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Abstract. Establishing inter-religious harmony needs mutual-understanding 

between those who have different religions. This article attempts to provide a 

media in learning interreligious relation in order to make harmony among people 

with different religions. By using Husserl's phenomenology perspective which 

requires epoche and eidetic vision, this article is to figure out that digital era also 

contributed greatly to provide information related to other faiths. Movie-review is 

selected for millennial generation hobby and does not require a lot of 

infrastructure. Moview-review is given as a task for course of Interfaith Relations 

in University of Darussalam Gontor. This task is intended to build a positive 

opinion and good memory about coexistence and multiculturalism. Most of 

students participating in the course agreed to look at importance of maintaining 

good relations between religious communities and postpone stereotyping. 
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1 Introduction 

 

The contestation of Indonesia presidential elections in 2019 was over, but there are a lot 

of problems left after this 4th annual event, including polarization among Indonesian people 

with different religious backgrounds. This polarization is caused by differences in preference 

for presidential selection which propagate difference views of life, trust, and faith [1]. A state 

with motto 'Unity in Diversity' is dealing with a potential split between different background of 

tribes, nations, and religions. The issues of sectarianism can be triggered by communal violence, 

as happened in the Middle East regions in recent decades [2]. 

Therefore, spirit of peace and tolerance need to be maintained as best as possible. Preparing 

the young generation who have mature knowledge, open-minded, and resourceful in addressing 

the differences is one of the best ways to keep this nation's existence several centuries ahead. 

This is a reason that Department of Comparative Study of Religions, Faculty of Ushuluddin, 

University of Darussalam Gontor puts curriculum ‘Interreligious Relations’ into the formal 

course. Through these lessons, students are expected to be wise in dealing with their differences 

and playing an active role in conflict resolution. 

In that course, lecturers use movie-review as one method of learning. One of the reasons 

underlying use of such methods is a growing theory that children of millennial generation are 

very close in using of technology and audio-visual [3]. This learning method is expected to 

provide a sense of comfort and interest of learners to attend classes. 

Moreover, a moral message behind the film is complex, since the message can be verbal 

and non-verbal. Verbal message consists of dialogue, narration, and text. Non-verbal message 
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may be a behavior, character, expression, appearance, lighting, camera angles, background 

music, color, and other signs that have a particular meaning in the film [4]. 

Film is also a popular culture with two functions, i.e. construction of reality and 

representation of socio-cultural reality. The first function is to expose a wide range of realities 

in order to leading opinion of audience in accordance with filmmakers’ (producer, screenwriter, 

and director) direction and desire. Therefore, it is often considered as a 'side effect' of the 

messages conveyed through digital media such as movies, since it only highlights something 

which 'is considered' important for author  [5]. 

The second function is a representation of social reality. A media of representations to 

convey the message is through the film. According to Arnold (2008), relationship between film 

as a medium for representation and reality behind its representation is a two-way relationship. 

In one side, film or television is a real picture of social, cultural, and political reality, and on the 

other hand, events in real life is affected by vision and story behind the film [6]. 

This study intended to illustrate the effectiveness of using movie-review method in 

teaching the subject 'Interfaith Relations'. By using survey to students, this research attempts to 

describe effects of film as a medium for learning on students’ religious tolerance. It will provide 

examples of success stories in cultivating virtues and creating a good memory of cross-religious 

communication. 

 

 

2 Method 

 

This is a qualitative descriptive study. The data is summary of of the questionnaire that 

was distributed to students at the end of the semester and learning outcomes in the form of the 

Mid-Semester Exam and Final Semester Exam. 

The subjects of this study are the fourth semester students in Departement of Comparative 

Study of Religions, Faculty of Ushuluddin, University of Darussalam Gontor, Ponorogo. The 

total of 21 students are Muslim and have an educational background in Islamic boarding schools 

more than 4 years. 

The object of research is film entitled Bhajrangi Bhaijan (2015) in Indian language and 

Aisyah, Biarkan Kami Bersaudara (2016) in the Indonesian language. The first film told about 

relations between India and Pakistan, between Hindu and Muslim, which are depicted in a young 

Hindi who wants to bring back a Pakistani mute girl back to her home after getting lost in India. 

The second film told about Islamic-Catholic relations in East Nusa Tenggara, which is described 

in Muslim teacher from Bandung who teaches in elementary school in a small village in the 

district of East Nusa Tenggara. 

