, content, diction,
literary text category, such as resources whether the text is classic or popular.

The previous study conducted by Hugo S Sanchez [11] emphasizes the
teaching avenue that teaching literary reading should be in a fun way. However, he does
not justify why teaching literary reading in a fun way has a significant impact on the
students. On the other hand, Novianti Nita [9] highlights that students' habit of reading
literature also influences the performance of students' reading. However, she mentions
that the length of the text intimidates the students. In this case, it can be questioned
whether or not reading habit or text length is the major factor causing students' low
performance of literary reading.

Regarding the concept of the reader-centered approach, this approach refers to
a reader response paradigm. Reader response allows the students to interact among the
texts and the readers without neglecting the existence of the readers. Reader response
concepts mainly concern text exploration in which the readers can relate their
experience during the process of appreciating the literary texts. Rosenblatt emphasizes



that during the reading process, readers and texts have interaction in which the readers
can give meaning towards the literary text by completing the gap between knowledge
and "individual disposition" [6], [10]. By doing so, the readers will not only be able to
give meaning to the texts, but they also can interpret the meaning [4].

Reader response is formulated as a response to a new criticism in which it
focuses on the text. New criticism underlines that the possible actor giving meaning
toward the text is only the text itself [8]. Reader response, in this case, uses a paradigm
that focuses on the transactional model. Reading is a transaction which involves certain
readers, book page, a certain time, and context [10]. Reader response, in other words,
highlights that our meaning is not merely created by the text or solely by the reader, but
the meaning is created by both. The readers' position in reading literary text using the
reader response paradigm actually depends on their purpose, whether they would like
to position themselves as an aesthetic reader or other categories — escapist, realist.
Rosenblatt (2007) states that in the transaction process between the readers and the
texts, the readers will be selective in bringing certain aspects to select text elements
which become their concerns, while they disregard some other elements which are not
being their concerns.

With respect to literary reading, Grabe asserts that there is an interaction
between the text and the readers in forming a meaning of the text [1]. Appreciating
literary text by giving meaning to the text is an apparently complicated process, and it
requires sufficient skills to be able to appreciate the literary texts. Reading literary texts
involves a projection creation in which the readers are demanded to envision the story
they are reading in the literary text. Related to the literary text appreciation, the reading
comprehension process is important as the initial step before appreciating the literary
texts [7].

There are, in fact, various challenges experienced by the students while
reading the literary texts. Those challenges are as follows:
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Fig. 1. Some challenges faced by the students during the reading process



There are at least six dimensions causing difficulties in reading literary texts. They are
linguistic aspects such as vocabulary, language mastery, idioms/proverbs/slangs,
writing structure, style/content, and genre.

2. Methodology

The study involved 64 readers that are all students of the non-literature study
program, English Department, joining the "literary reading" class. In order to examine
the readers' performance in reading literary texts, a reader-centered approach is used.
A qualitative method for this study refers to the reader-response adopted from
Rosenblatt (1995) and Iser (1974), which focuses on readers' appreciation of the literary
texts.

The first step is pre-reading activity in which the students will be given some
pictures and visual illustrations that relate to the text they are reading to make them
guess what the story is about. The second step is understanding the literary text. This
step is done by giving the readers some prompts to make them comprehend the texts.
Finally, after comprehending the story well, they are encouraged to appreciate the
literary texts by constructing meaning for the texts.

3. Results and Discussions
3.1 The readers' profile

The readers are 64 students of a non-literature study program joining a literary
reading class in the 4" semester. 68% of students confirmed they had experienced
joining literary class, while 32% were newbies. However, they disclosed that they only
once joined a literary class that was an "Introduction to Literary Studies" class when
they were freshmen. The "Introduction of Literary Studies" class is aimed at giving the
students a brief introduction dealing with literary texts, and reading the text is merely
for entertainment. The students are not demanded to appreciate and interpret the texts.

4

0
Introductiom to literary...  Introduction to Literary._.. Introduction to literary Literary Reading =fil

Introduction to Literary...  Introduction to Literary...  Introduction to literary...  Saya sudah ambil, SF...

Fig. 2. Readers' experience in reading literary texts



Based on the diagram above, 94.6% of the readers joined "Introduction to Literary
Studies". In this course, they are learning to enjoy nursery rhymes and some short,
simplified stories.

Some students disclosed that literary class is so difficult, boring, and always
related to a very long reading. Below is the diagram of the readers' profile.

@ Says adalah pembaca dengan kategori
low exposure reader (tidak pernah atau
hampir jarang terekspos atau membaca
teks sastra)

@ Says adalah pembaca dengan kategori
medium exposure reader (jarang
tereskspos atau kadang-kadang
membaca teks sastra)

Saya adalah pembaca dengan kategori
high exposure reader (sangat sering
terekspos atau membaca teks sastra)

Fig. 3. Students' reading category

There are three categories of readers. They are low exposure reader picturized by the
blue chart, medium exposure reader (red chart), and high exposure reader (orange
chart). Based on the above diagram, the learners are categorized as low to medium
exposure readers, that is, 20% and 64%, respectively. Based on this data, it can be said
that the readers are having less reading experience of the literary texts.

3.2 Readers' understanding of the texts

Most of the readers don't yet have the skills to appreciate literary texts,
especially in context, giving meaning or establishing meaning for the text. Most low
exposure readers focus on reading comprehension in which the readers were only
retelling the story when the lecturer asked whether they could find the alternative
meaning behind the texts. They said that understanding literary texts is difficult. Below
is an example of students' confession regarding their difficulty.

