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Abstract. Classroom-Based Assessment (PBD) is a new assessment system in school to replace the
School Based-Assessment (PBS). Referring to past studies on PBS, most of the teachers are facing
problems regarding the appropriate way of PBS. Besides, the teachers are also burdened with managing
the assessment, especially in terms of time management and lack of equipment and teaching aids in school,
leading to difficulties in conducting the assessment. Thus, the purpose of this study is to identify the
teachers® perception in conducting the PBD by measuring the teacher readiness, the problems faced
by the teachers in terms of time management, the availability of the equipment and teaching aids in school,
to help increase the teacher’s performance in performing the assessment. The respondents of this study
are among 80 secondary school teachers around Skudai, Johor. The descriptive data were analysed
using the Statistical Package for Social Sciences (SPSS) involving frequency, mean score and percentage
value. The result shows that the teacher’s readiness is at a very high level, so as the problems related to
time management. On the other hand, the availability of equipment and teaching aid in school is at a
moderate level since the facilities are not supplied by the school, and the teachers need to prepare it
themselves.
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1 Introduction

Over decades, Malaysian assessment system only focuses on written assessments. Since
2012, a transformation was made by the Ministry of Education on a valuation system known
as School-Based Assessment (PBS). Through this system, the students‘ performance is
measured holistically and comprehensively in terms of academic, co-curricular, sports and
psychological developments of students, without disregarding the written examination.
According to [1], the school may build, maintain and evaluate the students through the
implementation of PBS, to create an action plan to address the weaknesses arose.

Throughout the PBS implementation, there are many challenges faced by the teachers.
Teachers who are not skilled but willing to conduct the assessment contribute to the failure of
its implementation. Peng [2] stated that, each teacher needs to have enough training,
knowledge, and skills to deliver an efficient teaching and learning session. Similarly goes to
when conducting the assessment. Teachers should be given adequate training and knowledge
of the assessment system before being conducted. Insufficient knowledge can impair the
effectiveness of assessments made on students. In addition, the implementation of PBS was
temporarily suspended to examine the teacher's burden until the matter was resolved. The
diversity of teachers' commitment to school and complex assessment systems are the
contributing factors to the difficulties faced by teachers. The assessments that need to be
performed throughout the entire year was incomplete due to the heavy workload to be
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completed on time. Faulty materials and equipment in schools for teaching and learning
(T&L) purposes create barriers for teachers to implement projects as required by PBS. As
highlighted by Mohamed Noh et al. [3], the successful implementation of a program can be
helped by using the teaching aids available to be used by the teachers. Besides, the availability
of teaching equipment facilitates the teaching and assessment process, indirectly impacts the
students® retention because the students can explain what they have learned during T&L
process.

Given too many arguments regarding PBS in terms of time management, abundant of
assessment documents, and high possibilities of incomplete syllabus, a new assessment system
was introduced called the Classroom-Based Assessment (PBD) in early 2019. PBD was
designed in 2018 to improve the PBS system that burdens teachers' duties. PBD is a
continuous assessment of teaching and learning sessions to obtain information on student
progress, efficiency, and achievement.

Thus, the purpose of this study is to identify the teachers’ perception towards the
implementation of PBD, where the difficulties by implementing PBS were used as references
to the study. Three objectives were outlined which are to measure the level of teacher
readiness in conducting PBD, to identify the problems faced by teachers in terms of time
management and the availability of equipment and teaching aids at school in conducting PBD.

2 Methodology

This study was conducted using quantitative research design by using a survey. A set of
questionnaire was developed as an instrument to obtain feedback regarding teachers’ perception
in conducting PBD. A group of secondary school teachers from Skudai, Johor Bahru were
selected randomly as the respondents by getting their feedback on the distributed
questionnaires. The teachers are from SMK Taman Universiti 1, SMK Taman Universiti 2,
SMK Taman Desa Skudai and SMK Taman Selesa Jaya 2.

Figure 1 shows the research design of this study. The research instrument is developed
based on three factors; the teacher readiness, time constraints and factors of T&L facilities.
From the teacher readiness factor, the level of teacher acceptance in implementing PBD was
measured, mentally and physically. Time constraint factor was related to the limitation of time
management at school. The researcher identified the possibilities of teachers facing time
constraints while implementing the PBD in terms of instrument preparation, evidence, and
data filling. Besides, the study also involved the time allocation of teachers to manage their
time for school administration jobs, as well as a scheduled teaching session. By right, teachers
need to ensure that the students understand the previous lesson before they proceed to next
chapter. Thirdly, the availability factor of teaching and learning facilities in the school was
conducted to study the impact of its implementation towards PBD assessment.



Factors:
1. Readiness @ INPUT
2. Time management
3. Teaching & Learning facilities
Quantitative method:
PROCESS |o—*

- survey form questionaires
(mean rating,
percentage & frequencies)

Teachers’ Perception

of the *-—9
Classroom-based Assessment
(PBD)

Fig. 1. The research design

3 Result and Discussions

This study was conducted on 80 respondents among secondary’s school teachers. Figure
2 shows the result of the respondent based on the demography data. The number of female
respondents, which is 60 female respondents, is higher than men. Among the races, the highest
number of respondents is Malay with 63 respondents, followed by 10 Chinese respondents and
7 Indians respondents. Also, 17 respondents are in the age between 36-40 years old, followed
by 31-35 years old with 19 respondents, and 20 respondents in between 25-30 years old. The
highest group of respondents is 24, with the age of 40 and above. On average, the highest
qualification among the teachers is a bachelor’s degree with 75 respondents, while the
remaining five respondents have master’s degree as their highest qualification.