The instrument was a questionnaire containing questions about student’s agreement or 

disagreement with the movie-review method in teaching subject 'Interfaith Relations'. Their 

level of understanding is also measured through final assignment in the form of a brief response 

to the film and the message that they should capture in the film. 

 

 

3 Result and Discussion 

  

The researchers held survey to the whole students about their interest in watching movie, 

movie-suitability with the lesson, their understanding about messages in the movie, the values 

that contained in movie and the suitability of the given assignment. Here is the result of the 

survey: 



 
Fig. 1. Student’s Interest in Watching Movie 

 

 
 

The result showed that 80% of students of the 4th semester had a big interest in watching 

a movie. Another 20% of students have enough interest in watching films. This result shows 

that students who are around 18-20 years old and who are millennials have a great tendency to 

watch films. There is no single student who does not like to watch movies because according to 

them it is an interesting method in teaching and learning activities. 

 
Fig. 2. Movie-Suitability with the Lesson Subject 

 

 
 

In terms of the suitability of the contents of the film with the lecture material. The total of 

90% students agree that the movie being watched is very suitable for the lesson they have 

studied before. The rest of 10% thinks that the film is quite in accordance with the learning 

material. This question is important because if the film does not have a correlation with the 

teaching course. It means that this method is not successful and cannot reach the stated learning 

goals. As the result, the students cannot reach the clear messages in that movie. 
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Fig. 3. The Massages in Movie are Understandable 

 
 

The survey resulted that 85% students said that the messages in the movie are very 

understandable for them. Another 15% of students thought that the message conveyed was 

understood enough. This is one of the results of the use of audiovisual media in understanding 

values that are quite heavy to learn and memorize. This understanding is expected to be more 

easily applied in the daily lives of students. It also makes 80% students prefer to study with this 

media. 

 
Fig. 4. I Prefer Studying by Watching Movie 

 
 

The last point is the suitability of the task given in the form of comments and brief 

responses to the films. As a result, 95% of students agree that the assignment given after the 

lesson is very suitable with their competency. The other 5% said that the task was in accordance 

with their competencies. It shows that the majority of students in the class feel happy when 

studying and working on assignment. 

 
Fig. 5. The Assignment that Given are Suitable 
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Based on a survey which is held in the form of writing tasks to to all members of the class 

the result of learning is the following: 

 
Fig. 6. Form of Writing Tasks of All Members 
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The results show that 95% students is able to take lessons and capable of doing tasks such 

as writing a response. Assessment results were based on the accuracy of the contents of the 

response, comment, and analysis on one or both films that are medium of learning in the 

classroom. 

 

Why Movie-review? 

 This research found that most of students agree in using movie-review methods in 

teaching the subject 'Interfaith Relations'. The millennial generation is more dominant on visual 

things. Therefore, the development of teaching methods required teachers to avoid the boredom 

of the students in following the. It is also easier to understand the messages conveyed through 

films as a form of implementation of the theories they have previously learned [3]. 

This is in accordance with Berk’s opinion [7] that use of film and video media in learning 

provides a significant psychological impact on the students. As they watch the movie, voice and 

picture messages are delivered with transfer of feelings and emotions like sad, angry, happy, 

and much more. Therefore, their emotions are still in themselves whenever they watch movies 

that set them in a deep impression. 

Like reading, watching movies is an activity capturing the message. The difference is a 

fact that reading needs more exercise and a high focus, while watching takes little focus and do 

not need to exercise. Therefore, a child will more quickly recognize how to watch the movie 

before learning to read words [8]. 

Reading involves a lot of cognitive works of the students. In reading, students are required 

to undergo the process of seeing, recognizing letters, paying attention, understanding the 

meaning, absorbing and processing the obtained meaning, and saving it. At a later, when it is 

required, they are also required to use the memory back or memorizing [9]. Thus, reading 

becomes one of the activities that can have a significant impact on the development of student’s 

knowledge, rationally and empirically. 

Although watching involves only less effort and does not need a lot of practice, it does not 

mean watching does not involve skill resulting from the process of reading. According to Berk 

[7], there are at least 20 potentials generated when the students learn to use the medium of film, 

such as easily gaining the students’ attention, indirectly requiring students to focus, giving 

students an opportunity to use their imagination, improving student’s memory, facilitating the 

absorption of delivered message, and making learning process more fun and not boring. 