Saya tidak menyukai membaca sastra ing karena banyak prasa dan teks yang susah di mengerti. Teks

tersebut menimbulkan banyak prespektif umyang berbedaZ tiap orang yang mengakibatkan kebingungan
dalam diri saya

Fig. 4. Student’s testimony:
English translation of the testimony:
“I do not like English literature because there are many difficult phrases and texts. the

texts cause different confusing perspectives, which is different from one person to
another person leading to confusion for me”.

3.3 Readers' appreciation of the texts



After having an understanding of the texts, the readers are encouraged to
appreciate the literary texts using a reader-centered approach. Most of the readers are
able to appreciate the texts better. Their responses to the texts are impressive. They are
able to find alternative meaning from the texts by relating the story of the texts with
their life or event with the event in their surroundings. In this case, it can be said that
the text and the readers are doing an interaction in which the readers bring their
knowledge to the texts, and the texts also stimulate the readers to exchange knowledge.

The application of the reader-centered approach for responding to the texts is
successfully triggering the readers to appreciate the texts better by establishing meaning
on their own. The following summary shows the students' performance in giving

appreciation to the texts.
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Fig. 5. Summary of readers' ideas when responding to the text entitled “Breakfast”

From the picture above, it can be said that there are at least five major ideas in readers'
responses given to the text entitled "Breakfast" by John Steinbeck. They are Poverty,
Generosity, Gratefulness, Solidarity, Sharing, and Caring.
"The kindness of that family amazes me. This story showed solidarity. Even though they
are a poor family who had no permanent house, they were still willing to share their
food with a stranger. It reminds me of the days when I was a child.” (Firda, Natasya).

This also happened to the response from other read texts. Nine readers
appreciated the text of the story entitled “Bullet and Rice” by Hernando R. Ocampo. In
appreciating this work, some readers see it from a Poverty point of view, but some
others view the work from other perspectives such as sharing and caring, the sacrifice
of parents, humanity, and social classes. Readers can provide various meanings given
to the text as a form of appreciation for the text. For example, readers who appreciate
the point of view of humanity by stating that humans must be able to humanize other
people, "From the story, I get a lesson that a human is always needed. We are human,
and we must be human." (Syahid).

The third story text entitled “A True Story, Repeated Word for Word as I heard
It” by Mark Twain was read by nine readers with several points of view such as Patience
and Optimism, Slavery and Bullies, Tolerant, and Racism. Readers claim that they are
motivated after reading the work. This indicates that the value and message conveyed
through the text of the story can be delivered well to the reader, "Mark Twain wanted



to inspire me for being a positive and optimistic person who believes the impossible
thing. And he got it, [ am really inspired." (Yuni Dwi).

Four readers of the text of the story entitled “Into the Storm” by Yakos
Spiliotopoulos appreciated the work by expressing their opinions after reading it. The
four readers have different opinions about the characterizations and the story being told.
There are four opinions; namely, the work contains determination and ambition, hard
work, environmental damage, and anxiety and anger. A reader analyzes the work from
a hard work point of view. He believes that what Anwar did in the story is a
representation of hard work, "Anwar's action in fighting the rotten government
represents a "hard work" in achieving a dream. Further, if we want to reach something
or our dream, we must struggle and get ready to face any risks. So Anwar did. Although
he knew it was a dangerous action, he believes that he can do it well and promises to
turn the whole thing around for the better.” (Reza, Rafa).

Finally, the story entitled “A Tell-Tale Heart” by Edgar Allan Poe. This text
is read by ten readers with various meanings. There are seven meanings resulting from
the reading process of the text, namely Anxiety, Murder, Hatred, Mental Disorder,
Physical Instability, and Mental Health. All of these meanings result from observations
made by readers of the characters in the story. Readers feel that the main character in
the story has mental disorders due to killing people and hearing things that other people
do not hear. They feel that the characters in the story are experiencing severe anxiety,
which causes anomalies in them. There are also those who say that it is possible that
the character is influenced by the resentment within him so that he has the heart to kill
someone. They also relate the story to real events that are around them, "Murder cases
like this story, have happened a lot in real life. Many factors caused the killing to occur,
either because of hatred, revenge, envy, hurt, and others." (Bella Sasmitha).

4. Conclusion

There are many challenges in understanding literary texts. This is because
literary texts are written in the non-standard language, especially the selection of diction
and grammar. For example, the short story written by Mark Twain entitled "A True
Story, Repeated Word for Word as [ Heard It" uses generative and imaginative elements
in which the story presents a complex reality in another country, namely the United
States. The story is told from the perspective of Misto C, a former black slave girl who
works as a domestic servant in the house of a white employer. In writing the short story,
Mark Twain used a diction that reflects a typical black slave-English dialect, which is
very non-standard and very different from English in general.

The existence of complex generative and imaginative elements, making
literary texts sometimes difficult to understand, especially for low exposure readers and
medium exposure readers. Moreover, if the two types of readers do not have any
allusions or references regarding the social, cultural, and historical background of
slavery in the United States, it will create additional difficulties.

Through pre-reading activity, readers are given the motivation to see
illustrations, videos and answer questions that lead to or are relevant to the stories that
will be read in the reading process of literary texts. Hence, the reader will have an image
in the head and then use it as an allusion when reading literary texts.



The reading of literary texts uses a reader-centered approach focusing on the
reader where the reader's existence is highly considered. The meaning of a text is no
longer just the text that creates it but as a result of the interaction between the text and
its readers. This strategy stimulates readers to be able to understand, capture, and reflect
on the moral values resulting from the meaning during the reading process.
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