Meanwhile, based on their teaching experience, 33 respondents have more than ten years
of experience. The second highest is between 6-10 years teaching with a total of 25 respondents.
The lowest number of respondents is 9, who had less than two years of teaching experience,
and the second last was between 2-5 years’ experience with 13 respondents. For the PBS
experience, the majority of respondents already have two years of teaching experience
as illustrated in the figure below, where 67 respondents have two years’ experience conducting
PBS compared to 13 respondents who have only one year experience.
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Fig. 2. The results of the respondent based on demography



Based on Table 1, the results show that most respondents have a high perception of the
willingness to implement PBD, proven through the result of the questionnaire analysis which
shows the mean scales for all items related to the level of readiness is 4.10. Only a handful of
respondents showed less willingness but did not give an impression on the mean value.
Through the findings of the question item analysis, there are points which indicate that
teachers are well-prepared to implement the PBD. This can be seen through question items,
where teachers are prepared to evaluate student performance according to performance
standards. A total of 75 respondents (93.75%) agree with this statement. Next, teachers are
ready to respond to students according to performance standards. A total of 75 respondents
(93.75%) agreed with this statement. The highest mean value reflects the level of readiness of
the teacher. It shows that the teacher already knows the technique of using the PBD reporting
template to record student achievement. It is undeniable that all teachers need to be prepared
with all the fundamental changes made in improving the education system in our country. This
change occurs due to economic, climate and technological developments. Official documents
have been developed as a guide for teachers to conduct the assessment.

Norsyuhadah [4] mentioned that through the assessment, teachers could evaluate the
level of performance of each student. With this assessment, teachers can also improve the
teaching process and contribute to the effectiveness of the assessment [5]. Hence, the
readiness of teachers and understanding in standard documents will facilitate teachers in
assessing and responding to students according to the established knowledge level. Similarly,
the teacher's knowledge in recording the data using the template has been provided. According
to [6], readiness is about willingness. With the willingness shown by the teacher, it can be
seen that all teachers are ready to implement the PBD.

Table 1. The average mean for each research objectives

No Objective AverageRate

Mean Levels

To identify the level of teacher readiness in

conducting PBD assessment 4.02 Very High

To identify the problems faced by teachers
2 during the implementation of PBD 3.69 High
assessment in terms of time management

To identify the availability of equipment
3 and teaching aids at school in conducting a 3.59 Medium
PBD assessment

For the second objective, the problem faced by teachers in terms of time management
was identified. The mean value recorded is 3.69. There were three main problems identified
by the researcher. The main challenge of the teacher in conducting the assessment is the
requirement of more extended time allocation to assess lower-class students than upper
classes. According to [7], every student needs more personal attention and always need to
socialise. Moreover, for weak students, most of them need more concentration than their
peers. This has become an issue for teachers due to the objective of the assessment is not just
focusing on just one topic, but are according to the subject content standard as a whole.
Secondly, each session of T&L requires teacher to measure an instrument which is appropriate
and coincide with the content standard, to achieve teaching objectives. There are various
methods that teachers can use such as through role-play, easy quiz, storytelling, simulation
and many more. As according to [8], every teacher who teaches, should have the teaching and
assessment methods that make it easier for students to achieve it. Hence, an instrument which




is used as teaching materials must be able to increase the students understanding, as well as it
must be tailored to the teaching purposes. Thirdly, it is a matter of teachers management time
which were frequently involved with outdoors tasks such as meetings, workshops and courses
which causes them to take a leave. This might affects teachers to record student achievement
assessment data. This situation is inevitable as teachers are often charged with endless work
and other tasks besides the main task taken from the Ministry of Education [9]. This is
undoubtedly a question of teachers' duty as well as teaching and demands for continuous
assessment.

The highest mean value is recorded through the item of 'the teacher uses the internet to
find the assessment material and to surf the data in the school'. The absence of internet
networking in schools requires teachers to provide their initiatives to ensure the success of the
assessment and record data in the official portal. According to [10], the school equipment used
by teachers and students is to help deliver lessons in the classroom. Thus, the absence of a
widespread internet network in schools contributes to the creativity of teachers in making
assessments and doing online work. Furthermore, the high mean of 3.89% is related to the
school providing LCD facilities, but the number is limited. Assessment can also be done
through the use of LCDs such as online quizzes that are more exciting to the students or through
video or picture rendering. Khaled [11] said the use of teaching aid in teaching sessions was
considered the best way to practice teaching. Meanwhile, Mohd Azidan [12] stated that
teaching aids are essential as it serves to instigate students' interests, develop understanding
and thinking, maintain teaching, strengthen and reinforce memory, provide students with the
ability to understand, mobilize student activities and activities, large-scale, varying teaching
and familiarizing students with current information tools. Furthermore, according to a study
conducted by Norhayati [13], students' reminder rates indicate that if the teacher performs
listening activities, 80% of pupils tend to pay attention rather than just by seeing and
mentioning activities (conventional T&L approach). The next item is for teachers to prepare
their materials such as pictorial materials to diversify their assessment activities. Faizah [14]
stated that the role of teachers is essential to create creativity in the classroom.

3 Conclusion

In conclusion, this study proves that teachers are more confident with the implementation
of PBD than PBS. This is clear and proven through the analysis that the respondents have
answered. Besides, some issues and availability of school equipment have also been identified.
Hopefully, through this study, it may help teachers to solve this problem and conduct the
assessment process in school. Overall, it can be concluded that teachers' perceptions of the
implementation of PBD are at high levels. Almost all teachers are ready to implement the
PBD, problems related to time management have also been identified, and teachers'
availability of equipment and teaching aids in schools has also been discussed.
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