The results [10] about the advantages and disadvantages of using the film as a medium of 

teaching a history shows that most students are interested to learn using the medium of film. 

They argue that by watching the film, they were able to escape from the medium of monotonous 

learning of the situation. Class also became interesting and varied so as to help students gain an 

understanding, stimulate their imagination, concreting things that are abstract, and in the end, 

able to provide a better learning outcomes. 

Watching movies is based on learning experience, affective and cognitive simultaneously. 

Affective are skills related to the values and taste, while cognitive relates to how the brain works 

or mental [11]. Studying the theory and abstract concepts will be easier by using audio and 

visual media than using the text media [12]. 

In teaching-learning process, improving the cognitive abilities in learning is one of the 

factors that support success of learners. Cognitive abilities in self-learners can be stimulated 

through five stages: a) choosing the suitable words in the process of formation of verbal 

memory; b) selecting the suitable images in formation process of visual memory; c) set the 

suitable words in the verbal process; d) set the suitable images in the visual models process; e) 

the integration between verbal and visual representations as a form of units of knowledge  [13]. 



In cognitive psychology, knowledge is divided into four categories. The four categories 

are factual knowledge, conceptual knowledge, procedural knowledge, and metacognitive 

knowledge. The first knowledge is closely related to knowledge of terminology, details, and the 

specific elements such as vocabulary, music notes, and natural resources. Conceptual 

knowledge is closely related to the process of classification, categorization, knowledge of 

general and specific and relevant knowledge of theories, models, and structures [14]. 

Third knowledge is knowledge about how to do something. This knowledge is closely 

related to color mixing skill, a technique in using the algorithm, the implementation of the laws 

of physics, and the use of scientific techniques. The fourth knowledge is a comprehensive 

cognitive science and has become the consciousness within oneself. This knowledge is closely 

related to knowledge about strategic knowledge, cognitive tasks, and knowledge of oneself 

(self-knowledge) [14]. 

In metacognitive knowledge, a person is able to identify an issue, analyze it, and then 

provide a solution to the problem. Differences in problems and background of problems require 

different emphasis and solutions from one another. Metacognitive intelligence will appear in 

such matters. Therefore, it is not wrong if the intelligence or knowledge is considered to be a 

combination of knowledge of the situation, condition, and cultural knowledge [14]. 

The learning process of subjects ‘Interreligious Relations’ with movie as a medium is an 

acquisition of metacognitive knowledge. The presentation of information and knowledge 

through audio and visual indirectly indicates a combination of affective and cognitive side. It 

helps planting simultaneously two inner bits of intelligence of students, i.e. the intellectual and 

emotional intelligence. 

To achieve the targeted level of cognitive, cognitive learning process has 6 categories. The 

first category is the remember. Evaluation form in this category is recognizing and recalling. 

The second category is understanding. Evaluation forms that describe the understanding is 

interpreting, exemplifying, classifiying, summarizing, inferring, comparing, and explaining. 

The third category is further limited understanding of the above categories, which 

correspond to the level of student learning. The third category is applying, which includes the 

process of executing and implementing. The fourth category is analyzing which includes 

differentiating, organizing, and attributing. The fifth category is evaluating in which students 

are required to check the validity versatile (checking) and judges (judging). The last category is 

creating which requires students to generating, planning, and producing [14]. Even so, it is 

inappropriate to compare one category to another category, because each category has a 

characteristic each corresponding to a particular subject. 

With the prism of these categories, the learning process in subject “Interfaith Relations” 

can be considered effective. In using film medium, the students indirectly used six cognitive 

processes to achieve the expected levels. In the category of remembering, students are required 

to recognize (recognizing) the forms of tolerant and intolerant acts in inter-religious relations. 

In the category of understanding, students were asked to describe and interpret what they have 

seen and they have found in the film. Then, they were asked to resume in a short response 

(summarizing). 

In the category of applying, students are trained for executing / carrying out theories that 

have been studied previously in a real form of film. In the next category, analyzing, students are 

required to be able to attract coherence between the film's story and the reality, especially in 

inter-religious relations. Henceforth, they are asked to bring criticism (critiquing) about a 

discrepancy between film and actual facts or just the opposite, criticized the implementation 

(das Sein) that does not fit as they should happen (das sollen). 



In the latter category, the learning process can also be entered into the stage of creating. 

Students are required to create a social awareness on how to resolve the problems of 

communication in the relationship among religious communities. As stated in response to one 

of the students, they felt that good things about harmony and peace that appear in the two films 

are realized in the real world. Creation of social awareness within the student is an important 

step in order to create a generation with sensitiveness to their surrounding community. 

 

Reality Construction of Inter-Religious Harmony 

However, using film as learning media also needs special attention from teachers. Film is 

also a popular culture that has two functions, as the construction of reality and representation of 

socio-cultural reality. The first function is to expose a wide range of realities in order to leading 

opinion of audience in accordance with filmmakers’ (producer, screenwriter, and director) 

direction and desire. Therefore, it is often considered as a 'side effect' of the messages conveyed 

through digital media such as movies, since it only highlights something which 'is considered' 

important for author  [5]. 

Movies are also able to create a different fact construction to reality (Kenny, 2001: 14). 

The things that are considered to be true can appear as a false entity in a film. Conversely, any 

wrong entity can be represented as one thing good and praiseworthy. In war-themed films, for 

example, some films that tells the World War or the Cold War have differences between scripts 

and characters. In the “movie A”, someone is seen as the protagonist, and in other films, he 

could be incarnated as antagonists. 

The second function is the representation of social reality. Some issues and anxieties 

cannot be always expressed directly because of some interests and considerations. A strategy of 

representation in media to convey the messages is through film. According to Arnold (2008), 

the relationship between film as a medium for representation and reality behind its 

representation is a two-way relationship. In one side, film or television is a real picture of social, 

cultural, and political reality, and on the other hand, events in real life is affected by vision and 

story behind the film [6]. 

Because of these two things, the teachers need to be more selective in choosing movies 

become a medium of learning. Because form of fiction, the film is capable of carrying 

audience’s opinions and emotions. It is a real illustration of abstract concepts and theories [16] 

which bring a feeling into audience’s imagination [10]. Teachers need to avoid films and 

impressions that did not comply with the direction of learning, or worse, imparts negative 

messages, stereotyping, labeling, and bad stigma against peopla. 

In addition to adjusting film content with the content of lessons, teachers also need to be 

selective about the category of film to be used [7]. Some films tried to convey a good message, 

but its package can only be digested by an adult audience. Starting from the look, fashion, 

language structures, style of speech, to the various behaviors (that) 'is considered' reasonable by 

adults may not be suitable for teenagers, especially to a medium of learning. 

The film used in the subject ‘Interreligious Relations’ is a fiction which is not based on a 

true story. This is different from a documentary film which is a representation of a story that 

really happened. However, construction of reality through the two films is also required in order 

to construct memory of peace and instill message of peace between religions. The process of 

inter-religious communication in order to achieve peace needs a recall for the good moments 

(co-existence) of the various parties. When a good memory does not exist, it takes an effort to 

construct a memory of reality in order to create peace among different parties. It means that 

such construction can build a memory on peace, co-existence, and harmony in the level of 

symbolic dimension in life [17], [18]. 



By the same reason, media became learning tools for teachers. With regard to a fact that 

entire student learners are Muslims and live in an Islamic Boarding Schools environment, it is 

confirmed that these students are accustomed to living in a homogeneous atmosphere. 

Background and tribal homelands of diverse students also cannot be confirmed that each of them 

has a memory of peace, or (at least) an experience of meeting with people of other faiths. 

As already mentioned, the planting of peace memory is one important thing in creating a 

harmonious and peaceful society. In this learning process, students were asked to implement the 

phenomenological view in the process of knowing nature, attitude, and behavior of followers of 

other religions and beliefs. The phenomenological view requires two main concepts, namely 

epoche and eidetic vision [19].  

The phenomenological view is needed in order to create a strong kindship between people 

of different religions. As illustrated in Hasan al-Banna’s Role of the Brotherhood, a fraternity 

must start from at-ta'aruf (knowing each other), at-tafahum (understanding each other), and 

comes down to at-ta'awun (helping each other) [19]. Therefore, epoche-based attitude is needed 

before starting to learn this subject. If not, the student will only stick to memorizing and 

stereotyping against the other party before starting to approach with each other.  

By coincidence, a movie Aisyah, Biarkan Kami Bersaudara, shows that at the beginning 

the native residents feel fear because they never met directly with Muslims. They just hear how 

the abomination of Muslims in communal conflict happened in Ambon. This stereotype is 

gradually reduced by an effort to know each other between teacher Aisyah and local residents. 

After they reached a point of understanding, the residents understand the obligation of teacher 

Aisyah as Muslim like ablution, prayer, fasting, and not consume pork. Teacher Aisyah also 

understands that the native residents fear presence of a Muslim in their village.  

In the last stage, teacher Aisyah and people around seemed to help each other. Teacher 

Aisyah helps residents in the provision of clean water, helps children in the preparation of 

Christmas celebration, and helps her students who are in family problem. Residents also help 

teacher Aisyah to return in Eid day by giving some moneys to buy a ticket and provide food for 

sahur and iftar. This message is expected to be received by the students, and they can practice 

it in the domain of inter-religious relations.  

Through both of these films, teachers encourage students to create a wonderful memory of 

a peace. Peace or tolerance are not static spectrum [17]. The relationship among religious 

communities in the region is seemingly tolerant, but at any other times in a state of intolerance. 

Good communication (Yahya, 2018a: 240) and meeting space (melting pot) in the real world 

and the virtual world are efforts in creating a tolerant state among them (Ahnaf, Takwin, 

Mudzakkir, Salim, & Hamdi, 2016: 164). 

A similar effort is ever undertaken Sheetal V. Desai [21] in implementing the cross-cultural 

introduction in class through the medium of film. Desai and his partners did the learning and 

the introduction of a different culture by using 101 movies. Each film was analyzed with 

methods of analysis of one movie, the comparison between the two films, and a comparison 

among several films. In conclusion, they argued that the film is an incredible and amazing 

medium of learning. It was able to bring the nuance and cultural theories in the classroom (Desai 

et al., 2018: 413). 

The use of film as a medium in spreading positive values has also been carried out by 

Chuchai Smithikrai [12]. He researched 11 films that bring positive messages. At the beginning 

of the semester, each respondent was given a few questions regarding their motivation for 

applying positive character and behavior of their daily life. At the end of the second semester, 

after they made several activities to watch these films and accompanied by group discussion, 



they are asked by similar question. The result showed that there were significant changes in 

understanding and motivation of the students in demonstrating positive traits and behaviors. 

The results of these studies constitute what this study has achieved with similar method of 

film. Positive values, such as harmony, forgiveness, tolerance, mutual respect, honesty, and 

courage become key words in the subject of “Interfaith Relations”. Those values  have long 

been understood by the students. However, its implementation in inter-religious life is still 

complex and difficult to understand. 

Through both of these films, positive values above can be taught in easy and fun, but long 

lasting ways for the students. When they are given a task in form of brief comments in oral tests 

and a short response in writing tests, positive values emerge in their responses. Without having 

to use memorization, students can express their positive perspectives to the film, and it became 

an ultimate goal of this subject. 

 

4 Conclusion 

 

The rapid advancement of information technology development in this era provides new 

challenges and opportunities for teachers. Teaching methods need further development in order 

to make sure that student can concentrate and enjoy learning process and has an ability to 

capturing messages. Using the film as a medium of learning is a way of these developments. 

In addition to be fun, learning with movie-review method also has many advantages over 

traditional reading. The combination between affective and cognitive intelligences in using this 

method is able to assist students in developing knowledge and getting emotional messages. This 

makes the students get intellectual and emotional experience in watching movies.  

In the course of "Interreligious Relations" in Department of Comparative Study of 

Religions, Faculty of Ushuluddin, University of Darussalam Gontor, lecturer used movie-

review as a learning medium. In addition to the need to construct a reality and create a good 

memory of coexistence in society, students who live in a homogeneous atmosphere in schools 

need to learn to get acquainted with the realities that exist in heterogeneous and pluralistic 

society. Therefore, movie-review is required in order to instill social awareness about 

relationship between religion and as one of the attempts epoche to different beliefs and religions. 

As a result, students in addition to enjoying the learning process, they are also capable of 

capturing messages quickly and easily. They are easier to understand the implementation of the 

theories in ‘Interreligious Relations’ which was previously taught. In addition, visualization of 

good scenes is possible to transmit positive values of tolerance, harmony, tolerance, honesty, 

and openness in the film into emotional and cognitive skills of students. It will be a beginning 

phase to further know each other and form a bond together in accordance with al-Banna’s Role 

of Brotherhood.  
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